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ABSTRACT - -

‘ . The document cortains eight activity setsisuitable
for grades 6 ard 7. Topics focus on jovernmental, social, and

‘,eiu:atlanal systems in farelan countries. Fach activity set contiins

"background reading, materials, resources, concepts, general
chjectives, and instructioral obiectives. Grade 6 sets are "soviat
Yfouth drganizatfons,® "How Pémogracy ir Anclant Greece is Reflected
.in On. Lives Today," %"Italyv: The Flection of a Leader," and "Soviet .
Fduca* :20.% Activities include simulating youth groups, compariag
Soviat youth groups with ¢he Bov Scout Program, examining the
elaments of democracy, simale*inrg an electior in Italy, and playing 1
bodrd game, "Getting to *he Top in Sovie+ Fducation.® Grade 7 sets
inzluie "China - The Fducatiorn Svstem," "India: The Caste System,"
#The Widdle East Tribal Problems,”™ and "African Stereotypes.”
Students examire how a courtry's political philosophy strongly
influences the educational svstem, simulite the caste system ir
India, roie pley the concept of loyalty %o levels of government ir
the 9iddle East, and examire *+he conzep*t of raclal stereostypes.
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" BOOK IT: PROJECT ACE ACTIVITY SETS

GRADES 6 and 7

Developed by Project ACE Lead Teachers
From The |
Wake County School System

f

CONTENTS:

Bowers, Sory and Timberlake, Barbara, Soviet Youth Organizations (Grade 6).
organizations in the

By comparing the goals and purposes of ydu
Soviet Unfon and that United States, students learn the "Good citizen-

ship" 1s defined differently in each of these countries.
‘Q

Carter; Cynthia, China-The Education System (Gkade 7).
In the process of comparing the educatfonal system of Communist China

with that of the United States, students learn that a nation's culture
and its political philosophy strongly influence the learning experi-
ences which young people receive -in the.schools.

Farthing, Bonnie, India: The Caste System (Grade 7).
As a result of discussing moral dilemmas, viewing a filmstrip and .
participating in a simuiation game--students begin to appreciate the

reasons why the caste system is beginning to die out in cities while
it still remains entrenched in the villages. - )

Farthing, Bonnie, The Middle East Tribal Problems (Grade 7),
Through role playing and other activities requiring the inductive rea-

soning processes, students learn abnut the concept of lqyalty and how
it appiies to various levels of government in the middle east and in
other parts of the worid. ’

James, Lillian, How Derocracy in Ancient Greece is Reflected in Our Lives

Today (Grade 6).
By v%ewing filmstrips and analyzing selected readings, students develop
a greater awareness af the meaning of democracy and an understanding of

the evolutionary process this form of government has undertaker since
- the days of Ancient Greece. )
Logan, Rebecca and Salem, Donna, Italy: The Election of a National Leader

(Grade &).
A group of ‘o~iginal activities which are designed to simulate the elec-
tion of a major national leader in Italy.

Maguire, Penelope, African_Stereotypes (Grade 7).
' - The purpose of this activity sct is to make students aware of their

preconceived ideas about Africa, to determine the sources of these
ideas, and to assess the reliability of these sources.

Minnis, Teri, Soviet Education (Grade 6).
Students Jearn about the similarities and differences between the

American and Soviet educational systems by participating in a board
game called “Getting to the Top in Soviet Education.” T
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" NOTE TO THE TEACHER:
\ . ~

These activities are designed to be psed after the child has gained
some preliminary knowjedge about Russia.
*  The backgrpund information provided for the teacher will be veny;vaiu—
able if read before attempting to teach the activities. |
Some of the information is to be told by the teacher to the students,
and some is to be'giqgn to them to read and analyze.

A pretest and a post-test are included. Be sure to keep the pretest
throughout the activity and staple to pogt-test'SO'that it can be given to
fhg director. N

These activities will probably be most successful wjth average to
superior studentst_because of thekgature of the role playing involved.

It is recommended that the teacher be familiar with the set in its
f.entirety before attempting to teach it, and that- she/he explain explicitly
that this is a role playingﬁéctivity desigﬁé&wib help students realize and

hndérstand the privilege of choices allowed citizens by a democratic govern-

" . ment.
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BAﬁKﬁROUND INFORMATION TO THE TEACHER
By Sory Bowers

.The bolshevik Revolution of 1917 caused a sud&eﬁ break with the past
Qnd created a totally new power structure in Russia. Some method had to
be found to educate and éncduragg the population to accept such sudden
ch#nge: |

Lenin and his followers hoped to train citizens to value the new -
Soviet Union of Socialist Republics above all other institutions, even
above'the family. They hoped to changé the attitudes of everyone, but
especially of the young, so that each citizen would be willing to put
personal hopes aside and loyally dedicate his efforts to bui]ding a strong
cbuntry. | o |

" The Komsomol was founded in October 1918 to replace the family's

influence over the young. It was to serve as a training ground for young

‘leaders. Members of the Komsomol wére to control the masses of Russian

citizens.

| As Stalin established control over the Communist Party following the
Civil Bar,'he did not want more young leaders--just obedience. Members
of the Komsomol were used to supervise the early five'year plans and

enforce collectivization of farms. Small independent farmers were forced

* to give up their land to the government. If they refused, they were

treated brutally. Many farmers were killed.
It was hoﬁed that education would create a "New Soviet Man" who would

‘willingly serve the state. So, in 1922 the Pioneer program was started

within the Komsomol to hasten this process. The Little Octobrists program

was also planned at this time but did not develop sufficiently and dis-

appeared before World War II. It was revived in 1957 for first through

third graders (ages 7-9). 6



Just as the Komsomol is controlled By the Communist Pérty. the Young

-Pioneer Program 1s-sponsoﬁ§d by the Komsomol, but the program 15 adminis-

tered through the educational system under the direction of teachers. Each
classroom has groups called "links" (zveno) consisting of five to twelve
children. A link leader (nozhatyi) is chosen on the basis of schvlarship
and Teadership. A1l links in one grade are combined into "detachmentsJ

(otriad)‘goierned by a council of three to five members, and detachments

are combined into an all-school *brigade” (druzhina) with a council of

three to fifteen members who elect a president.

Before World War Ii many parents were hogiile to the government-and
were reluctant to allow their ¢hildren to be indoctrinated by coming
under the control of Komsomol leaders who sapported Stalin and his policies.
Today, this attitude has disappeared. The program is supported becezuse it

provided activities and training which cannot be provided at home since so

many mothers work.

Membership is for ten through fourteen year olds and can be extended

through the sixteénthﬁyear. Teachers, Komsomol members, and older Pioneers

provide instructional and inspirational leadership at meetings. These

mggtings focus on excellence, comradeship, and loyalty torthe co}1ective
or group. Children are shamed publicly by their leaders when their per-
formance falls short of expectation or when discipline problems occur.
Pioneer and Komsomol groups both usé a wall newspaper to praise member§
for outstanding accomplishment on behalf of the group or to upbraid those
who fail. |
- Superior students are assigned to aid others who lag in their studies,

and all must listen to regular lectures on such topics as:

Knowledge is strength.

Knowledge is as important as a rifle in battle.

/



Study is your job.

If you lose an hour, you will not make up the time in a whole_year.

Pioneer literature is decidedly anti-West and is filled with compari-
sons which are favariably unflattering to tﬁe West.

Until 1953, Stalin was honﬁred in all Pioneer and Komsomol literature.
When Khruschev criticized St§11n for h{s crug! excesses, tpé Youth Program
de-Stalinized its litefaturéi This was upsetting and confusing: for the
children because they were intructed to strike o;t their hero's name when-
ever they saw it and substitute “"the Soviet people.” Today the only politi-
cal hero who is revered to the point of worship is Lenin.

Work and excellence are the ;ccepted goals, and those who work the
hardest aré rewarded by baing chosen to serve as honor guards at the many
local statues. of Lenin.

As the liying standard has improved and the revolutionary spirit

' declined, ingense jnterest in the Pioneers has also declined. This should
‘lbe expected as an jnstitution matures. Children are encouraged to partici-
pate not out of ideological commitment, but because the program provided
\\\‘\\ég;tivities for youth after school. .Recreational halls called. “Pioneer
| " Palaces" offer athletic activities as well as excellent 1nstruct{on in the
| finelﬁﬁﬁs and craft skitls. A Soviet youth who makes an airplane model
does' not buy his pieces conveniently prefabricated and packaged. He does
" research, draws his own plans to scale, outlines and cuts his own parts,
and the proceeds to construct his model. |

Summer recreation is provided by Pioneer caﬁps, farm work camps, and
urban day programs. Pioneer amusement parks are designed to encourage
'stﬁdents to cooperate. A minfature railroad, fér instance, woulq be ‘
‘degigned so that 1t could not be operated &y only one or two people; Team-

>

work s required.




Apparently, the quality of the programs {is excellent. Even s 3 there
are not enough to serve all of the Soviet youth, and the programsqug
youths in fhe rural areas are decided]y deficient. Young Komsomol leaders
prefer to be where the action is, and the action is in the urban areas.
Although two percent of housing project space is supposed to be reserved
for Pioneef activities, this is rarely the case because of the acute short-
age of living space.

The Komsomol is a more elite group than the Pioneers, with only the 7
truly dedicated or ambitious invited to join. Since it serves youth from
ages 15 to 18, it is necessarily divided into three groups: .

1. Those who continued in higher education

2. Tﬂose who work in factories and farms

3. Thosé who join the military

Komsomol members must attend compulsory meetings to study and even
share in lecturing on Soviet doctrine, the philosophies of Marx and Lenin,
and current Soviet policy. They are also used as agents for "getding out
the vote." Members are given lists of citizens for whom they are respogﬁ.
sible and will take them to vote if necessary.

A1l Soviet youths, unless exempted, are drafted at age 18 and serve
in" the army for two years. University students are generally exempted.
Since it is difficult to be accepted at a university without being a mem-
ber of the Komsomol, almost oﬁe hundered percent of university students
are members of the Komsomol. Some are dedicated, but many join for expedi-
enc}.

: University members attend the standard meetings, have work details
within the university, do summer work in factories or farms, and serve as

assistant leaders of Pioneer groups.. Having an advanced degree is an

Q g




asset:}br thoée‘séeking.membership in thé even more exclusive Communist
Party. |
Factory and collective farm Komsomol units have a common goal of

| mggtiﬁg the production quotas deéreed by the current economic plan. They
rééruit and help acclimate new workers to their new environment, plan
entertainment and educational activities, and represent the needs of the
worker to maﬂhgeﬁ@nt. .

"It must be remembered that Komsomol members are answerable to the
Cémhunist Party, and they consequently function as a surveillance net-

- .. work monitoring the moads and activities of management as well as the
labor force. Komsomol groups raid factories and farms without warning,
searching for(pilfering or shoddy work. SomevKomsomo1 members have been

* known to roam city streets acéosting people who do not conform to sedate
dress and manners. |

.Labor recruitment by the Komsorio1 bo;ders on conscription. Workers
are “ehépuraged" tc work og short-term projects, such as the Lenin Sta-
dium, oribn Tong-term construction projects, such as hjdroe]ectric plants
and settlement of‘Siberia. Bonuses and hardship pay are used as incen-
tives. | ‘

Bécause,Komsonnl activities can actually cuf 1nto.productioﬁ time
and the fringe benefits in rural areas are negligible, there is mere
resistance 'to membership among farm and factory workers than within the
unfversity or military groups. . |

Military Komsomol members have the standard fndoctrination and assist

- with military digcipline. They also sponsor the D.0.S.A.A.F. (The Volun-
tary Society for Assistance to the Arm&. Air Force, and ﬁavy), which is

a paramilitary training organization for civilian youth. D.0.S.A.A.F.

a'“ A | 11




objectives are:
¥. Rugged physical fitness
2. Target practice
3. Familiarity with military equipment
- 4. Military preparedness
.As the Kom;omnl‘has developed programs such as the Pioneer Palaces, summer
camps, and the D.0.S.A.A.F. program, it has become fncreasingly bureaucratic.

' §ize has diluted zé&]. and membership has begun to wane. To keep up member- ’
ship, more coersion is-being used in recruitinéj which in turn further affects
morale.

| For years one of the main objectives of the Soviet Youth Program has been
to control the population. The Komsomol has served as a "mulch" to smother
voluntary and competing youfh groups based upon individual interests and assoc-
jations. ‘

Increased trade and travel plus the unjamming of broadcasts of Voice of
Americé, the BBC, and the West German radio in 1973 have opened new "windows
to the West.” The increased commuﬁication is already having a effect on
Soviet citize 5. Soviet youngsters, fon instancq; adore rock music and wi]l'
save for months to buy a pair.of blackmarket jeans. Soviet citizens jockey
for assignments in East Europe or reason to travel to the West. How this w%ll
affect official Soviet policy and the Soviet Youth Program will be interesting
to watch. Some feel that the Soviet government is disturbed by the restless-
ness of young people and their apath; toward Communist Party doctrine and that
recent convictions and sentences of dissidents are a. much an effort to reesta-
blish contro* of the young as jt is an expression of latent anti-Semitism,

Renewed prosecution of dissenters actually started in 1966. Following

de-Stalinization and the Khruschev'"thaw,“ ten years had passed without anyone




being imprisoned for what he thought. In 1966, however, Yuli Daniel and

Andrei Sinyavsky were tried for publications hfghly critical of Soviet

-

-«

policy and were sentenced to five and seven years respectively.
In his essay, "On Social Rea]ism,“.éinyavsky had written:
So that all frontiers shall fall.‘we surround ourselves
with a Chinese wall. So that our work shall become a rest
and pleasure, we introduced forced labor. So that not one
drop of blood be shed any more, we killed and killed and
killad.
With the invasion of Czechoslovakia, dissent increased.
There is very little publicity about dissenters within the official
U.S.S.R. press, and the number of dissenters remains relatively small.
They have an active communication network, however, with several "under-
¢ ground”.newspapers, -the boldest of which is Kronika, or Chronical.
Anothe} method of keeping their various causes alive is to smuggle mate-
rial to the West, where it is picked up by radio and broadcast back to
‘the Soviet population.
Prosecution of dissenters has continued since 1966, and it has
renewed in intensity since the Helsinki Accords of 1975 which was adapted
in the Declaration of the Conference on Sécurity and Cooperation in Europe.
The formation of Helsinki Watch Groups to monitor violations of human

rights has irritated the Soviet government, and the result has been

greater repression of dissenters and more severe sentences.




" A BRIEF CHRONOLOGY OF RUSSIA AND THE o.s.§.n. g

988
1147
1223
1462-1505

1530-1584

1640
1649
1682-1725

18th century -

1812
1815
19th century

fr) Teacher's College Press.

43 .

1

Introduction of Clristianity from CMantinople by
Prince Vladimir of Kiev,

Founding of Moscow, which cscnmal!y replaced Kiov in
importance.

Invasion of Esstern Europe by the Tartars (ﬁon’gols),.-
who controlled Russia for almost 250 years.

Ivan 1It (the Great). End of Tartar rule and initial con-
flicts with Central Europcan powers.

Ivan IV (the Terrible). Severe restrictions on old heredi-
tary aristocracy (boyars), establishment of new “no-
bility of service,” dependent on the central govemn-
ment and the czar. Extension of control over free
peasants and beginnings of serfdom. Expansion of
Russia to north, southwest, and east. Defeat an at-
tempis to move west.

Russia reached the Pacific.
Serfdom fully :stablished in new law code.

Peter I (the Great). Main program—to make Russia
strong enough to defeat Sweden and to be a major Eu-
ropean power. To do this he built & navy, trained
leaders and technicians, and borrowed skills and
know-how from the Netherlands and England. Built
new capital of St. Petersburg (now Leningrad) as a
“window to the West.” Defeated Sweden in 1709.

Life of educated Russians became more like that in

Fraace, England, and Germany, Catherine X1 (the
Great) acquired more jand and anncxcd most of Po-
land,

Napoleon's unsuccessful invasion of Russia,
Congress of Vienna. Russia a major power.

First revolutionary movement for change in Russia
(1825). Flowering of arts and culture. Attempts at
reform from within.

Reprinted by. permission.

!854’-1856 |

1861
1890

1904-1905
1905
1906

1914-1917
1917

1918-1920

1921

1924
1928 -

1933
1936
1937
1941
1045
1953
1956
1957
1968

Mmdmwmm M:fonetm
inlaw,localgcmmt,

Beginning of “modernization” of Russia. Major indis-
trial booin. \Rapiﬁlmbanqatmn and social change.

Russix lost war agoinst Japan..

-

_Revolution. - -

¥

Q!

. Further eforms. Establishment of first political parties;

fouudation of Duma (semi-parliament).
Russia suffers heavily in World War L.

Collapse of czarist rule in March. Revolution establishes
liberal government under Kerepsky. October Revolu-
tion establishes Bolshevik (Communist) govcrn‘nenl
under Lenin, -

Civil War between the Communists (Reds) and anfi- -

Communists (Whites). o

End of Civil War, _ Beginning of New Economic Pobcy .

(NEP). .
Death of Lenin. The rise of Stalig.

First Five-Year Plan. Beginning of coﬂecﬁvhahon of

agriculture,
RceogmtxonoftheUSS& bytheUSA
Constitution.
Mass purges.
Germany invaded the US.S.R.
End of World War I1. '
Death of Stalin.
Beginning of de- Stalinization. Invasion of Hungary.
Launching of Sputnik I (the first man.made MdTM)
Invasion of Czechoslovakia.

ff""‘
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s . . RESOURCE MATERIALS INC'UDED .~
. IN THE ACTIVITY SET

For the Student ,

&

AUDIO-VISUAL MATERIALS:
Filmstrip (Sound)

The Soviet Union Today. Nills, I11.: Upited Learning,
0T osT = $60.00) |

r ]

BOOKS: ‘ : .
Girlscoufs of the U.S.A. Worlds to Explore. New. York:
Author, 1976, {Cost = $4.00). S

- Hillcourt, Hii]iann'.o}ficial Boy Scout -Handbook.. North
Brunswick, N.J': Boy Scouts of America, 1977,

r

(Cost = $3.00). = ‘

McDowell, Bart. Jburggy Across Russia: The Soviet Union
Today. Washington, D.C.: “National Geographic
Society, 1977, (Cost = $10.95).

.Terﬁf-June and Buggey, Jo Anne. . Perspectives on the
Soviet World. St. Paul, Minn.: EMC Corporation,

1476, (Cost = $1.50).

- EXCERPTS &EROM BOOKS:

Smith, Hedrick. "Pavel Morozov." The Russians. New York:
g Quandrangle, The New York Times Book Co., 1976,
p. 162. :

Kassof, Allen, “"Pioneer Pledge." The Soviet Youth Program.
. Cambridge, Mass.: Harvard University Press, 1965,
Cop. 79 .

, "The Soviet Youth Program." The Soviet
“Youth Program. Cambridge, Mass.: Harvard University
Press, 1965, pp. 33-36. .

__ , “Tashkent." The Soviet Youth Program.’
Cambridge, Mass.: Harvard University Press, 1965,
pp. 50-51., /
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, “TfaininQIGoals and Procedures.” The Soviet

Youfh Progrim. Cambridge, Mass.: Harvard Univer-
sity Press, 1965, pp. 36-~40. '

Kenworthy, Leonard S. "A Brief Chronology .of Russia and
the U.S.S.R." Studying the USSR in Elementary .and
Secondary Schools. New York: Tleachers' ege
Press, Columbia University, 1969, pp. 14-15.

Rusinak, Alla. "How They.TaGght Me I Was a Jemﬁ in
" Salisbury,. Harrision, The E10q§gnce of Protest,
?e: ¥ggkf- The New York Times Book Co., 1972, pp.
34-136. - |

Smith, Hedrick. "Khudenko." The Russians. New York:
» Quadrangle, The New York Times Book Co., 1976,
. pp. 211-214, -

. “The Paramilitary.” The Russians. New
York Times Book Co., 1976, pp. 319-322.

"Youth Organizations." Illustrated Library of the World
and Its Peoples, USSR-1. New York: Greystons Press,
1963, p.195.

JOURNAL, MAGAZINE NEWSPAPER ARTICLES:

.}

McBane, Wende. “For Soviets: English, Music, Freedom in
*'a New Homeland." The News and Observer, July 12,
1978, p. 9.

Shiblér. David K. "Youth Problems in Russia." Reader‘§ .
Digest, August 1978, pp. 140-144.

_WORKSHEETS AND/OR HANDOUTS:

OTHER:

Activity Set Evaluation . ‘ . (

Comparison Sheet--Activity 4 -

Data Sheet--Activity @ ' ?: .
A e

e

- //,!

Plastic Strips--Twelve Colors in all

Red Fabric Ties

35

35

.,35 ea.
color
35
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- RESOURCE MATERIALS ALSO RECOMMENDED

Daries, R.¥. (ed) The Soviet Union. London: George
Allen and Urunin, 1978. P .

Geyer, Georgie Anne. The Young Russians. Homewood,
I11.: An E.T.C. PubTication, 1975.

Jacoby, Susan. Inside Soviet Schools. New York: . .
Schocken Books, )
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MAIN PURPOSE OF THE ACTIVITY SET

1. CONCEPTS o o .

Privilege of cho#ie
Group interaction

s

II.

Culture

OBJECTIVES =~ ) ” - Activity Number
Students should know that ever¥one in the U.S.A. can exer- 1
cise the rights and responsibi .

ities qf citizenship in
south groups .. .

Students will know that change can be gradual or sudden, 2,3
as in the Soviet Union, and that history of the U.S.S.R. ~
makes a difference in the kinds of youth groups in Russia.

Students will know that youth groups in the U.S.A. repre- 1.2,4
sent many different, and sometimes conflicting, values,
but those of the U.S.S.R. represent only one point of

view.

Students will know that youth groups in the U.S.A. and the 2,3
\\U.S.S.R. are examples of the way citizenship differs in .

ghe two countries. | : .

Skills | _

students wil] read and analyze material about Soviet 2,3,4

youth groups.

Students will hypothesize and make ¥ritical evaluation 3
of their hypothesis about Soviet youth groups and some
groups of the U.S.A. : .

Students will make decisfgns on both a subjective and 1,2,3,4,5°
objective basis concerning the value of choices.

Students will implement decisions about the kind of 4,5
citizen they want to be.

Valuing
Students will begin to accept the process of change and 1

development as part of the structure and function of
the government of the U.S.A.

. students will analyze values about law and rules neces- 1,2,3,4,5

sary for developing effective citizen participation in
ghdegngrgt;c society and how they differ from those of
e ) [ ] L ] L ]

. .
18 o "
f . . o ‘



II. OBJECTIVES (Continued) _ Activity Number

(B

Students will valued democratic processes in decision- 1,2,3,5
making, their own decision-making privileges, and the
decision-making practices in other societies by com-

paring theirs with those of the Soviet youth groups.

Students will recognize that there are different values 1.2,3,5
of citizenship in the U.S.S.R. and the U.S.A. and
respect the differing reasons for those values.

Students will value the privilege of choice provided for 1,2,3,4
the individual by the U.S.A. and not by the U.5.5.R.

. “Responiible Behavior

Students will make decisions based on a variety of choices ‘4,5
in the U.S.A. and a limited number in the U.S.S.R. \

Students will participate in good citizenship practices - 1,2
in the classroom, in the home, and in the community. ‘



Activity 1

o Instructional

v Objective: After making decisions about colors and discussing group
involvements, students will recognize that the diversity
of youth groups in the United States is a result of the
privilege of choice. ]

Hhterials: O@her--Plastic Strips--Twelve Colors
Red Fabric Ties

. Special Directio -
. to the Teacher: -
Divide the plastic strips ahead of time into student
' packets. Explain that they will be role playing during
. this activity to find out how it feels to have little
: or no choice. -

Activity 1 will take two days.

Teacher Activities .~ Student Activities

Have the students name the youth Name the groups to which they have
groups and other groups to which they belonged in the past and the ones
belong. Ask: "To what groups do you to which they now belong.

now belong"?

List the groups on the board.
(Examples: scouts, baseball team,
church, etc.)

Ask: Have you belonged to other.

groups in the past? List these on
the board, also. (kindergarten, .
nursery school, rhythm school, scouts.
choir, etc.)

! Have the students categorize the ~ Arrange the ‘groups into categories as
‘ groups to which they belong, such as, the teacher 1ists them on the board.
home, school, neighborhood, community Students may also group these inde-
. sports, church, etc. pendently on paper and then discuss
\ : as a large group. :
. Ask: "Why is there such variety in Discuss reasons for belonging to,
. the groups to which you belong"? continuing, or dropping a group or
\ "¥hy have there been changes in your activity. (There is variety because
groups"? of choices and changes because of

interests, age, and choices, etc.)

2n



Activity 1 (Continued)

Teacher Activities

“

Student Activities

Distribute plastic strips of ‘two
colors, and ask the students to make
@ choice of their favorite of the two
colors in five seconds.

Distribute ten more colors of strips
and ask students to make a choice of
their favorite color in five seconds.
Grant an extension of time if neces-

. sary. Ask: "Why did it take you

longer to make a choice this time"?

Inquire about the students' feelings
toward 1imited choices and a variety
of choices by asking, "How do you
feel about having a choice of only
two colors? Which do you prefer"?

‘SECOND DAY

Ask: "Do you suppose that Soviet
Citizens have as many choices as we -
do"?

Why do you think there is a differ-

ence between citizen choices in the
Soviet Union and the U.S.?

Lead stddents in a discussion of
“Who is a citizen"? “What does it
mean to be a citizen"?

¢

What is meant by citizenship?

21

Studénts make a choice in a limited
time.

Students make a choice of color in a
limited time and from a larger
selection. .,
Discuss why it took longer to make a
choice: More colors fram which to
cRoose; harder to make decision when
there are many choices. ’

Students express their feelings orally
about limited and unlimited choices
and explain the differences in feel-
ings about choices.

. ’

Students will probably vary in their
opinions. Some might have more know-
ledge about this to share with others.

Discuss reasons for differences bet-
ween choices in the U.S.S.R. and the
U.S.: government, youth groups,
rural and urban settings,- ethnic

.- groups, religious groups, etc.

Discuss the meanings of citizen and

formulate the meaning of citizenship
as the teacher writes =

it on the board. A child or the

teacher can write these definitions

on chart paper or large paper to use

for display during the activity study.

Definition of citizen - a member
either by birth or naturalization,
of a country or soverign state, who
owes loyalty to a government and is
entitled to protection from it.)
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Activity 1 (Continued)

g

Teacher Activities

{

Student Activities

Explain to the students that for the
next few days they will be studying

about and comparing citizenship and

youth groups in U.S.S.R. and the U.S.
Ask students "How would you feel if -

you were required to wear a tie or
a uniform to school each day as many
Soviet children are reqyired to do"?

Display red ties that students will
be required to wear during school
time each day for a week ?These red
ties may be worn during the entire
activity or less according to the
greference of the group. Say -

<

Starting tomorrow you will be asked

to do some role playing and wear red

conformity withgeut the privilege of
ggpzce as the Sbviet children must

* ties each day tg experience group

f

Draw an analogy between the plastic

. strips and youth groups. Say -
“How are the/choices of colored
strips 1ike the groups to which you
belong"?

o

R

Definition of Citizenship - the status
of a citizen with its attendant duties,
rights, and privileges.

Discuss as a group how they would
feel. : :

Students share reactions and expfess_
their feelings. (Feelings may be
negative, positive and/or both)

If there are negative reactions, dis-
cuss with the students why they feel
this way. Probably negative feel-
ings would occur because most stu-
dents are used to having a choice

and not used to wearing anything
resembling a ‘uniform. '

Students discuss how making choices
of favorite colors is like belong-
ing to groups they like. (They.
realize it is harder to choose when
there are more options; they may
choose the colors and groups as
they wish; when 1jmited in choices

‘they might not get their wish).



Activity 2

Instructional .

Objective: After reading and analyzing-material about the Soviet Youth
Program, students will be able to explain the structure and
functions of the youth groups.

- .
' L]

Materials: Filmstrip--"Pioneer Organizations," Soviet Union Today
Handout--Data Sheet--Activity 2
Books--Girl Scouts of the U.S.A. HWorlds To Explore
Hillcourt, W. ' Official Boy Scout Handbook
McDowell, Bart. Journey Across Russia: The
Soviet Union Today
Excerpts--Kassof, A. "ihe Soviet Youth Program" .
. “"The Pioneer Pledge"
"Youth Organizations." Illustrated Librarx
of the World and Its People, USSR-1

. Teacher Activities ' Student Activities
Distribute ties to be worn at school Wear ties.
and remind them they are role playing,
Distribute materials to be read for Read, anaTyze. and organize data
gaining information about Soviet according to structure and act1v1t1es
youth groups and data sheets. Tell on prepared data sheet.
students that: "From these materials{
‘. you will gather information.about

Soviet youth groups. Record the
information on the data sheet labeled
Activity 2." (Purposes and goals to
be completed in Activity 3)

Show and discuss filmstrip, "Pioneer Discuss information about youth
Organization." ‘Have students add groups after filmstrip. Add addi-

any new information to the data tional information to data sheet if
sheet. they did not have complete data.
Pefinitions from filmstrip: Example: !
culture - a style of social and Group Age Activities
artistic expression peculiar to a ) '

- society or class. Little

customs- a habitual practice of an Octoborists 7-10 games, sports,
individual or-group. dramatic plays

assimilation - the process whereby a .

group, as a minority or immigrant
group, gradually adopts the charac-
teristics of another culture.




Activity 2 (Continued)

Teacher Agtivities

Student Activities

Divide the class into three Pioneer
Tink groups of 8 to 11 to compose

. reports on youth groups (possibly
divide the class by ages).

Leaders of the 1inks should be
appointed by the teacher, and stu-
dents should remain in the same links
throughout these activities. The
1inks should sit together in the
classroom, at lunch, and wherever
they go they should stay together.

Encourage students to compare and
contrast Soviet youth groups with
our Scout program. Instruct the
students to read the Scout pledges
and "The Pioneer Pledge” for com-
parison purposes. Ask: "How are
Soviet youth groups and Scout groups
alike? How are they different"?
List the differences and 1ikenesses
on the board and make them into a
display chart.

Suggest that students use Journey
Across Russia: The Soviet: Union Today
to enjoy and gain information from
the beautiful pictures.

Each link will hold a buzz session
to organize data about each youth
group and write a summary or report.

Link leaders should try to take on
the role of a Soviet youth and act
accordingly to help establish the
strict atmosphere as if in a Soviet
school.

After completing group reports, the
1link leaders should read them to
the other links.

Compare and contrast Scout's and
youth group's pledges through discus-
sion and listing.

Use Journey Across Russia individ-
ually or in links to view the pic-
tures and gain information.
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- BEST COPY AVAILABLE I

THE SOVIET YOUTH PROGRAM

: nam period of life, designatéd in Soviet writings as
B¢ "nwsery age,” is from birth to threc years. Although
Afldren in this group are too young to be of direct concern
5 the youth organjgations, many Sovict agencics publish
wochures and guides for parents on how to prepare their
i a for a positive life in Soviet socicty. There was a
seviod in Soviet history, before the mid-thirties, when a seri-
ws effort was carried out to de-emphasize and even to
mdermine tha family’s part in child rearing in favor of a
ystem of state institutions; but with the end of the attack
galnst the family and the official legitimation of its pri-
“acy i1 infant and child care, outside agencies now play
aly ar gndir'ecl role. This change has donc little, however,
= remove the iusistence that parents do not “own™ their
Sildrea but are acting as representatives of saciety in caring
orthem. : ‘

The next age group. from three to seven years, is called
the “preschool age,” and alrcady those qualities of person-
ality that later should be nurtured into positive traits in the
youth program are said to appear. Parents and nursery per-
sonnel are urged to look for sigms of striving and achieve-
ment_jn the children even at this carly age: “In the pre-
Od*ge. we observe the development of features of the
will. Such signs of willed action as persistence, the over-
. can be ob-

coming of these or those sumple diffienltics
served easly.” 1*
Soviet children enter school and buecome Octobrists at
seven years and, from then until twelve, they are in the
nger school age,” experiencing their first mtensive con-
tant with teachers and youth workers. At this stage they are
considered sufficicntly developed phyvsically and mentally
to undergo quite rigorous training in preparaton for the
Cominunist life. Children must rapidly acquire not only the
basic, skills and knowledge demanded by the schaal cur-
riculum. but the personal and social onentations of the Sovict
citizen. In particular, the powerful influence of the peer
p, or collective, is brought into plav. “In the vounger
school age the social interests of the chuldren are formed and
the demand for social activities appropriate [to their age]
appears. Already i the younger grades of the school, chil-
dven dream of entering the Pioncers Friendship and com-
radeship among children are spread and strengthened. All
this crcates new grounds for the social-polyital and moral
education of childgen. and for the foé}ﬁm-ﬂ( the chil-
acollective.” “’\ ‘
y period is sudceeded by the "middk:_;cybﬂl age,”
bracketing the vears from twelve to fiftees —the stage of
transition, according to Sovict theory, from childhood to

Personal upsets during this: period of development, as noted

. earlier, are attributed not to faults in the larger society or to

any turbulence inherent in maturation, but to the failure of
the individual to subject himself fully to the will of the
collective: “In this age group, one can frequently observe
manifestations of a lack of discipline, but it would be a most
vulgar error to attrib&®e these phenomena to inevitable facts
of the adolescent period. . . . Actually, such occurrences
take place only when the adolescent fecls himself to be alcue
and docs not take part in the activity and life of the col-
lective.” ** Adolescents, moreover, are said to have reached
the stage of political awareness and to be fully capable of
understanding their responsibilities to the system. Note
again the emphasis on the morality-in-labor -theme: “The
attention and intcrest of our children is centered on what
is taking place in the Sct et Union, what our nation is con-
cerned with, to what its creative and laboring energies are
being directed by the Communist Party. They want to be
marticipants in socialist construction, skilled workers, build-
ers of machines. They are vitally inter2sted in the fate of our
nation, they strive to be patriots and defenders of the mother-
land, . . . [they] react vitally to all the societal under-
takings going on in our country.” % |

The senior age category is the “older school group,” includ-
ing those from fourtcen or fiftecn through seventeen or
cighteen. The end product of Communist upbringing is now
in evidence, and the new adult is prepared to assume a
serious nccupational role or to continue his formal educa-
tion in the service of the motherlund. The depth and scope
of Communist orientation is realized:

The older school age is sometimies called the world-view age.
There 1s a great deal of truth in this. . . . The inculcation o? a
dialectical-materialistic world view in students of the older age
categery assumes pasticular significance, In ! s period, the
students master a comparatively larze body of knowledge, -vhich
is the basis for the inculeation of a seientiic, Communist world
view, a heightening of interest anpears in them with respect to
theoretical questions and the explanation of complex phenomena
of socicty and of nature. There grows more and more an interest
in science and in their socialist state.®? s

Development of the individual in the older school age marks
the turning point between preparation and full adult par-
ticipation: 1t is expected that education and training will
be applicd without delay to productive tasks lest society’s
investment be wasted.

© Y e
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THE PIONEER PLEDGE

S

. - [ . ‘
Rites de passage. Entry into the Pioncers, after three vears

of preparation in the Octobrist groups, is marked by a solemn

ceremony signifving to the Soviet child that he is joining the
ranks of older Communist patriots. Marching in procession
behind the flag of his newly organized detdchment, and in
the presence of older Pioneers, Komsomol members from the
upper grades, teachers, leaders, cnd parents, hie takes the
pledge of the Sovigt Young Pioncer:

I, a Young Pioncer of the Sovict Union, solemnly promise in the
presence of my comrades .

— to warmly love my Soviet motherland

—to live, to study, and to struggle as Lenin willed and as the
Conmununist Party teaches.?

Then ke promises to obey the “Rulcs for Pioneers™:

The Pioncer loves his motherland and the Communist Party of
the Soviet Union. He prepares himself for membership in the
Komsomol. -

The Pioneer reveres the memory of thase who have given their
lives in the struggle for the freedom and the well-being of the
Soviet mothérland. _

The Pioncer is friendly with the clildren of all the countries of
the world.

The Pioneer studies diligently and is disciplined and courteous.

The Pioneer loves to work and to conserve the natioual wealth.

The Pioneer is a good comrade, who is solicitous of younger
children and who heﬁ:s older people.

The Pioncer grows up to be bold and does not fear difficulties.

The Pioncer tells the truth and guards the honor of lis detach-
ment. .

The Pioncer strengthens himself and does physical exercises
every day.

The Pioncer loves nature; he is a defender of planted areas, of
uscful birds and animals. .

Tlie Pioncer is an example for all children.
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The Deposition, a large [Sthcentury
icon (pictorial representation af Christ,
Mary or a saint) in Moscow's Fretya-

Gallery, This . well-known gallery,
which specializes in religious art and
historical paintings, is but one of
Maoscow's more (han one hundred
muscums—many of which were cathe-
drals in tsarist times.

Kandidat and doctor's degrees carry
enormous prestige; neither, however,
is mecessary for advancement in the
great majority of professions. The
institutes that carry the most preatige
for graduate study are the branches
of the Academy of Sciences of the
USSR.

YOUTH ORGANIZATIONS

THERE ARE THREE MAJOR YOUTH
organizations in the Soviet Union
whose activities are closely cerrelated
with, though separate from, the
regular educational system. These
youth groups—the Little Octobrists,
the Young Pioneers and the Kom-
somol—serve a variety of purposcs.
They aid the work of the regular
schools, train children in “Communist
_morality,” teach various skills and
organize leisure-time activitics. In
addition, they provide a reservoir of
organized youth which can be drawn
upon to perform various social tasks.

The Little Octobrists

The slogan of the Little Octobrists
(ages 7-10) is “Only those who love
labor can be called Octobrists.” They
derive their name from the October
Revolution of 1917. The children
are instilled with a respect for the
Communist ideology in its most cle-
mentary aspects. To become a mem-
ber of the Octobrists is not difficult,
and the great majority of children
belong, Few special tasks are given
to the children. The chicf activities
are gamecs, Sports, dramatic plays
and so on.

The:Young Pioneers

The Pioneers organization (ages
10-16) is a much more important and
solemn affair. The Pioncers in 1962
numbered about’ 18.5 million. One
of their slogans is “A Pioneer is an
examplc to all children.” Members
are organized
receive intensive indoctrination. Lead-
ers are usually members of the
Komsomol. Activities are manifold

and often involve manual labor.
Children are trained to be “doers”
in society. Member "y in the

into brigades and -

Pioneers is almost invariably a pre-
réquisite for entering the Komsomol.
Pioneers become ecligible for the
Komsomol at age fourteen.

‘The Komsonol

The Komsomo! (ages 14-28) is
the paramount youth’ organization in
the Soviet Union. Although not

officially a Party organization, it is

“g reserve and aid of the Communist
Party.” The vast majority of Party
members worked their way up via
the Komsomol. Fewer than half the
eligible age group become Komsomol

members. Only the most promising -

Pioneers are allowed entrance. Present
membership in the Komsomol, cover-

The visually-astonishing Church of
was built in the village of Kizhi in

supplies, particularly stone

of the new capital was
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ing the age span of four}een years,
is about 20 million. .
Tasks performed by the Kom

N\

" are often more serious and broader in
scope. During the early 1930s Kom-
somol members were mobilized to
build new cities in Siberia and the
Soviet Far East. The chief of these
was named Komsomolsk to glorify
their achievements. Komsomol mem-
bers become eligible for membership-
in the Commdnist Party at the age
of 24.

The Stilyagi

A broad segment of Soviet youth
stands outside and apart from the,

the Transfiguration, an all-wooden structure,
1714. This was at a time when
city” of St. Petersburg was still in the throes of construction.
and brick, were very scarce, Peter the Grear sent out
an order that no stone or brick stractures could be built in Russia
completed. This order resulted in the building of innumer-

the new “stone
Since building

wntil construction

able wootlen structures elsewhere in Russia.
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Activity 3

- Instructional
Objective:

Materials: Ekcerpts--Kassof, A. “Trainihg Goals and Procedures"
"Youth Problems in Russia“
Handout--Data Sheet--Activity 2

Shipler, D.K.

Teacher ActiJ?ties

After analyzing materials, students will confirm hypotheses | -
regarding the goals and purposes of the Soviat Youth Program.

Student Activities |

£

—

Encourage students to hypothesize the
Soviet government's early goals for
the youth program and the current
purposes.

-Distribute material to be analyzed

" for determining the goals and pur-
poses of the youth groups. - Instruct
students to complete data sheets
(columns labeled purposes and goals).

After the analysis of material, ask N
"How do you feel about the goals and
purposes of the Soviet youth groups™?
"In what ways are’ they similar and
different from our Scout program”?
"Are there other youth programs in
this country which have goals similar
to our Scout program"?

Ask the following: "Is membership
“in these groups voluntary or required
by our government"? "Why would
people volunteer to be members of
- these groups"? ""Why do youths belong
to the Soviet groups"? Discuss rea-
sons with students. -

.

31

Bragnsturm in Pioneer links and
recOrd their ideas. Share ideas
with other 1inks by having the
leaders iread the reports.

Analyze material and record the
goals and purposes on the data
sheet started .in Activity 2.

Students respond by discussing

the similarities and differences. ‘
between the two groups.

(Likenesses - loyalty, working for

a common good, honor, etc.) ‘
(Differences - working for govern-
ment, denial of self, setting an

example in labor, etc.)

" Students recall the variety of .

programs, such as, Indian Guides,

4-H, Future Farmers of America,

etc. which were mentioned in
Activity 1.

+ Discuss voluntary involvement 'in

American groups and reasons for
volunteering such as, desire to
improve self, desire to help others,
to pursue individual interests,
friendships. Soviet youths belong
to youth groups for political
reasons, higher education depends
on membership, trained to belong,
fear. T
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TRAINING GOALS AND PROCEDURES

__Ig_éash,,dgvclgpmcn_tal stage, the_goal of training is to

estﬁ:t “one of the forms of societal consciousness, which
coiMifutes the aggregation of the rules and norms of group
life, the behavior of people, and the determination of their re-
nsibilities towards one another and towards society.”
This Soviet definition of the essence of moral training is not
radically different from conventional Western conceptions.
But the Soviet version is distinguished by its insistence that
 the highest form (and, in the Soviet Union, the only legiti-
" mate form) of morality is Communist morality — which as-
" sumes that the true moral state can be achieved only if the
individual suppresses his egoistic tendencies in favor of a
- willingness to work for the common good as defined by the
arbiters of social life (that is, by the leaders of the Com-
munist Party of the Soviet Union).

Communist morality imposes upon each Sovict citizen
fundamental obligations in attitude and behavior. He must
‘be a patriot who exhibits ceascless devation to the mother-
land and “to the cause of communism; hatred towards the
encmies of the people and a readiness to give onc’s life for
‘the freedom and independence of the nation.” ** Ile should
display a profound respect for socialist property as the “holy
“and inviolable basés of the material well-being of the toilers”

nd do all in his power to increase the public wealth “by
his 1 personal labor,” for “labor in the USSR is the re-
spom®hility of each able-bodied citizen, . . . a matter of
_salor, honor and heroism, . . . one of the highest moral
values.” ® Communist morality, further, includes the obliga-
.tion to adhere to the principles of socialist humanism in the
form of “comiradely assistance to one dnother, solicitude for
the weak, the ill and for children.” #

But socialist humanism does not tolerate any softness that

might subvert the nceds of state or party; comradely solici-

‘tude must always bow before the primacy of loyalty to the’

political leaders. Thus: “From the beginning [children]
‘should be made aware that not all people, even though they
may have fallen upon misfortune, are deserving of sympathy.
The criminal who is suffering a merited punishment imposed

‘upon him by organs of the state cannot call forth pity and

'sympathy. Similarly not every person — even though he may
‘be close to us — is deserving of our solicitude. Pavlik Moro-
“zov undertook a struggle against his father when he un-
masked the lagter's hostile work.” ® Pavlik Morozov was a
‘twelve-year-old informer who, during the enforced collectivi-
‘zation of agriculture, reported his father to the authorities

for allegedly hdstile acts against the state. When the father

was shot for his crimes, villagers avenged the elder Morozov’s
de y killing Pavlik. The Morozov case received wide
_publicity, and Pavlik was held up by the party as a martyred
hero who had sacrified family loyalties in the cause of Com-
munism. His deed is still recounted in children’s books

and in the pag;es of Pioncer-Komsomol histories. Soviet chil-
dren, to be sure, are no longer encouraged to resist family
authority as a general principle. But Morozovism is stll
cited as a positive virtue and an example to Sovict children
of what they should do in similar circumstances.

Other components of Communist morality similarly ave
calculated to promote selfless labor and absolute loyalty.
Honor, for example, refers to the willingness to suppress ire

'dividualistic tendencies in favor of group (ultimately, of

* by a Communist world view. This leads to the necessity

party and state) demands. Manliness consists of those quali-
ties of bravery and fearlessness that equip the person to stay
at an assigned task no matter what obstacles or dangers he
may face. Physical well-beipg and preparedness also are
moral obligations of the So¢iét citizen, for he is responsible,
as a Communist, for performing his job with energy and
enthusjgsm., ‘

In sum, the child who is raised in the spirit of Communist
morality will, as an adult, make the maximum contribution to
the society’s political and economic success. Again, work and
technical proficiency are paramount: “Socialist industry and
agriculture, developing on a base of advanced technology,’
demands of each person in the city and in the countryside
a high cultural level, a well-rounded training, a knowledge
of the scientific bases of production, abilities and habits {con-
ducive] to the operation of complex machines and assemblies,
and the development of creative technical and organizational
initiative. The higher the stage of socialist society, the more
critical becomes the question of the preparation of well-

rounded people.”? Finally, the model towards which all

Soviet children should strive in raising their moral level is-
that of the party member: “The Rules of the CPSU, in which

the responsibilities of the Party member are set forth, have

great significance in the education of the rising gencration.
These responsibilities are the moral norms of the best Soviet

'citizens and should constitute the foundation of inculcating

morality in the Sovict school, family, and in the Komsomol
and Pioncers. The Party obliges each of its members to set
an example in labor, to master the technology of ones occu-
pation, to strengthen socialist property by all possible
means.” % ’

Of the three principal sources of behavior, views and con-
victions are said to be most readily amenable to modifica-
tion. For example, when teachers and youth-organization
leaders tell the child that all Jabor in the Soviet Union, no
matter how hard or mundane, is honorable, this implants
a view or conviction. More difficult, according to thu Soviet
theory, is the task of forming and modifying habits and tem-
perament to support such officially approved views: “The
ideal of the Soviet man is a Communist orientation in all
of his behavior, that is, when feelings, temperament, and
habit are regulated by Communist views and conviction:.f
systematic work upon the formation of the will and the

Q- : RN 31 character of Soviet children.” #*
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YOUTH PROBLEMS
IN RUSSIA:
L. JUVENILE CRIME WAVE

Despite the Soviet govemmen\t’s qﬁ'orts ‘
to hide it, street violence and delinquency -
are burgeoning-problems today

" Condenised from New Yorx Times -

Davip K. SuipLer

() UIETLY, and wi rguch o!f the
.same anguishl and bewilder-
“\&/ ment thit Americans feel,
the Soviet Union is struggling with
the problems of sireet crime, tecn-
age gangs and juvenile delinquency.
Murders, rapes, beatings, muggings

and burglarics now occur in Moscow,

and other Soviet cities with a fre-

quency that arouses concern.

The scope of the problem is diffi-
cult to measure because Sovict arime
rates are secret. And even the au-
thorities.may not know the full ex-
tent of juyenile crime, for lower
officials often canceal negative infor-
mation to avoid bringing criticism
on themselves. A former party mem-
ber who served on a crime task force
in Moscow's Chertanovo district dis-
closed after he emigrated that when
the task force sent in its report~with
th: finding that up te 70 percent of

criminal offenses were not reflected
in police recotds—it was rebuffed
and called an exaggeration by a high
official.

In parent-teacher associations, in
neighborhood Communist Party

meetings, in high schools, on the,

stage, and even in the press to some
degree, the bafling and often unan-
swerable question of why some

youths engage in violence is receiv-.

ing attention. The picture emerging
is that much Soviet violence, perhaps
most of it, is the work of young

_people aged 14 to 18,

Government policy keeps almost
all reports of unsolved crime out of
newspapers and off radio and televi-
sion in a deliberate ciort to contain
fear and prevent what some So-
vict journalists believe would be
the rapid spread of violence if it
was publicized. For example, when
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-vandalism, burglary an

-the government newspaper levertia

learned of a gang rape by ten young
men, the editors publ ing.
As a rule, only solved cases are dis-
cussed in the press, to make a socio-
logical or moral point.

Since there is a ban on thie sale of

handguns and strict control of shot-
guns, crimes involving fircarms seem
rare, although they occur occasional-
ly when soldiers are involved. But
youth gangs in Moscow reportedly
manufacture a variety of weapons,
including long knives and zip guns.

There arc some bizarre crimes on
the books. A group of youths, 14 and
15, were charged with murder after
they had sharpened the points of
umbrellas and spent evenings attack-
ing lone pedestrians, swooping

-down on them, yelling, all stabbing

at once, then running off. Another
teen-ager was accused of murdering
his mother, a party member, after
she cut his shoulder-length hair

“while he was sleeping.

The roots of crime in the Soviet

 Union are no casier to trace than in

the United States, but rapid urban-
ization has brought a breakdown of
family and social tics, magnifying the
impact of peer pressure on young

ple. Working' parents have too
ittle time for their children. School

. classes are too large to permit indi- -
. vidual attentio

; ca\?ld schools tend to
encourage “difficult™ youngsters to
leave after the eighth grade, School
dropouts without work appear
prominently in the Soviet gicturc of

violent
crime.

S~

A case in point, reported in the
official press, concerned a boy
named A Mikhailov. At 14,
he dropped out of s¢hool and be
to hang around his ncighborhoogz
Gorky, an industrial city 275 miles
cast of Moscow. He had no job, and
almost no relationship with his par-
ents. The most impotrtant fgure for
him became another boy who taught
him how to rob kiosks, streetcar coin
boxes and stores. The money went
for liquor. By the time he was 17,
Alcksandr had served two work-
house terms and was facing a full- -
scale trial on charges of “cynical acts
of brazen hooligan behawor.”

A special Soviet institute investi-
gates the causes of such crime. The
Ministry of Inteenal Affairs, which
supervises the uniformed civil poliee,
operates a psychology department
delving into motives and attitudes,
especially among young people. But
both these agencies declined to' dis-
cuss the problem with a foreign
reporter. o

Among cxperts who write for
specialized journals or who are ready
to talk informally, juvenile crime is .
portrayed as a function of economic
class, parental neglect, the abun-
dance of alcohol, narcotics addiction,
boredom and u:dm sozlc Russians .
see as a profo amorality amo
the you ,alukofnmpunoeﬁ '

higher values. “Nobody believes in -

axlgching anymore,” said the 17-year- -

old daughter of a scientist. A writer- .

asked his 14-year-old son, “Who is

your hero?”’ The boy shrugged.  °
Strict idcologists see crime as a

"1
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.'holdover or infection from “bour-

geois culture” and declare, in the
words of one newspaper, “There are
no socio-economic causes of crime in
our country.” The class conflict and
exploitation that supposedly give rise

to criminal behavior af® supposedly °

absent in the Soviet Union, and
cime rates—which are secret—are
supposedly falling. ;

Such Marxist contentions inhibit
debate, but not enough to prevent
sociologists from doing their work.
They may avoid the word “class,”

- but the results are the same. They

note that crime rates are higher in
citics than in rural areas, A journal
reported a year ago that the higher
the vocational skills, the lower the
crime rate. Children whose parents
haveas. daryorhigher education
arc only half as likely to break the
law as those whose parents went only
to elementary school. About 70 to 8o
gtrccnt of juvenile offenders come

‘trom problem homes. \

Some surveys have measured the
correlation between crime and fam-
ily problems. “Ten times as many
juvenile delinquents come from an
atmosphere of wvulgarity or heavy
drinking a5 from a normal environ-
ment,” a criminologist said. One
example reported by Israria: A
schoolboy, with an alcoholic mother,
was scntenced to two years in a
reformatory for brawling. He was
released in an amnesty three months
later, started drinking and led a
group of tecn-agersin an assaultona

tg-‘i:car-old stranger, who died.
he case was cited as an argument

12
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for sterner runuhmm t, part of a
continuing debate that parallels the
US. dispute between those who
favor social remedies and those

who advocate stronger deterrents to

crime.

The USS.R. exccutes certain
categories of criminals regularly,
usually publicizing the sentences asa
deterrent. Last year a Moscow fac-
tory worker died by a firing squad

for the rape and murder of a 12-year- -

old. But police officials, prosecutors

~and others often “express concern

about placing youngsters in prison,

which one specialist -described as

“universities of crime.” :
Juveniles are usually sent to spe-

cial low-security penal colonies sepa-

rate from the hardened adult prison
ulation. A year ago, the criminal
code was revised to allow the substi-
tution of work assignments and fincs
for imprisonment in juvenile cases.
Some criminologists have suggest-
ed relaxing child-labor laws to allow
dropouts steady occupation. But
there has been no move to raise the
drinking age, now 16, even though
alcohol figures in most offenses,

The most visible devices used to

combat juvenile crime are -
ganda and education. Tclc;?iggn
documentaries occasionally show a
supremely efficient police force
tracking down an offender. Moralis-
tic novels for teen-agers dramatize
the futility of crime. High schools
conduct required courses on the law,
with detailed explanations of what
constitutes criminal behavior and
what punishments can be expected.

1978
. At one school in Irkutsk, in Sibe-
ria, the course was taught so dryly
that no sooner was it over than a girl
wasraped, anda youthdied ina fight
with students from another.school.
Thus, the problems remain stub-
born and intractable. And discus-
siops gooh and on. |
One of the most controversial cf-
forts at open discussion is a play
called Stop Malekhos, being per-
formed nearly every Sunday at Mos-

cow's Young Spectator's Theater.

Based on a true story of a 15-year-old
youth who mugged and robbed a
woman, it explores the roots of his
act. Performances arc followed by
audience talk sessions, -

The play is a harsh portrayal of
nearly every clement of Soviet sodi-

cty. The boy, Malskhov, falls in with

oA
YOUTH PROBLEMS IN RUSSUA

thugs led by a man who, by day, isa .
star worker in a factory and an

liceman, The regular po-

auxiliary
lice are b
parents, outwardly well adjusted, are

insensitive. They blame the school, |

and the school blames them.

In after-performance discus-
sion, the head of a school parents’
committee expressed frustration that

parents who needed counseling al-

most never came to mectings. Some-
one noted that they had not come to

ind and burcaucratic. The

the play cither. A young woman -

spoke up: “Just look around you in
strectcars and buses. We have be-
come indifferent to one another.”
“Who is to blame?”’ the narrator
of the play asked. Answered one of
the actors after the performance: I,

you, everyone.”

IL. SOVIET TEEN-AGERS
" SPEAK UP

(c) 1978 by Atlas World Press Review and Foreign -

Condensed fom PETiOdiC2],  Reprinted by
AtLas WorLp Press Revisw ’ ,

.Source
Permission.

and a half ago the Moscow
Amb’ Lsterats Ga-
zcta began a series on :’Tam-

agers: Lessons of the Dangeross

Age' " Writers, legal experts, educa-
tors and parents analyzed the reasons
Jor the antisocial-and sometimes un-

lasuful—behavior of a scgment of teen-

agers. After publication of an angry

( letier that suggested ‘klearmng the

courtyards &f groups of young peo-

ke, " hundreds of teen-agers responded.
% from thesr letters as compiled
by editor N. Loginosa follosw:

Sasha V (Leningrad): 1 might be

scen in a doorway, not altogether
sober, with a girl who is almost 20,
and you grownups will inmediately
decide that I am a good-for-nothing.
But when you were 1§ had you read
all of Tolstoy, ChekhoveDostoevsky

.
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and Balzac? I have. Can you chug-a-
lug a whole bottle? [ can. Do you
have” patents, or published articles
on the theory of litcrature? [ do.
You have to-know how to combine
everything.- .

4 - .

Anonymous Girl (Sevastopol): 1
belong to a group everybody is afraid
of. We have wrecked playgrounds
and trampled fower beds. There's a
rumble ‘every night. We-all have
moncy, so getting vodka is no prob-
lem. Almost all of our names are on
file ag the militia. But lately ['ve
been thinking. What da I need all
this for? This kind of life won't
lead to anything good.

Boris R (Selidovo): I dropped out
of school after the seventh grade,
looked for “the frec life,” drank, and
stole bicy¢les and motorcycles. The
militia fined my mother. Now all |
have are shame and fear for my life.
Neo vocation, no cducation.

Nina T (Ordzhonikidze): | am
afraid of remaining drad all my life.
Dressing like cveryone, thinking like
everyone, getting a job close to
home, getting married, taking care
of children, getting old at the stove,

THE READER'S DIGEST

and then sitting on a bench in the
yard. Whom should I tell this to? My .
parents won’t understand. x

Anya (Moscow): Adults perceive
us in simple terms. If a girl smokes,
she is immoral. If a guy has long hair
and threadbare pants, he's virtually
a ‘crook. Even teachers divide us
into the “good” and “bad™ based
on appcarance.

gorV (Lr:ningrad): Thereis nei-
ther a challenge nor complacency in

our candid confessions. There is an -
Don't divide

entreaty—"Help usl”
us into “doers” and “idlers.” The
former are forgiven everything, even

a stylish haircut, because they are "’
'so much like the grownups. From

the ffth grade on, these kids are .
fashioning and designing, and the

“parents’ minds are “at ease for their

future”

But what if [ haven't found my-
self? What if I don't yet know my
calling? There are many like me. We -
get together in groups in the eve-
nings and argue. But then, you adults
also get together in groups. You
talk about the meaning of money,
while we talk about the meaning
of life.' . - - -~
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Racey Tale
T i TRACK ANNOUNCER at Waterford Park, W, V., got to make 2 switch on.

a time-honored call at the races. Just as the hors

es were lining up in their

post positions, the starting gate malfunctioned and had to be towed away.

After a long wait, anothe

“Ladigs and gentlemen, the starting gate has

ro

4

one finally arrived, gnd the announcer intoned,

reached the horses.”
o ~Sporws [linstrated



Activity 4

Instructional ,
Objective: After reading and hearing about the consequences of a rigid

¥ youth program imposed by the state, students will discuss
and list the acceptable and unacceptable behavior of Soviet
citizens. ,
Materials: Bobks--Tylér and Buggey. Perspectives on the Soviet World
‘ Excerpts--Kassof, A. "Pavel Morozov"
.. "Tashkent"
Smith, H. “Khudenko"
.. “"The Paramilitary"
Handout--Comparison Sheet--Activity 4
Teacher Activities Student Activities
Tell the story of the youthful martyr, Discuss meaning of a martyr and
Pavel Morozov. (Martyr - one who decide why Pavel became a martyr.
sacrifices something very important ‘ P
to him in order to further a belief,
cause, or principle. Ask, "Why is
Pavel considered a fartyr"?
Tell the story of the youth who ‘Discuss the youth work -and explain
organized to do good work in Tashkent. why it was considered unacceptable.
Ask, "Why was the work of the
,Tashkent youth considered bad o
disloyal”? )
Tell the stories of Ivan Khudenko and Discuss -Khudenko's idea and vhy it
the Pioneer paramilitary activities. was unacceptable.
"Why was Khudenko's idea unaccept-
: able"? "How do you feel about the Express their reactions to the
‘ paramilitary and the war games"? paramilitary and the war games.
Instruct students to use the Think critically and make decisions
Comparison Sheet to list those about acceptable and unacceptablé
qualitieswhich appeared to insure - behavior of Soviet citizens. List
success Z;g those which did not in the qualities in Communist Do's and
the Soviet incidents. . Communist Don'ts column, i.e.,
- Do's Don' ts
r ﬁ' )
inform on your do things on your
family and others Jown without permis-
. sion
r | , .
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Activity 4 (Continued)

Teacher Activities . Student Activities
.~
Ask students to compare and contrast . List standards that are the same as
the standards of citizenship in the ours and those which are different.

U.S. with those of U.S.S.R.
Distribute copies of Perspectives on Read, analyze, and discuss cartoons.
The Soviet World, a cartoon book, to
students for discussion. (These
cartoons should be explained to the
students by the teacher)




.

nec&mmn&omdmnﬂy‘tishvd Mofozov ai4-yeu-oﬂ

who, in 1932, reported on his own father for hiding grain from the state
during the harsh period of farm collectivization. The boy was murdered
by private farmers who opposed collectivization. He was later immo:«
talized by the Party. Pavel Morozov is less vigorously celebrated now
than under Stalin, but the code of Young Pioneers still promotes nog
only civic duly but political consciousness among youth: “A Pioneerig
loyal to his Motherland, the Party, Communism. .. . A Pioncer has the

heroes of the struggle and work as his models. A Pioncer keeps the
memory of the fa!kn ﬁ&.hiu‘} and prepares to become a defender of thg,

Motherland. . >
« The Qcmbnsts. because the members are so young, do not
scen t0 have any real responsibility for maintaining proper
standards of conduct among the children. The Pioneers ate a
diffcrent matter; an unruly pupil’ will frequently be brought
before a” meeting of the Pioucers for criticism and correction.
This practice has struck some Americans as an exa:ﬁplc of
“student democracy” at an early age; | found that the activities
of the Pioneers—particularly in regard to the disciplining of
other children—were tightly conuolled and supervised by the
schuot authorities. In one school in my neighborhood, a mecting
of the Pioneer council was called to discuss the case of two boys
who had skipped school several titnes and forged notes from
their parents to provide a valid excuse for the teacher. The twa
.. penitents were brought before the councit, which at that school
" corsicted of four girls and threc beys. There was sumething of a
sex division at the meeting, with the gicls taking a harder line on
the scriousness of the offense. Eventually, the council made a
unanimous decision on a penalty for the boys: they would be
escorted to school every day for six weeks by an older Pioneer,
and they would have to stay after school two hours cvery day for
‘a month. They would be m_pcwnsed by an oider Pioncer after
school and would be expected to do cleanup chores around the
schoot. The children had nor seally selected the penalty
themselves; the principal told me he had decided on the
punishment after a conference with the boys' teach®r and
parents. “It's educdtional for the children to take part in this
process of discipline,” he said, “because they leamn the proper
norms of socialist conduct. 1 will select the Pioncers—some of
our best boys and girls-~who will see that the penalry is carried
out, and they will learn from the experience as tnuch as the boys
who violated the rules.” 7"

S
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the Pioneers are those who have internalized the offigial adult
“value system more thoroughly than other youngsters. Soviet

" educators try to clevate “tauling” to a virtue by emphasizing

that a child is helping his classmates if he brings their ergons to
the attention of an appropriate adult. The story of Pavlik
Morozov, known by every child in the Soviet Union, is a striking
example. Pavlik was a Pioneer during the brutal period of
enforced collectivization of the land in 1929-30. He did more
than keep an cagle eye on youngsters his own age; he denounced
his own parcats before a court as collaborators with the kulaks
{peasants who resisted the collectiviz tion). Pavlik was killed by
the other villagers in retaliation. Although the story of Pavlik is
told and retold in schools throughout the Soviet Union, it has
been slightly modified for modern consumption. The teachens
emphasize that the eariy period of Soviet history was “an
unusual time' and that the vestiges of the Tsarist order created
artificial barriers between parents and children: Life is better
today, the teachers say, because parents and children believe in
tht goals of a Marxist-Leninist socicty and work for their
realization. One teacher of my acquaintance went even farther,
teliing children that they should Aot question their parents in
ordinary circumstances. “The days of Pavlik Morozov were long

ago," she said, "and now if an adult makes a. mistake the’

established organs of Soviet society can deal with it." sjory

of Pavlik nceded some cosmetic surgery because modern Soyier —

parepnts arc not thrilled by the glorification of a boy who earned
immortality by tuming in his own mother and father. Many
Soviet children are equally unmoved by the devotion of their
classmates who take the most active role in criticism at Pioneer
meetings. The tattletale ( yabednik, seksot) is not & popular figure
among Soviet schoolchildren. Girls are more wxlhng than boys to
be enforcers of condict among the other children. In the carly
teen years, ths boys are particularly resentful of girls who uphold
the standards of behavior demanded by the school authorities.

" (The usec of girls in a quasi-maternal, authoritarian role in
children’s organizations was particularly interesting to me.
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TASHKENT

Even in the absence of organized challenges to its posi-
tion, the Komsomol jealously guards its prerogatives as the
- party’s representative among youth. The following incident,
reported in the Soviet pregs a few years ago, may strike the
Waestern reader as farcical, but it was regarded by the Soviet
authorities with the utmost gravity, and similar examples are
~ by no means uncommon. A group of Komsomol members in
Tashkent, bored and dissatisBed with the activities of their
. local cell, agreed to band together informally to do good
] deeds in the community. They pl;mned to aid the ill, do
sbopping for elderly citizens, run enrands for busy mothers,
and combat hooliganism and delinquency. Their activitics
were sbove reproach (the Komsomol itself is formally
charged to vrganize such activitics ), but the voungsters un-
wittingly gave the impression of having formed a new, inde-
pendent youth club net under the Komsomol's control. When
news of this group of boys and girls reached the authori-
% ties, it was concluded that & subversive political ting, per-
haps even engaped in espronage, Liad been uncovered. The
membiers were arrested and interrogated by the Tashkent
procurator (prosecutor} and relcased only after it became
clear that the charges were unfounded. Informed of these
events, all-unton Komsomol officials reacted angmiy; but their
wrath was dirccted ouly in part at the heavy-handed methods
of the Tashhent procurator. The main target of the attack
was the local Konsomol organ:zation, which was severely
reprimanded for ats scandalous luck of viplance in allowing

a voluntary group to form in the first place
N No doubt the Tashikent incident was to same extent a con-
sequence of overzealousness among local authorities, but
their behavior was entirely consistent with party policy. A
challenge to the Nomisomol's authority is counted as a chal-
lenge to the party itself. Thus does not mean, however, that
the Komsomo! is permiftud to act autonomously. No secret
is made of the Komsomel's place as servant to the party. In-
deed. st is announced openly in the proamble to the Kome

somol fles:

. The Komsomal 1s the active asistart and reserve of the Com-
' munist Party of the Soviet Union. The VLKSM {Komson:ol]
helps the Party ta bring up yeuth in the spirit of commrmism, to
draw it into the practical comstruchon of the new! society, to
prepare a generation of well-rounded prople who will ive, work,
and direct societal affuirs under communzism,

. The VLESM waorks under the direaion of the Communist
Party of the Soviet Uninn The strength of the Komsomol hes tn
the CPSU's direction, in the ideslozical conviction and devotion
to the cause of the Pacty. The Komsomol learns under the Party
“to live, to work, to struggle, and to win, in a Lemsit way. The

N Komsomol sees the entire semse of its activity in the reabizltion of
the great program of the construction of the comnst society
‘that was adopted at the XXII Congress of the CPSU"\'

11
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Given such sentiments, it is l;%le that the exodus from the
countryside has not been greater. This/Says something not only about
administrative restrictions but also about the conservativism'of the
Russian peasantry and their roots in the countryside. Yet leading writ-
ers of the current “village school,” like Fyodor Abramov and Boris
Mozhayev, who exalt the long-suffering moral character and evoke the
hardships of the peasantry, write that many feel alienatéd from the land
and that the earth has become orphaned. What they seem to mean is
that the peasantry no longer feel attachment to communal fields. In less
literary terms, Party officials squawk that field hands work poorly on
collective land and sneak off as much as a third of the time to ‘work on
their private plots.

The Party's response to this and other chronic problems of Soviet
agriculture has been to pour.immense investments into farming
(roughly st50 billion in 1971—75), especially into grand schemes that will
promote large-scale industrial farming. In some ways the increasing use
of chemical fertilizers and modern irrigation techniques is paying off.
Cotton output has reached record highs, and even in bad years when
. Moscow has to shop for grain in America, the grain harvests are 10-15
million tons larger than they were under Khrushchev. Brezhnev's new
departure in the mid-Seventies has been to promote formation of collec-

* tive farm conglomerates that would put construction, animal hus-

bandry, and various other tasks on a joint, industrial basis. Brezhnev's
second plank, similar to Khrushchev's Virgin Land Scheme, was to
announce a 35 billion ruble (nearly $48 billion) program to revitalize
the long-neglected farmlands of Central Russia, the non-black earth
region. I was told by a journalist that this had been pushed by Russo-
philes, the pro-Russian ethnic faction, among the Politburo, including
Mikhail Solomentsev, premier of the Russian Republic, and Agricul-
ture Minister Dmitri Polyansky. In the long run, both programs seem
. intende not only to industrialize Tarming but to reduce the role of
private plots.

(c) 1978 by The New York Times Company. Reprinted
hv permission. )

Largely unnoticed abroad, a small band of liberals and economic
rationalists, working on the basis of industrial reforms of the mid-
Sixtics, have tried the opposite tack. They have sought to decentralize
agriculture and to revive the peasantry’s attachment to the land by
trying to use the principle of private plot incentives on collective farm-
land. “Capitalism in socialist clothing™ was how one reformer privately
described it to me. ‘ ‘ : ’

The idea was to turn aver sizeable tracts of state or collective land
to farm *links"—sinall working units of 6-12 qualified specialists whose _
pay depended solely on harvest from their tract. According to this
concept, which surfaced in the early Sixties, the link would have ma- .
chinery as well as land at its disposal and thus have responsibility not
only for land cultivation but also for machine maintenance—a peren-
nial headache in the Soviet farm system and always a serious factor in
bad harvest years. In effect, each link was a small cooperative enterprise
in itself. The theory was simple: If pay depended on results and the
work force was organized in small enough units, each individual could
see the benefit of producing well, just as on a private plot.

The main difference from the existing system was that, normally,

‘collective farm hands move all over huge areas, working one field and
one task one day, another field the next, having no sense of responsibils
ity and no direct dependence on the results of their labor. A tractor
driver, I was told, is paid by the size of the area he plows so that it
behooves him to plow rapidly and shallow furrows in order to cover
more territory even though the best crop yields require plowing more
slowly, more carefully and déeper into the soil. The same with weeding
and other tasks. The link was supposed to combat this quota-filling
mentality. :

One celebrated exemplar of this system was Viadimir Pervitsky, &
Hero of Socialist Labor from the Krasnodar Region, who showed in

' one experiment that his 10-man link could triple the yield of a tract

normally worked at various times by 80 people. His link plawed,
planted, weeded, reaped and protected their land better thag normal
workers. They came to fecl it was “their land,” [ was told by A?cksandr
Yanov, a former Soviet journalist who was forced to emigrate by t

secret police because the reformism of his press articles had gone too
far. I met Yanov in New York City in December 1974, two days after
he left Moscow. The link idea was supported well enough during the
mid-Sixties to gain token acceptance on gnany farms—with one @ Iw0
small links on each very large farm-—though it encountered opposition
from both farm administrators and ordinary workers who, according
to Yanov, saw themsclves becoming superfluous if the smaller links
proved too efficient. It would expose the gross over-staffing of most state
and collective farms. Gradually, the Politburo sponsor of the links
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scheme, Gennadi Voronov, lost pmf and eonservatim neutrahzeﬂ
 the link experiment.

Nonetheless, Yanov told me of another reformer of unusual snergy .

and daring who made a fresh-attempt in’the early Seventies to put the
‘link system with its built-in profit motive on an even larger scale. He
was Ivan Khudenko, a burly, red-faced, outspoken, veteran Communist
who m:gned as a Senior Agricultural Official of the Kazakh Republic
in the 1960s in order to pursue his radical- experiments. According to
Yanov, Nikita Khrushchev was toying with usirig some of Khudenko's
ideas to reform Soviet agriculture when he was overthrown in October

1964. Yet Khudenko's efforts were so little known publicly that they,

were news to me when Yanov mentioned them in“New York.
Khudenko was Yanov's idol, a model for Soviet reform. *“We thought
the link system, especially Khudenko's approach to it, would be the
salvation of Russian agriculture,” enthused Yanov, who wrote many
articles on farming and other econgmic topxcs for Soviet newspapers
and journals. “We thought it woul change the face of Russia com-
‘ pletely.” *
. After one abortive experiment on a col!ectwe farm, Khudenko per-
suaded a state farm director to let him use a large tract of marginal,

unused farmland in the steppe around Akshi, in Xazakhstan. He

wanted to test whether a limited group of farm specialists would show
greater productivity than normal state farm workers, if they operated
on the link principle. With tractors and matenials for buildang their own
homes, borrowed from the parent state farm, Khudenko and his 6o
picked specialists conducted their experiment in 1972—a disastrous
farm year for the Russians. /

“Khudenko's idea was that with'the link system on this largcr sca!c,
he could compete with the best farm enterprises in Amcnca ‘and Wes}-
ern Europe. He not only said it, but he proved it,” Yanov told me.
*Unfortunately, the experiment lasted for only one harvest and then it
became clear that if Khudenko was right; the entire agricultural leader-
ship was wrong. The experiment was a success. They demonstrated thft
labor productivity on this farm was 20 times higher than on ncsghbor-
IAg_fatms. The Kazakhs were so pleased that aTocal journalist wrote
a play about Khudenko. It had its final * mspecuon preview’ for s select
audience on January 7, 1973." The preview was attended not only by
censors but a number of reform-minded journalists and economists.

. “The next day, Khudenko was arrested and charged with trying to

steal 1,000 rubles from the state,”, Yanov bmerly recalled. “It was a

sumped-up charge. The agnculmml» powers in Moscow were against
experiment,”’

peared that Khudenko had been framed in a bureaucratic ma-

decree closing down his experimental farm at Akshi was

signed by the Minister of Agriculture in Alma/Ata but Khudenko
claimed that this was an incorrect procedure because such action re-
quired a decision by the entire Council of Ministers, and he went to
court to sue for 11 months back pay for himself and his 60 men. A local
court in Kazakhstan upheld his suit, actually exceeding its authority,
though Khudenko did not know that. For when he took the court order
to A bank to collect the funds, Yanov said, he was arrested on charges
of trying to obtain state funds under false pretenses.

According to Yanov, there was high-level, behind-the-scenes inter-
vention at Khudenko's trial and the judge, thought to be leaning toward
Khudenko until the last moment, handed down a verdict agamst him

.and two of his closest aides. Khudenko was sentenced to six years in
. jail. Although e¢onomists and scholars in important institutes in Mos-

cow sympathized with Khudenko's efforts and friends like Yanov tried
to rally support for him, very little was done to defend him. The
leadership had rejected his approach which would have put Soviet
farming on a more flexivle pragmatic basis, and had decided to push
ahead with a more centralized, industrialized program for upgrading
Soviet agncu!turf!(hudenk ied in prison in 1974 at the age of 62.

Lol ‘
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The powers-that-be, nonetheless, worry dreatly that arms swinging widely, their slow pace remiriscent of the measured gait

the patriotic dedication felt by those who lived ©  of the KGB guards at Lenin’s tomb in Moscow. The crunch of gravel
through the war is not being forcefully enough trans- stones underfoot marked the cadence of their steps as they went
mitted to the young. Decreas are issued, movies _through the ceremony—silent, disciplined, intensely devoted to the
critiqued, and writers' conferences held to promote sacred duty of standmg guard for the Motherland. .
that end. From an early age the young get indoctrina- This is of a piece with the actual military training carried out nation-
tion in paying proper tribute to the sacrifices made wide in Soviet high schools, the universal draft for 18-year-olds, and the
during wartime. One scene indelibly imprinted in my serious way in which Soviet yniversity students aresput through com-
memory is that of young children, boys and QH""S of 11 pulsory reserve officer programs. Our first exposure to this network of
and 12, standing as honor quards at war memorials. I paramilitary activities in civilian lifc came when our 11-year-old daugh-
recall a windy fall afternoon in Odessa, where one memo-  ° ter, Laurie, went off to play zarnitsa (lightning), a war game, on Lenin
rial overlooked the sea. The sky was overcast and the Hills, organized for the sixth and seventh grades by a military instruc-
wind whipped up whitecaps. Four children in the red tor at her Russian school. It would all have scemed very much like a
Lt scarves, white shirts, _MUE pants and skirts of the « - summesr<amp game of capture the flag except for the deadly earnest-
Young Pioneers stood vigil, rigid-as soldiers, posted at ness with which it was done. Laurie came home and told us that the
the four corners of the memorial. I happened to arrive two grades, children from 11 to 13, had first been drilled by a uniformed
with a tour guide just as the guard was being changed. army instructor in formation marching and making right faces and left
We stopped to watch. Down a long pathway marched a new faces. In our living room she demonstrated marching and faces. They
contingent, were divided into two teams, one assigned blue patches to sew on their
! sleeves, and the other assigned green patches. The blues were given a
/ 'head start to go scatter in the hills, like partisans, and the greens were

to hunt them down, rip off their badges and bring them back as prison-
ers. “We couldn’t play too long because it was very cold,” Laurie said.
“There wis snow on the ground. I got c¢old because they left me
(c) !97§ by The New York Times Company. Reprinted by guarding prisoners.” Still, with the drilling and all, the expedition ran
permission. about four hours after school. It was a practice carried out in all
schools. In the older grades the complexity of the game increased as the
instructors introduced primitive flelkd—tactics—PlaytngYennis not far
from Lenin Hills, T would occasionally see teams of children darting
through the woods playing zarnitsa. An Amcrican university student
whom I knew was amazed one day to have spotted one.groip of
students, dressed in dark navy uniforms, not only capture their rivals
but go through the ceremony of lining the captured partisans up against
a wall and pretending to shoot them. The victims fell and died very
realistically.
"/ That was but one of a number of activities suggesting to me that the
line separating civilian and military life, so pronounced in the West, far
less important in Sovict society. The national physical fitness program.
has the theme, “Ready for Labor and Défense’ (Gorov K Trudu i
Oborone). The television program “Come on, Guys” is intended to
popularize various mm:ary skills among the youth by running regional
- - and national competitions in marksmanship, the art of self-defense, and
0 AR aspects of Sovict law affecting military service. At 14, youngsters can
o 4 b , - ~ + join the Voluntary Committee for Assistance to the Armed Forces, a
. guug-ho orgamzauon with the stated ebjectwe of training cmhm}{)‘m 4 p
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wiespn or d
ist Motherland.” D.O.S.A.A F.{ as it is known by its Russian initials,
has no real counterpart in America. It comhines the functions of 4-H
Clubs; Boy Scouts, the YMCA, Civil Defense, the American Legion

" and National Guard, with branches at farms, factories, institutes and

in city rieighborhoods all over the Soviet Union. It is a vast apparatus.

I was astonished to hear that a Soviet officer disclosed at a public lecture

that the D.O.S.A.A.F. membership was-65 million. The organization
gives courses in military history and tactics, develops civil defense
facilitics, teaches youngsters to drive.and maintain all kinds of vehicles,
to operate and maintain radios and electrical equipment, to make and
design aircraft models, to make parachute jumps, to shoot and to learn
professions “which have military importance,” as one Soviet blurb put
it. It runs driving clubs and schools. For dog lovers it has a program
supplying breeds suitable for military purposes. Those who accept such
dogs and enroll them in training programs qualify for extra housing
space. .

For nfen really serious about military careors, the Soviet Union has
at least 135 military schools and colleges graduating commissioned
officers, compared to ten such schools in the United States. The real
introduction to military life for the youth of the gntire nation comes in
ninth and tenth grades, the last two years of ordinary Soviet high
school, where boys and girls take an obligatory, twice-a-week classroom
course in military training and civil defense. The textbook, which a
Russian friend gave me, opens with the black-and-white rhetoric of the
Cold War. “The U.S.S.R. is a peace-loving state. . . . There is no crime
which impenalis:s have not committed."” The 1973 edition had four lines
on Sovict-American détente squeezed between warnings that “‘the U.S.
has not turned away from its aggressive course” and “the requirements
of milig_ary readiness have grown in recent years as imperialist circles,
first of all the U.S.A., heat up the international situation without any
lessening of the dangers of a new world war.” This is for all high school
students across the country.

The textbook then moved quickly into a description of the Soviet
armed forces, instructions on dismantling weapons, throwing grenades
from trenches, firing weapons prone, making tank traps and undertak-

~ ing field maneuvers. Each summer, the high school boys go off to army
* camp, from five days to a month. They conduct long marches with a

pack, take tactical field training, dig civil defense shelters, and fire
weapons like th¥ world-reknowned Kaleshnikov submachine guns used

by guerillas worldwide. “The Soviet equivalent of the American basic

training camps like Fort Dix and Fort Jackson are in the Soviet high
schools,” an American military attaché remarked to me. “They are
paid for, not by the Ministry of Defense, but the Ministry of Eddcation.”

In the late Sixties, one Russian lad told me, the enemy in field

A5

£ CONSuANT reaamess 1or aesense of the interests of the docial-

‘maneuvers and classrbom lectures at summer camps used to e explic-

itly identified as Americans. But with the coming of détente in the
1970s, some camps fuzzed the identification, though youngsters still
undefstoqd who was meant. The sithouettes at target ranges, this lad
said, all wear wide-brimmed headgear—*"a symbol of the bourgeoisie

- so that we are ‘properly instructed in the [Marxist] class approach.’ *

Another lanky teen-ager confided to me that he had found the-routine
all too realistic, beginning with the first day head-to-toe search to make
sure no one had smuggled alcohol or some other contraband into camp..
“The food was so terrible I could hardly eat—I was hungry the whole -
time,” he moaned. His father, a pacifist, was pleased when his son
rcturned shed of romantic ideas about the Army. *'I didn‘t like the idea
at first,” the father confessed. “But it has its bencfits. Now these boys
have a realistic picture of the Army." '

One result is that many young people strive desperately to get into
some higher educational institution, any institution, to obtain a reserve
commission and to avoid the compulsory two-year draft. But in univer-
sities, too, the courses are more serious than American ROTC pro-.
grams. In addition to the standard drill abgily ranks, formations and
military regulations and a two-month encampment before the senior
year, the Soviet Army develops military applications for each student’s
academic specialty. Language students, one bearded young linguist told
me, are prepared to become miMary translators. “We learn all the
terminology and nomenclature of American weapons in our courses—
to be ready for mobilizatios,” he said. Biology students take courses in
health measures in case of nuclear attack and study military
parasitology and military microbiology, a girl biologist sdid. The girls
at Moscow State University, and elsewhere, join the boys at the shoot-
ing range. “I lay down next to the colonel who was our instructor and
he showed me how to hold the Kaleshnikov,” smiled the biologist, a
striking blonde with classic Slavic features made even more striking by
her narrow Tatar eyes. *'I shot three times. I couldn't even hit the wall.
They couldn’t find my bullets. But the colonel liked me. He gave me
aCx
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Activity 5

Instructional

Objective: While role playing, students will behave in the manner of their
choice and accept the consequences for their decision.

Materials--None

Special Directions
to the Teacher: This is an optional

.

activity dependent on the maturity of

the students. It will probably be most effective with
socially mature, responsible, and above average students.

Teacher Activities

Student Activities

Set up a Pioneer group made by ¢om-
bining the 1inks to form one group.
Each Pioneer is required to report
anything that is done wrong to his

ink leader. The leader is to keep
a record of who was reported and what
the crime was.

At the end of two or three hours,  the
leaders announce the quilty ones and
their punishments. The leaders
decide the punishments with the
teacher's approval.

&

Ask, "How did you feel as a Pioneer"?
"As a leader"?

Ask, "In you opinion, would this be
"goog for us"? "Why or why not"?

Participate in role playing.

Make decisions about reporting fellow
Pioneers or not reporting them for
wrong doings, such as, not paying
attention, not completing work \on
time, dropped a pencil, talked while
working, etc.

Leaders keep an accurate record of
who reported someone and what was .
reported.

Role play: guilty members
leaders .
"accepting punishments

Discuss feelings and attitudes toward
the group and leaders.

Express their opinions and discuss
the reasons fortfeeling as they do.

Y
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After analyzing materials and completing the study of Soviet
youth groups, students will be able to cite reasons for their

decision of whether it is better for a citizen o have limited

Activity 6 )
Instructional
Objective:
. | choices or.many choices.
Materials:

Homeland"
Rusinak, Alla.

-

Teacher Activities

3

Articles--"For Soviets: English, Music, Freedom in a New

"How Tﬁéy Faught Me I Was a Jew"

Student Activities

<

a .
Distribute materials to be read, dis-
cussed, and shared. Ask, "Why do you
think the Zilpers decided to leave
the Soviet Union"? "“How might you
feel as a person of a different
nationality living in the Soviet
Union--aspecially if you wished to
leave"?

Ask, "Which country, the U.S. or
U.S.S.R., do you think has better
citizens according to choices o' fne
indtviduals"?

Ask, "Have y&ur ideas of the Soviet
Unionkchanged-since we began these
activities"? How?

Have students make a project to
illustrate an idea aboutcitizenship.

o
&9

Students read and discuss materiaTé.

Express opinions about reasons for
leaving.

Express feelings about Alla and
how they might feel if they were
detained and refused permission to
leave. '

Students’ make a decision and list-
reasons for their decision.

Discuss any changes which have taken
plate.and list these changes.

Design and make projects about
citizenship, such as, write a para-
graph, make a poster, make a diarama,
make a mobile, write a song or words
for a tune, present a skit, present

‘A puppet show, give a speech, or

construct a wall newspaper.



freedom in a ﬁe_w

By W ENDY McBAl\l:.
Staif writer .

By Sovict standards, the
Zilpers led a privileped life
in Moscow. Since Leonid
Zilper played the cello for
the best Russian sympho-
nies, his family could shap
in stores offering food of
high quality and harddo-

“ BEST COPY AVAILABLE
For Sowets Enghsh music,

- -

hameﬁand

*

find items such as blue
jeans for reasonable.
prices.

.
QU

—
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Zilper snd his wife Nadia
"could pather with their
close friends among the So-
| . vict itelligentsia to dis-
‘ " cuss music and art. But it
. - was only with these, their
" “tlosest frivnds, that the
' , Zilpers could speak freely.

«  “We could not cpeak,”

. Zilper suaid, turning an
Timaginary Laob on his ten-
- ple to show how Soviet citi-
zens must tune their minds.,

< All it takes is one person
to write to the KGB that so-
and-so 2aid this, and that's

“it. You're dead.”

*  That's why the couple
Jeft the Sovict Unian to
“come to Ivew York with
‘their elldren Vera and
Ieter two years afo. In
Septembor of 1976, Zilper
answered an advertise-
ment and wasacceptedasa
cellist with the North Caro-
- lina Sympheny. Today they
imake their home on
Glascooh Street here.

Penriless
Even after they artived

_in panerica, the Zilpers

. were far from{ree. Theim-

" migration procedure left

+* them penniless and wi{l no
way to carn a hving. But
their biggest problem, Mis.
Zilper said, was the En-
glish neither understood.

" Mrs. Zilper recalled
being c¢xhausted alter
every bout with the lan-
guage. For the children,
English came easily frum

Sé:plc
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classmates and  friends.
Vera, who is now 8, can
also read, write and speak
Russian. Teaching Russian
to }*éter, who was only 4
when they {oft Russia, has
been a losing battle for the
Zilpers.

"After school, he is gonc
to play with his friemds,”
Mrs. Zilper sasd.

Currently cnrolled in the
N.C. Stute Cniveraty Sum-
mer Institute for Foraen
Students, Mrs, Zitper Lopes
to increase her proficicncy
in Enphich encough so that
she can enter the Universi-
ty of INorth Cardhing in
Chapel Hill to et her
master's derco in hbrary
scienee.

Celtos lefs

For hor husbzand, the
worst part of leaving Rus-
sia was parling with lus
five Italian cellos in necor-
dance with immigration
repulations, Until they cun
save the §20,(00 needed for
a new jnstrurnent, Ziljier is
u-ing a cello he bought sovn
after arniving.

“1t is a wonden box Lut it
is not an instrument,”’ his
wife said. “'Y don't know
how he plays it but he does,
It must be !orture for
him.”

Such obstacles as having
to leave one’s only means
of livelihood behind are
scattered throughout the
immigration process, At
eviry point along the way

)
-
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AL M T e moen e T a————

there are hurgles to clear,
Zilper said.

To start with, no infor-
mation is piabhiched ahout
how to go about leaving the

country. Poople must find:

someone with experience,
someone who has been
refused or who is still want-
ing, to ask. According to
Zilper, this is already dan-
perous since the KGB
watches these people.

As soon as he made
application, Zilper had to
leave s job with the Mos-

. cow Symphony. Mrs, Zilper

by |

20
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had quither job as anhi: te-
rian sxnd archivist 1o the
Moccow Krembin muscum
long bofore they apphied to
avoid causing trouble for
her colleages.

For the Zilpors, the wait
without income wis six
maonths. They were lucky,
Soine peole wait for as lonp
as cight years, Zilper said.

“At every small permus-
sion, they make trouble,"
Zitper said. When someote
asks to leave the coun
he must pay to have his citi-
zen=hip taken away. It cost

‘mn P v o

b
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about $650 for each mem- behind. But the separation  that they doa’t believe us, ° less they understand us and

berof the family. Sovietau-  betweenthemis growingto  like they don't believe the less we understarill

thorities Inspected every  be more than distance, things could be 50 good.  them,” Zilper said about
\ g¢ of every book the “It seems in the letters  The more we live here, the  hisparents. - :

- . - I
d YT eteat it s ?. -«lc“ .

brought with them. R NPT NIV R L - R R )
.t was during world tours ' ol et s om0
with the symphony that | -
M‘H&engk?mmmper: B:‘SI c QPY Av
pever mentioned. In1967he 'y : m
compared the accounts of - .
the uarest there given in ]
the Crech and Soviet news-

everything,'” he said. .
“When we realized finally .

~ these Hes, we didn't believe
: words.”’ -
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How They Taught Me I Was a Jew

*

Alla Rusinek was born and lived in the Soviet Union until Noveriber
1970, when she was permitted finally to emigrate to Israel. Thousands
of protests kke Alla’s and continuous violent agitation on the part of
So?fcf Jews has finally compelled or persuaded Soviet authoritics to
permit an increasing number of Jews to emigrate to Isvael.

You asg Me how I came to the idea of leaving the Soviet Union
and gotng to Isracl. I think that though I heard about Israel ocly
four-years ago my whole lfe was the way to it. You can see it
yourself.

I was born in Moscow in 1949 and was the most typical Soviet
girl. Istudied well, was a yaung Pioneer-Leninist. My classmates
thought me very ambitious. But they were wrong. My family
was very poor. Mother brought us up, two daughters, without a
father and having a very low salary. We never had new clothes. 1
never thought about our poverty. 1 was sure that everybody lived
this way, at least the families of eagineers, because my mother
was an engineer. ,

I gave all my time to my school, my Pioneer organization and
later the Young Commuuist League — the Komsomol. I worked
hard. And I was happy coming home late after school. According
to Communist ideals “the individua! must sacrifice his ovm per-
sonal interests for that of the socialist socicty at large.”™ And I
loved my country, my Sovict people. |

My? Yes, I thought it was mine. But there was something that
made me different from other people. I happened to be born a

rihod
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Jew. 1don’t know what it meant but it was written in my identity
card: yevreika. My Russian classmates insulted each other with
this word. I saw it written in chalk on the walls of the houses. It
was written very distinctly in my identity card and legalized by a
round seal of the government. At the beginning of every school
year the teacher asked everybody: “Your name and nationality.” 1
znswered in whispers. :

Little by little I began to understand what it meant to be Jew-
ish. In 1661 I was not admitted to a special English high school.
In 1965 I was not admitted to the Institute of Foreign Languages.
I thought it was gy personal failure and couldn’t understand why
the examiner, looking at my identity card, said that I didn’t speak
good Russian. _ .

Well, in other words I understood at last. They don’t want me,
I am a stranger, this is not my country. But where is a place for
me> I began to be proud of being Jewish.

When I heard about Israel in 1967, about “an aggressive, capi-
talist state, an agent of US imperialism in the Middle East,” I
$idu't fail to understand it was my home, my people, defending
their young state. I understood that to be Jewish meant to belong
to the Jewish nation with its history, culture, religion.

I began to study Hebrew. In some old books I learned the first
facts about Jewish history: the Mactabees, the Warsaw ghetto.
For the Brst time in my life I went to the synagogue, the only
synagogue in Moscaw, ‘Where 1 saw thousands of people who
looked like me and thought like me. We sang Jewish songs, we
danced Ysraeli dances. It was wonderful but it was dangerous.
Secret police entered my life. T was expelied from the Komsomol,
then 1 lost my job. They followed me, they searched me, they
called me in for “frank talks” and threatened me. What did I
think then about Communism? 1 didn't think. I was tired and
frightened. For two years I applied for an exit visa and was re-
fused. I applicd alone. Mother had died after eight years cf
dreadful disease.

(&1
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I was not alone in this struggle. There Were thousands of us in
Russia who came to the synagogue to sing> \And among them was -
one, the most handsome boy in the Soviet Union at least. A year
after we met at a Chanukah party we married. We were in a
hurry, any of us could be arrested then in the summer of 1y7o.
Most of our friends were arrested then in Lenmgrad and Riga.
We didn't want to lose each other. ‘

A week after our marriage I was informed that I had to leave
the country within six days and alone.

Please, don't ask me what I felt. I don’t remember. Perhaps I
was in a deep shock. No, I didn't cry. His family paid for me the
sum the Soviets demanded for “renunciation of Soviet citizenship”
— nine hundred rubles [nearly one thousand dollars]. I never
thought I owned such an expensive thing or I would have sold it
and bought something nice. All these months I have hoped they
would allow him to join me, We are husband and wife. One
family. But he has not been allowed to leave.

You ask me what I.think about Israel now that I live there. It is
dificult to answer this question. It's the same as if you asked me
what I thought about myself. I can’t praise myself. Israel is me
and\l am Israel. ¢

P.S. I have just le%m today after my article was written that
my husband has been ted permission to leave the Soviet
Union and join me in Israel, I wish to express my thanks to every-
one who has helped, and particularly to the American people.

./ . ' .
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o ACTIVITY SET EQLUATmN

(To be used as a pre-post test) .

1. 'Compare your life with that 9f a Young Pioneer your age.

2. List as many important characteristics of citizenship“as you can:

- U.5.A . ‘ U.S.S.R.

-~

3. Given the opportunity tp be a top ranking government official in the
U.S.A. or in U.S.S.R., which would you choose? Explain the reasons

for your choice.

. )
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CHINA: THE EDUCATIONAL SYSTEM
Grade 7

& Cynthia G. Carter
Vaiden-Whitley Middle School
Wake County Schools
Wendell, N. C.

A PRODUCT OF:

Project ACE
P.0. Box 70
Eden, NC 27288
(919) 623-3428

Ms. Barbara Smey
Project Director
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NOTE TO.THE' TEACHER:

Before the teacher begins this set; he/she should have introduced to the
stndents the basic knowledge skills on the structure of government in Communist
N China before and after the revolution as well as the cultural life styles. The
‘purpose of this is to enabie‘the students to make analogies as to why the
government directly controls education anq as to how this 1nf1uences the peo-
ple's ideolog1es in world.affairs.

The fo]lowing vocabulary words are important to the understanding of the

¥

unit and should be taught before beginning the activity set:
{

values . culture capitalism
morals Looking Glass Theory imperialism
3 misperceptions ethnocentrism communism
stereotypes Cultural Revolution .collectivism
propaganda -Bi1l1 of Rights communes

| TEachings of Chairman Mao

61)
EKC _, L

Aruitoxt provided by Eic:
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SUFPLEHENTAL_!NFORHATION

, ﬁbte to the Teacher:

ra
i
- v

H

L

Teachers may wish to placé these on a bulletin board to stimulate interest

before teaching the activity set on China.

On the onset of the teaching of Chinese education, the students may enjoy

learning some of the Chinese counterparts oV American numbers and words..

\
Engiish

WOOSNNANE LN =

Words

Yes.

No.

Please,
Thank you.
How are you?
Excuse me.
Good-bye!

[Kc .

Aruitoxt provided by Eic:

Chinese--Pronunciations

i
erh
san
sze
"u .
1iu
chi
ba
Ju
shih
i pai

i chien

Shih

Pu shih

Ch ing

Hsieh-hsieh ni

N+ hao
Debuchi

Tsai chien -

ee
er

sahn

tsuh

w00)

lyou;

chee

bah)

jew)

shirh)

ee pie)

ee chee-en)

shirh)

boo shirh)
cheeng)
shee-shee nee)
nee how)
deh-boo-chee)

(tsigh jen)



* RESOURCE MATERIALS INCLUDED
IN THE ACTIVITY-SET

i

For-the}Student

&

AUDIO-VISUAL MATERIALS:
Filmstrip (Sound)

China: Education and the Future. New York: Educational
Design, Inc., (Cost = $24.00).

“Through the Cultural Looking Glass." Perception
Misperception: China/U.S.A. (PuBT?§F§355§/Schlnat,
Productions) Culver City, Calif.: Social Studies
School Service, (Cost = $31.00).

Slides . v

Transparencies

s

™

EXCERPTS FROM BOOKS: | ,

WORKSHEETS

-

: ’ /! _
“Children in _the Chinase School System--Ten slides from the
collecfion of Audrey Bomgyd —*"

-

“The Chinese Educational Process'.

"Keep Up Revolutionary Ygilance All the Time." Survey
of Mainland Press, 1964, p.38. -
McKeown, Robin J. "Learning in China Today." Asia, World
" Studies Inquiry Series. San Francisco: Field
Educational Publications, Inc., 1969. J
McKeown, Robin J. "School Days in 01d China." Asia,
World Studies Inquiry Publications, Inc., 1969.

2
AND/OR HANDOUTS:

Activity Set evafuation

tEducationsand the Future

Excerpts from "The Teachings of Chairman Mao"
Explanation of Pictures. on Value Sheet

Moral Dilemma ;
Selected Summary of the Bill of Rights
Summation of Chairman Mao's Theory

Through the Cultural Looking Glass -

Yalue Sheet ’ }

- a
No. Per

Act. Set

35
35

35

2o

R



For the Teacher As
Background Information

 BOOKS: . 7

ERIC

Watson, Andrew. Living In China. Totowa, N.J.:
., Littlefield, Adams and Co., 1977 (?ost = $2.95).

WORKSHEETS:

tEducation and the Future Answer Sheet

Suggested Question for "The Chinese Educational Process" |

Transparency :
* Activity Set Evaluation Answer Key

A
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Act. Set
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'RESOURCE MATERIALS ALSO RECOMMENDED

For the Teacher As
Background Information

BONKS:

Appel, Benjamin. §¥y the Chinese Are the Way They Are.
Bosten: Little, Brown and Company, i§;§.

Chu, Daniel, China, Scholastic World Cultures Program.
New York: Scholastic Book Services. 1973

Gaiston. Arthur W. .s and Jean S. Savage. Daily Life in
%ggples China. " New York: NashingtonASquare Press,
3.

./ McKeown, Robin J. Asfa, World Studies Inquiry Series.
: New Jersey: Fie 13 fducationa1 Publications, Inc.,
1969.

]

Tregear, T. R. The Chinese: How They [ive and Work.
Washington: Praeger PubTishers, 1973, ;
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. MAIN PURPOSE OF THE ACTIVITY SET

- CONCEPTS

Revolution

* Culture

Freedom of Choice

OBJECTIVES

. Comparison and Contrast

1.

Know]eége

Students will know that misperceptions in Amerdcan society -

concerning the Chinese have molded and established basic
evaluations of these people Without well-definequustifi-
cations.

Students will know that education in China coincides

directly with and serves the purpose of the political
process. ,
Thé students will know that the Communist takeover in 1949
tuﬁqed the Chinese education in & new direction.

The students will know that Communism dictates the thoughts
and actions of her people, however, some differenses among
these people do exist. | ‘ .

Students will know that in order to live in our present-
day society, it is necessary to upderstand the reasons
why similarities and differences occur.

Skills

Students will work together in groups learning how to
share ideas and compromise situatfonS® S

Students will be able to use resource and refdrence
materials to locate information on the Chinese educa-
tional system and the terminologies which are relevant
to its process.

Students will analyze the Chinese educational system
and be able to make certain basic comparisons between
China and the United States.

Students will use cognitive thinking in combining all
infosmation in forming a better understanding of the
“hows"” and "whys" of policy making.

n
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Activity Number

1,6

3,4,6

1,2,3,4,5

]'4

2,3,4,5

2,3.4,5

- 2,3,4,6
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Objectives (Continued)

3.

Valuing

Students will understand that culture and politics are
parallel to the educational structure of a society.

Students will analyze how countries come to have cer-
tain qualities that are inherent to their specific cul-
tl""e. ’ . .

Students will analyze values pertaining to the simi-
larities and differences between Chinese and American
educational systems. -

Responsible Behavior

: Students will cbpe with the consequences of decision-

making. ‘ _
‘Students will accept the 121é;dependence societies

have in regard to one another.

LW

h
’

Activity Number

1,2,3.4,6

3,4

1,2,3,6

2,3,



. Hand out “Value Sheet."

| Activity 1

Instructional
Objective:

picture of their choice.

Materials:
Value Sheet
Other--Tape

{» Teacher Activities

.Y

After participating in the value sheet activity,
will be able to list reasons why they selected the one

stud@nts

Handouts-~Explanation of Pictures.on Value Sheet

Student Activities

Have a discussion with entire class
on what is a value.

Instruct
students to look at the pictures. -
which represent basic universal areas
of values, i.e.: family, friends,
self, religion, privacy, freedom, o
educatton and money. They are to
choose, one area that they value the
most. '

#

Hand a piece of tape to each student
and attach the tape to their blogks.
Label each of the categories on the ™
chalkboard, or a large she: * of graph
paper, preferably at the front of the
room for all students to see. C(Call
each category individually and have
the students come to the board and
tape their blocks alongside of the
category they sélected. Make certain
that they place their piece of paper
next to each other in a horizontal
line. ‘The purpose of- this is to
produce a chart/graph which they can
observe and later discuss.

Sugéested questions for discussion
and evaluation of the graph:

1. What have we as a group first

done?

Student responseé

Students will sdlect the picture
which represents the area they value
the most. They are to tear that
particular block out from the hand-
out.

Students will take their blocks to
the front of the room and place

their responses in a horizontal line

next to their respective categories.

Constructed a graph by taping up our
pictures on the wall.



Activiiy 1 (Continued) * ! N

- Teacher Activities ' Student Activities
2. ¥hat conclusion can we draw by ‘Not all students in our class have
examining the graph? ‘the same values.
3. Why do thése differences in value§ Because of our environment, families,
exist? . choice of religion and our own
. individuality.
4. Is someone right or wrong because {- Answers will vary, but it should be b
of the value he or she possesses? stressed that differences of opinions
. exist and there is no right or wrong
: answer.
5. What have you learned from this Students have learned that people
exercise? are different. for various reasons
. . and ‘that everyone should allow for
‘ : { these differences.
-
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Aruitoxt provided by Eic:

Explanation of Pictures of Value Sheet

| FAMILY FRIENDS

YOURSELF RELIGION

PRIVACY FREEDOM
EDUCATION MONEY
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Activity 2

Instructional

—~

Objective: At the completion of this activity, students will be able to
compare and contrast various aspects of the American and

Communist Chinese life styles.

Materials: Filmstrip--"Through the Cultural Looking Glass"
Worksheet--Through the Cultural Looking Glass

-

Teacher Activities

Student Activities

Divide the class‘into five groups of
4 to 5 students each.

Tell the students to brainstorm as to
the overriding aim of education in the
United States. Have them write down
5 or 6 items describing their "per-
ceptions” of the purpose of education
in the U.S. - give them ideas for
areas of concentration. .

Place composite on transparency,
chalkboard, or large sheet of paper
at the front of the room.

Distribute the worksheet "Through the
Cultural Looking Glass" and review
the questions briefly before showing
- the filmstrip.

Show filmstrip, "Through the Tultural
Looking Glass."

Conclude the activity be reviewing
the answers to the worksheet 1in
depth. .

After they have completed their indi-
vidual 1ists, the students should
come together and discuss their lists
to formulate one composite.

Discussion

View Filmstrip



THR&I;HHE CULTURAL LOOKING GLASS
Questions for all students to answer.
ll How did Communism change the family life? N

2.a. What role do day care centers play in the influencing of a child's
attitude toward the government?

«Q

b. Compare the role of the Chinese day care center with those we have in.
the United States. . :

3. Compare the Chinese family community with the “traditional" American
neighborhood.

4. Define youth groups. How do they combine ideas of education and politics?

*5, Contrast Chinese youth groups with American Boy Scouts. What do they stress
as important for participation? why? Do they effect others? Are they
representative to the needs of the government? -

*6. How do art styles reflect attitudes of people in general? Of people in
China? ‘

*Starred items preferably used for more advanced students.

-‘t_«)

LR




Activity 3

Instructional
| Objective: Upon completion of this activity, students will be able to
N describe ways in which the Chinese education system changed

after the communist political system was instituted (i.e.
1949) on mainland China.

Materials: Excerpts--McKeown, R.J. "Learning In China Today"
McKeown, R.J. “"School Days in Old China"
v Slides--Children in thé& Chinese School System
Transparencies--The Chinese Educational Process
Other--Chart Paper
Crayons . or magic markers

Teacher Activities S;udent Activities
Show 10 of the slides on Education View slides, list observations,
 in China and have students observe make hypothesis, make comparisons.

the slides, make hypotheses as to
what they think education is like

in China. Have them compare this to
their individual schonl. This can
be either in form of discussion
group or individual writing.

Show transparency on "The Chinese View transparency.

fEducational Process." .

Teacher should guide students through Participate in Discussion. Offer
an explanation as to what the trans- explanations as to the "whys" and
parency says. Questions are provided “"hows" .

to correspond with each overlay.

Divide students into groups. Give Participate in group work.
students excerpts from McKeown's

book entitled "School Days in 01d
China" and “Learning in China Today."
Allow for half the class to read,
discuss and write down their percep-
tions of educatjon in China before
1949 and after.

Group A--What changes came about? |
How? Why? For the good of the
people? For the benefit of the
government?

LA 3P}
N
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Activity 3 (Continued) | Ve

- \

Teacher Activities Student Activities

Send the other half of the class to
the library to research on changes

in American Education since the 1700's
%:ndoes not have to be of any great

gth |
Group B--Deadjl with same question - ‘ \t>
areas as prgviously stated. x
Switch group assignments upon comple- Students construct a chart cémpari ng
tion of both these activities. changes in both the Chinese and
~ Allow the groups sufficient time to American educational process.

compose a chart of their own, com-
paring and contrasting Chinese Educa-
tion--pre 1949 and post 1949. Com-
pare American Education--pre 1700 and

post 1700.
When they have finished their chart, Participate in an evaluative dis-
have a representative from each group "~ cussion.

come to the front of the chalkboard
and write one observation under the
four categories. The group may
repeat anothers answer.

When the chart is finished, have

students reach some conclusions as
to what change came, when, why, how.
Are their any differences of similari-
ties between the two?
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™ BEST GUPY AVAILABLE

School Days in Old China

S

The nine boys, Wang Yu among tltem;;at in a circle on the floor. A
stern-fuced, white-bearded man sat in the center of the circle, 4 book in
his wrinkled hands. The man would read a line from the book. The
boys would repeat the line. This had been going on since shortly b=fore
dawn. It would continue until after dark.

Day after day, the ¢... came to the home of the old teacher. Day
after day, they repeated each line after him. The bovs hud no idea what
the words meant, but they were learning them by heart. Wang Yu was
onc of the best pupils. He had already learned hundieds of tines, and
hundreds of the Chinese signs that formed the words.

Wang Yu's school was called a fumily school. The teacher was an
important person to the families of his pupils. The Chincse have a saying
that shows how they feel about teachers. “He who teaches a child for
one day becomnes the futher of that child's lifetimg, ™ sav. And in the
family school, the teacher ruled.

Chinese purents felt that they could not train their own cluldren weil,
They loved them too much. So they sent the boys (but never the girls)
to a strict teacher. In their view, it was not eaough for a teacher to have
great knowledge. Ie must also be willing 10 beat students for being
lazy. “Spare the rod and spoil the child™ may have started as a Chinese
saying. Indeed, on Wang Yu's first day of school he brought a present
for the teacher. Wang Yu's father had made the preseat. His mother
had.wfapped it beautifofty in bright red paper. 1t was o bamboo rod 1o
be used on Wang Yu if he did not behune.

So Wang Yu behaved. Starting at the age of sia, he learned evary hive
of the Four Books. When he could say every line"perfectly by heart, the
teacher began to explain the meanings. This, too, was done line by line:
Next came the Thirteen Classics. By the time he left #e family school,
Wang Yu could read and write the classics perfealy.

Writing in China was a fine art. Pupils who studied the classics in the
morning studied writing in the afternoon. The teacher walked around,

.

o —— . A

~

Taken From: McKeown, R.J.
Asia, World Studies

- .,

i

Toquiry Series.
Francisco:

Field
.Educational Productions
Inc.s 1969 o
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| BEST COPY AVAILABLE - |
. .. -
A - ) .
%,gf looking at eseryone’s work. He praised some, frowned others. Some-
P ) times. withowt warning. he would try 10 snatch the writing biush frof -
" a bov's hand. Wang Yu hoew that trich. He hept a tight hold oz, fus

brush. The teacher could not take it
*Good! Good!™ sutd the old man. “To write well, you niust hold ihe

’ brush in a tight grip.”
. Wang.Yu knew another tiick. He and some of the other boy ytied
’ - hcavy books te their writing arms. It was hurd‘go write that way. What
R made it even harder was that jhey were mppuwd to wiite without lettihg
their foreagms touch the desh. But later on, when the books were te-
moved, writing bovame casy. The arms were strong. The strohes of the
]
. brush were fear and sure.
Wane Yu s sehoolan Lasted tnendy vears B anden tie 1 out Hooks el
thed hitteen Chisstos, he studica e iu\mn A Lasi B waes 1y
. . 0 tahe tiwe sepenal tests He passed them Lihe the winte-hoaded
teacher in the tamiy scliool, Wang Y had beoginie @ whola and «
nusicr,
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~ pﬂp& m oe m
° muck wore than school
subjcels. When theg

first arrice, they may
knosc nothing aboul
beeping themscives clean,
They hare nerer keard of
_ help preeent sicknesa.
Not only do they lcarn
these things, they are
expecicd to teach their
parents, loo. They are
expected to help make all
of China a healthfvl

P flace to lire.

Chikere pe-sanis

todag are expected lo

keep records and accounts.
Te do that, they inust

" learn ta read, write,

“ and do arithmctie.
In distant places,.

where schools are searce,
sindcats from the cilies

g0 lo scrre as feackers.

A school assignment
China way Ia to shorel
manwre or clear stunes
froae a lall. What are
these wndents dong?

All aver Cosamun,  China,
there 1 much interos!

in the counlry’s
cprehstarie pasd.

T hese sindonts are learmng
" ahout *Peking Man"

8 cerenman Groestor

af LM (NN} years ago
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Learning in China Today

Schools tn Ol Chuna were for rich men’s
sons. In most villages, whete the poot
people lived, there were ueither schools
nor wachers. Tew people could read or
write. Children worked with their parents
in the fields. What need had they of
learaing’ .

But thmes changed in 199 That was
when the Commuanint goverpment took
over, Schoad ciibdien stll work The gon-
crmment wants them o honot wark and
wirhers, Bat thoy po o hogg, oo Hao-
divds of nuthons of Chlinese cinbiben,
fagming llazes as e g aties, fo o
school There wre as miany guds s bins
Many of the po on 1o collere Lyen
farmers, factony workers, and old people
£6 1o chool T ssost classtoatny thiae is
a iy poder Bsass Thvensone most hnow
how totead ana wide Chddienmao-s help
thewr parents learn ™

fn Wane Yu's sthool, a:\w:nmg' b
tend 1o do botter than hy felloss, n
precant-daz Chang, howewer, the protisg s
different Eaery student is expected to help
his fellows Grades are siot unpos fant "W
witnt you 10 he moie than just pocd stu-
dents,” the teachers sav “You must be
good, collcctive-minded human buings ™

There is another way in which taday's
schools are diilerent from the old. There
are fov beatings No one is ever punishad
with a bamboo rod. For a reacher 1o

strihe a pupil is a crime. The government
wants problems setiled by discussion. The

_pupibs settle some by talking amony them-

scives. Somctimies they talk with the
teacher or the head of the school. Some-
times the teacher and the paents talk
together (o pet things straightened om

Learnmg by it his no place in the
new schouls of Chwa, cither. Teachers
tuy o ret the pupily o0 want 1o {earn,
ivure thanps ot for themsehes. They
want students to cnjoy their studies and
always o be caeer lor mmc‘ At the sanie
e, of Ccomse, voung people aie eapeited
to wark hacd The school day bepun at
B 00 a0 the monming, and Lasts ull § 00 e\
The school vear v clesen months Jong,
and classes met sin duys w1 weeh, Tacl
class Lasts forty o filty mmutes, N

Hewe s a st of subjects a Chinese E)?-\
ot ol of jumor lugh shool age nught
tuhe mathoiats, sorence, ature stialy ,
readimy,  weitg, and  composiion 10
Chinese, Clanese distary, agrcultuee,
Enphoh or Rusanan arg, musc, and sports
(favores are volleyball and basketball).
Uich apicultore student works an the
school vepetable parden an how and a
hadl a weeh High school students must
tahe military trgiing. Awd ovary pupl
in every schaol i evpecied 1o doan hour
and a hall of homewak cvery day afier
five o'clock. '

Taken From: McKeown, R.J. , Asfa,

World Studies Inquiry Series.

: | $an Francisco: eld Educa-
. tional Productions, Inc., 1969

L :im*?“
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SUGGESTED QUESTIONS FOR “THE CHINESE EDUCATIONAL PROCESS®

Overlay 1

1. What was taking place in China during 19497 .

2. Cite evidence from past learning to orove that the educational system
did make changes since the Communist Revolution. -

3. Which group of people are the most educated? The least? Does this
make sense to you? Does it fit into the definition you know of
Communism? Why do you suppose that this is true?

4. Can you see a direct correlation between education and politics?

5. If you were to construct a similar chart on the educational system in
the U.S., how do you suppose it would look? )

Overlay 2

1. Why does most of the education seem to come predominatély from the
home? ,

2. What percentage of the Chinese population receives formal education?

3. Is this good or bad? Why? Why not?

4. Docs the lack of education have any influence on poverty or disorder?

» ) - .

Overlay 3 '

)

1. What differences can you notice between education before and after
1949?

2. What problems existed.in each case?

3. Are thesa prablems related to the period of time?

4. 1s educationin (China for the betterment of the individual or &the

government? Cite evidence to prove your position.
Overlay 4

Why is 1949 such a significant date? i

What obvious changes have taken place in China in the area of educa-
tinn? ‘ -

Is the government directly responsible for most of this change?

Do you think the same applida_in our country? Explain.

L) P et
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"Activity 4

Instructional ~

Objective: After examining both the Bill of Rights and excerpts from
The Teachings of Chairman Mao, students will be able to
compare and contrast the valuis stressed in each of thesc
writings. .

Materials: Handouts--Excerpts from "The Teachings of Chairman Mao"
Moral Dilemma
Selected Summary of The Bill of Rights

Special Directions -

to the Teacher:
In this lesson, the teacher®has some freedom to include some
background information on basic American rights assured to
us by the Constitution, such as freedom of speech and press.
Our country was founded on a process of dissent and protest.
Bring in the Bill of Rights. Discuss these rights with the
class? What is stressed, the individual or the government?

Communist countries do not allow for what we deem gs individ-

- ual "inalienable rights." Discuss at this time,"The Teachings
of Chairman Mao" in the same context as the Bill of Rights.
Conpare and contrast. Civil Right could also be discussed
at this time. )

.8

Teacher Activities Student Activities

Handout to, each student a copy of Discuss
the "Bill of Rights." Go through
each of the amendments given, explain
them to the students. -

Handout a copy of excerpts from “The Discuss
Teachings of Chairman Mao."  Discuss
these thoroughly with the students. 4
Lead them into a discussion on com- Compare and Contrast.
paring and contrasting government V!

influence on individual rights in
reguard to education.

Group students in groups of 2 or 3. At the bottom of the dilemma, have
Hand out "Moral Dilemma." Advise each group decide how they would

. students to read through dilemma solve the situation if they were
first, then go back and read " Loo Shih-wei in Communi- China.
wexcerpts™ before they arrive at a o

decision.

ol
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' cases, discussions between the stu-

_most cases this will motivate a
discussion.

. After this has been approached,

Aétivity 4 {Continued) #

t

Teacher Activities
Y

Student Activities

Cquin;;?ﬁy\ggéivity--open discussicn
as to their ponses and why.
What was your decision?
What did you base it on?
Why?- '
Are there any other alternatives?
If so, what are they?

What would be the consequences
to these alternatives?

Bring out that in Activity 2 there
was mention of the school structure.
Now, bring out that in many schools,

open-book exams are given and in many

dent and teacher are permitted. In

remind them that to gain something,
you often have to give up something
else. What are students in China ,
actually gaining in the long run !
(since competition in Chinese schools

is so keen?) Is it worth giving up
what we have now? Could there be a |
compromise?

~ Discuss the concept of mainstreaming
in the U.S. vs: China.

Open discussion

Conment on information presented.

Respond

Discuss
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19, Gives women the rraht 10 wetve.
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Excerpts from "The Teachinas of Chairman Mao"

L

1. Etducation in China must teach the chiidren:
Academic studies | |
Political .workings of the government
Reguir:s children to work at some job

2. The educational sysiem in China must providée each jnd§vidual with
-t enough education sc he may help the country out morally, intellectually,
and physically. : |

&

3. ~Book knowledge 1¢ not the most import3nt part of education. They
{the students) should learn about industry, agriculture, and military
affairs.

-

4. [ducation shculd teach a dislite for money or wealth,

5. Upivers.ities, or other areas of higher education, are onlv good when
they confore to the thnughls of the government.

“.

6. To be excepted in a univercity, grades are not as important as the
: fact that they sheuld be workers and peasants  no have contributed
tg the labor force. ifter they finish their elucation, the student

shouid feturn to his work.

7. The PLA (workers propacanda tear) will police the schools to make
sure that education dees not differ from the teachings of the govern-

mﬁt .

:3‘




Summation of Chairman Mao's Theory

'If you go“along with the group,” the lesson seems to say, "you'll get along and
e accepted by your fellows. If, however, you deviate, we will continue to work

n you to get you ‘to conform."

Quotations from Chairman Mao

ERIC ' | =




MORAL DILEMMA

Directions to the Student

Read the following dilemma carefully, seeing it not through the eyes of a
seventh grade student in the U.S., but through the eyes of Loo Shih-we: in Red
China. After you have read the dilemma, look rver the excerpts from Chairman
Mao. On the back of the page, or on your own notebook paper, decide what you
would do if you were Loo and why,

Remember, it is emphasized to Chinese children that although final examina-
tions are given in school and grades are received, these are not the main criteria
for advancemant. Attitudes toward the group and morals are more important. Many
students find it necessary to volunteer their services to help those whe are less
fortunate, such as the mentally retarded or physically handicapped. Mo special
schools or cla.ses are designed for such students in China. The sole respunsi-
bility falls on the people themselves and fiqures into the advancement of the
“pupil” as an asset to society in progressing up the educational pyramid.

Dilemma

Loo Shih-wei is the eldzst son, of five other brother -and sisters, of a poor
peasant farmer in Peking province. Altkhouqhk Chinese families are an extremely
close-knit unit, Loo's father sust work long hours on their farm to maintain it
- Consequently, Loe is closest to his grandfather, Lin Yutang, and 1 °s youngest
brother Chi, who is retarded,

Loo has ahieys excelled in his academic studies and i< teing sighted Ly the
. qoverament as a leading candidate for the engincerina school at.the University of
Peking. This ha¢ always been Loo's dream--tn hecome a great encincer, work in
the city, and leave the farm that he has lived on all hic Tife and hee dishiked
and rescnted more cach yedr. He bas watched hi< father grow old before his tire
and suffer from his lack of education. Loo wanted wore cut of his 1ife than this
meager existence. '

Lin has contributed a arzat deal to Loo'< thinking. He was raised in China
before the Cormnunist takeover when frecdor of thought for individual rights was
not as condemned as it is now. He has taught Loo-to respect indivicdual differ-
ences and to be compassiondte for those less fortuncte. Here.loo's dilerma hegins,
In China the Commurists co not allow for special drifferences in ability.
~Loo’s younger brother Chi has always regarded Loo as his father, for Loo was always
there when he needed hir., Looc realizes his brother requires special care, as do
others with sinilar disabilities. 1If he ignores his brother's needs, he will
suffer greatly, never be able to coupe with life, and be consumed n the masses.
He will go off to school, becore an enqinecer, and cave his brother behind on the
farm.

On the other hand, if he takes the stand as an activist moderator on Lehalf
of the handicapped, he risks the possibilaty aof heing labeied a "dissident" in
the eyes of the qovernuent, locing hic scholarship to the university, not becoming
an enqinecr, and remaining on his father's farm for the remainder of his lifetime,

Loo rust make a decision., Will it Le hic brother's welfare or %75 success?

£h



Activity 5 ‘ ’

Instruciional

Objective: Upon the completion of this activaty, students will be able to
describe the strateqgy for an~lyzing newspaper articles from
various points of view.

Materfals: Lacerpts--keep Up Roevoluticnary Vigilance A11 the Time
Other--tewspaper or magazine articles to be located by the

f students or teacher

Special Directions

to the Teacher:
This activity i1s designed for the more.advanced students.
They may, however, share their findings with the other
members of the class.

Teacher Activities Student Actitities
Begin by having the students read Students read the newspaper arti-
"keep Up Bevolutionary Vigilance Al cles and then divide up into groups
the Time," or other seiected news- of '2’s in order to discuss the
naper articles regarding mainland articles from the:
Ching. . '

a. Chinese point of view
b. American noint of view

Distribute in class or have students Students read and then discuss within
find an article of their choice their groups the btsic comparisons
that deals with a similar topic. between the two articles:

' Allow students to locate recent
articles in the newspaper or magazine a. Point.of view from which each
that deals with the same concepts; .~ * article was written

bring to class and share with the résﬁ b. Political overtones present?
of the students.

Conclude the lesson by having stu-

dents reach some basic conclusions

regarding how and why these were,

written, the effects of the articles

on the reader and the representative-
" ness of their country. -
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Activity 6 "

Instructional
Objective: After viewing the filmstrip, China: Education and the Future,”
' ctudents will be able to formulate generalizations about the
comuunist Chinese education system and will be able to compare
the Chincse education system with that of the United States.

-

Materials: Filmstrip--China: Education and the future
Korksheet--ﬁducat1on and the Future

Teacher Activities Student Activitios

i
T

Introduce the filmstrin, China: Listen and respond.
Education and the Future.  (Teacher

should preview the fiim prior Lo show
ing to the class) ~

Show filmstrip. Watch filmstrip.
Dy tribute the worksheet, "Tdutalion Students anywer questions individ-
and the fuyyre.” ually or in & qroup.
’ |




A

Education and the Future

hJ

Where has the Communist Chinese government made its biggest committment?
Why?

L}

What is the name of the individual who has influenced this committment
the most?

£Oh

What is the Little Red Book and why is it so important?

Define propaganda. How would the Little Red Book apply to this definition?

6‘

What types of problems dd the schools in China deal with along ,
with the basic academic courses? Do we deal with these same problems in
the schools of the United States? Why or why not?

Is there a certain age at which these children should begin contributing
to society?

What is meant by the guotation "Intellectual work must have a social
product”?

What is a Brigade Unit in Communist China? How is it similar and/or
different from a student council in the U.S.?

What do the teachers in Communist China stress for the individual? What

do- teachers in the United States stress for the individual?

¢y



10. « Why is education so important to the.success of the government?

1.

12.

13.

14.

15.

16.

17.

16.

\

‘
Pl

/

H

Why do high school students receive much of their education outside of
thé classroom?

What is the May 7th school? Discuss its importance and how it aids the
government. Do the people in the United States have anything similar
to this school? WHhy or why not?

-

' ‘ 4

*

.Why is Chinese education considered to be collective and totalitarian?

o

N\

What advances has education brought in the arcas of ERA?

How did Mao extend his thoughts into religion? Why d1d he attack
Confucius?  What was his purpose for this?

Does China have a draft system such a< in the U.S.7 Why 40 you think
it would be difficult to get into the army?

i

What are the duties of the Red Guards? Compare them to the 605 tepo
in Hitler's Germany and the police 1n thd United States.

-~

How has the propacanda paid off in relation to the tipbings of the
people toward their governnsant?

N ;l B



Education and the luture
Answer Sheet

Where has the Communist Chinese governmint made its biggest cosani ttrent?”
Why? '
The biggest committment has been in the area of education, betause
it ic Mao's chief device 1n the creation of the new man and of

2 society in which the necds of others come before the needs of

self. . ,
What 15 the neme of the individual who has influenceds this conat Liment

the wost?

Chairman Mao, leader of the Chinese Communmist Party.

What is the Little Hed Book and why 1s 1t so mportant?

The Little Red Book 15 the prmary source of education and all
students must study 1t.  The Little Red Book teachss the com-
munist philosophy.

Define propagenda. How would the Little Hed Book apprly o this shetrmtaes”

The ittle Red Book alluws for little change interpretation and
teaches students at a very young age that the state 19 the most
1sportent thyng. :

Wnat types of problems do the vehouls an Ching deal wnth aiony
wWith the bagsic atademia courses?  bo we deal with these sare pobiens i
the schouls of the United States?  Why or why not?

Schools in China dea) with canstruction, farming, prodution
and witt people working tocether and couperating.

1o there o cevtotn dge ol winch these (o ldren shuuld Legin cantebating
1o sutivty?
o, childven are espected to contribute to sourely as corly
as they are sble te,  Even binderqarten student. pocCkage
lightbulbs.

What 1o _aednt by the guotation “tntellectugl word must have a soc1al
productl”?

A1l ntelleciual thinking should result td’a aroduct which
improves the well being of wndividuals in society.

What 1s a Brigede tmit v Losswnist China”  How is 1l svatlar and/or
different from a student council n the U.%. 7

The firigade Umit s the schapl’s ~tadeat bady  Fach arade
is a team that i+ pericdically cailed upnn to accorplish
a work project. ’

what do the teachers tn Coaspunis U Chiaing <Lross for the individual - Lt
do teachers 1n the United States striss for the indivydual? ’

The teachers in Conmunist China stress that the individual

( should work for the qood of the groap, where oc the Pérai hests
in the U.S. stress that individuals'should work for the
improvepent of self, { 4o -



10. ¥hy is education so important to the success of the government?

The educational system in Communist Chima teaches the
doctrine- of the conmunist government.

11. why do high school students receive much of their education outside of
the classroom? .
Much of Chinése education stresses learning of proper
attitudes as well as skills. Students are programmed
to- contribute something tangible while they are learningc.

12. uhat is the May 7th school? Discuss its importance and how i1t aids the
government. Do the people in the United States have anything similar
to this sfhool? Uhy or why not?
The May 7th School is a school for adults. It takes its _name and
jdeas from a.speech by Mao in which professionals were asked to
' wipe-out the differences between themseives and the peasants, by

) working with their hands. Ho school 1s similar to this in the U.5.
13. Why is Chinese education considered to be collective and totalitarian?

Chinese cducation is considered to be collective, since it
stress working for the group and it 1S totalvtarran, because
freedom of thought is not permitted.

14, What advances has education brought in the areas of ERA?

teuality betucen the sexed as practiced 1n Ching,

15 How ¢id Mao extend Ms thoughts into religion?  Why did he aﬂ‘.gk
Confucius?  What was hig purpose for this?

Maorom replaced confucrgnism as the dorinant 1deoloqy .
he Little Hed Book contaiming NMae's theughts becam:
the new bible.

16. Does China have a draft systet: such as in the U.5.7 why do you think
it would be difficult to get into the army?

The people in the form of a militia are a part of the
Army. Soldiers are 1dealized 1n Comumist (hrng

17. what are the duties of the Red Guards? Compare them to the Gestepo
fn Hitler's Germany and the police in the United States.

1ne duties of the Red Guards was to attack buth old ways
of thinking and entrenced oftficials. The Red Quards do
not serve &5 police, but rdather as cuitural reformers,

18. How has the propaqanda paid off in relation to-the thinkings of the
neople toward their apvernment?

the values of the new slate are antermalized. for the
Chinese, government 15 no lopaer a feviwng of then, but
\ of us. TInis iu pol Lrue of any Other Compunisl Lountey.

ERIC g °l




ACTIVITY SET EVALUARTION "

1. Make a chart comparing and contrasting the educationatl System of Communist
China with that of the United States.

2. Cite evidence to support the generalization that strict rioral and political -
values are taught to school children in Communist China.

-

ry _
3. ftrom kindergarten through grade schuol, what part does the guverarent play
in the education of the child? ‘

4. wnat are the purposes of the umiversities in (hina?



\

N
5. WKhen do you think most of the changes in the educational system in China
came about? Why? ‘

a0y




]

ACTIVITY SET EVALUATION
. Answer Sheet

1. Make a chart comparing and contrasting the educational system of Communist
China with that of the United States.

2. Cite ev1dence to support the genera11zatiun that strict moral and political
values are taught to school children in Communist China.

a. eddcation's main purpose is
to prepare the child for life
in a socialist state
b. _books deal with government
“ teachings and the moral ethical
code advocated by the government.

3. From Rindergarten through grade school, what part does the government play
in the education of the child?

a. factories provide for day care
centers where the child is
introduced to the government
at a very young age. Here, also,
the child begins to understand
the idea that it is his respon-
sibility to maintain and uphold
the communist philosophies

b. stress the committment of the
labor force to production for
the good of the state.

c¢. fincorporate military training
along with the academics.

4, What are the nurpeses of the universities in China?

a. che?op the jdeas of self-criti-
" ocism.
b. to help serve the people.
¢. to provide work study programs
which force students to work
each month in fields or in
, factories.

1.1



5. When do you think most of the changes in the educational system in China
came about? Why?

Most changes came about since 1949, when the Communist Rewolution ocCcured.

At this time, Mao introduced his book which bas since peruwated the educa-
tional thinking of the Communist Chinese.

[
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NOTE TO THE TEACHER:

The purpose of this set is to give the students the feel'ing of beind é
member of a caste by Playmg the simulation game "Powdprhom. Usin-g a moral
delimma and a filmstrip. the students:hould .begin to see why the caste system
is dying_out iry the cities while it is still strong in the villages. )

The a\ctivities in this set should be taught_after the students have been

exposed to previous information about the caste s.ystem inclgdind the historical
background. - -
The acﬁvities should be followed in sequence and will take about five

/
.daxs to complete.
9 oo . \.

~
~
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" RESOURCE MATERIALS INCLUDED

\\ _ IN THE ACTIVITY SET
_“\ o o No. Per
“ N For the Student Act. Set
" AUDIO-VISUAL MATERIALS:
| Filmstrip (Sound) _ .
' “The Cities.” South Asia: The Indian Subcontinent. - 1
{Published by Encyclopedia Britannica) Culver
. City Calif: Social Studies School Service, (Cost =
) 512.50). - % , . )
Simulations} . < -
s Powderhom (Published by Simile II) Culver City, Calif: !
' Social Studies School Services, (Cost = $15.00).
WORKSHEETS AND/OR HANDOUTS
2 | Activity Set Evaluat?on § 35
: Indian Caste System Moral Dile 35
Village Story . ' _ |
- { ]
. . For the Teacher As
Background Information :
BOOKS:' ‘ R ‘ 4 o'
T Activity Set Evaluation Answer Sheet 1
. ] .
‘
. ¢
. A
e
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MAIN PURPOSE OF THE-ACTIVITY SET

1. CONCEPTS . =

Role

Social Class
Cul tuwre
Decision-making

II. OBJECTIVES ) : ' Activity Number
1. Knowledge N
Students will know tnat every member of the Indian demo« 3,4
cracy is influenced by the traditions of caste and class. b
Students will know that Indians, whatever their caste or 1,2,3,4
station, are dependent:- upon each other
Students will know that the process of decision-making in 3,4
India is a complex one with conflicting demands placed
upon individuals. . _ .
2. skills '
Students will acquire information to consider caste and 1,2,3,4
class as a factor in decision—naking
Students will make decisions aboht what an individual 3,4
should do to cope with caste and class in a democratNc
society.
3. Valuing
Students will analyze va]ues about ways in which citizens 3,4

can be effective in the Indian democracy.

4. Responsible Behavior

Students will cope with the consequences of deciding to 3.4
follow or ignore traditions which are not democratic in
India.

Stuﬁents wiil accept the consequences of their own actions.' 1.2.3,4




‘Activity 1

Instructional ¢ ‘ ‘
Objective: After reading the rules of Powderhorn, students will demonstrate

they understand the game by playing it in accordance with the
rules.

Materials: Simulation--Powderhorn.

Teacher Activities .  Student Activities
Follow game instructions carefully, Learn uses for game pieces and play
particularly the introduction and . the game. .
explanation. The Summary of Steps on
page 6 of the instruction booklet is -
extremely helpful.

Ign
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Activity 2

Instructional - '

Objective: After playing the game, the students will be able to dtscuss
their feelings and identify who had the power to control the
society. ’

_Materials: Chalkboard or overhead for recording comments.

Teacher Activities - ‘ Student Activities
During the first part of the debrief- | Stay in game groups and take part in
ing, the students should stay in their group debriefing.
game groups. If possible, it should -
take place directly after the game is C .

»

completed. Ask each group how they
felt as the game progressed.

At some time during these discussions, y
the idea of the caste system should
come up spontaneously. If it does
not, you should ask them to compare
the society in Powderhorn to the
caste system. Each group should
speculate on the caste they would
probably belong to.

_ Before ending the discussion, ask P
members of the square group to
- describe the reasons why they made
: ‘the rules they did. Then ask members
L of the other groups to explain how
they felt about the rules created by
the squares.




Activity 3

Instructional .
Objective: Given a moral dilemma, the students will be able to reach a
conclusfon about the dilemma by discussing it with their peers.

-

"Materials: Copies of "Indian Caste System Moral Dilemma®

A

Teacher Activities Student Activities

Divide class into groups and-distri- |- Read or listen to the moral dilemma.
bute copies of dilemma. (You may Discuss ideas with group.
want to read it to the class if you - .
have many non-readers). After they.
all have read the dilemma, give them
a chance to reach their decisions. Be
sure to tell the ones whn violently
v disagree with the group that they will
( . be allowed to have their opinions °

X heard.
After the decisions have been reachedy Give decisions in group discussion
~ poYl each group and record their to the class.
" F answers on the board. After each -

group has reported, give the ones who
disagree a chance to express their

/ opinions.
! After'the decisions have been reached, Ansver questions. Possible answers
\‘ . open the discussion to the class and could include:
— - ask the following questions: : '
1. How did you reach your decision} 1. Group pressure, own experience,
2. Could this story be set in the - remembered feelings from game.
United States? - Why not? 2. Lack of official caste system.




_ INDIAN CASTE SYSTEM MORAL DILEMMA

.

Laxﬁi Rani is a ieenager who lives in a village in India. She is in
the 12th grade this ycar.

Last mnﬁth she was riding home from school on her bicycle. Suddenly,
two men jumped out from behind some bushes. They pulle&lLagmi off herpbi@g
and beat her. She tried to run, but‘the; caught her and continued to beat
her. Finally, she was able to break away. She ran and hid until dark.

Laxmi told her fathér what had haepened. He decided to go to the police.
He never miade it to the police stationl On his way, he .vas stopped by a
group of men. They said they would kill him if he went to the police.

Laxmi's father turned around and went home.

Who were these men who attacked Laxmi and her father? They were cousins
of the rich man of the village. The rich man owned the land that Laxmi's
féther worked on. .

Laxmi was attacked because she was the smartest girl in the village and
she was an Untouchaﬂ]e. Laxmi was smarter than the rich man's dauéhter.
and the rich man‘di&h‘t like the .dea that an Untouchable was getting better
grades than his daughter. ‘ .

What should Laxmi do? Should she go to school and finish the year know-
ing tnat the man is her father's employer and that she co&ld be killed, or
should she quit school and let the rich man have his way?

*

8
Adapted from the article "The Outcasts of
India," Search. February 14, 1974,



Activity 4

Ins tructional

Objective: Given & story and a filmstrip, the students will be able to
list the differcences between the caste system in the cities
and in the villages.

Matorials: Filmstrip (Sound)--"The Cities" from South Asia: The Indian
" Subtcontinent. .
Handout--Village Story .

Teacher Activities : " Student Activities

Kead "Village Story" to the class. Lister to the teacher read the~
Ask the students how Laxmi and Ravi “yillage Story."

cian have such different attitudes

about the caste system. Respond to question. Possible

answers could include:

-emmaﬁon
- place where they live
- caste they were in

After their ideas have becn expressed,

begin your introduction to filmstrip:

"Wa have already gotten an idea about

village life and the caste sysiem

. from the 2 stories we have read. How
let's see what life is like in the
big cities. Watch to see if you can
tell why Ravi would have a different

- jdea about the caste system after 1

living in a large urban area." ‘

Sﬁow filmstrip, "The.Cities.” ‘ Watch filmstrip.
After filmstrip, continie discussion. Fxamples of responses to questions:
1. What ideas did you get from 1. Size, some wealth, people
‘the filmstrip about the caste coming from all over India
system in the cities? and no one knows what caste
they belong to.
2. Who would be most likely to 2. Lower caste - upper caste
move to the city - 2n uppper - wouldn't have been as unhappy.
. caste or a lower caste member?
3. The government has outlawed 3. Wealthy people like it that
- the ‘caste system in India. way. Peoplggdiways know what
' * Why would it still be so ~ caste you weye born ‘into.
strong in the villages? ‘ Lack of educdtion.

12 , )




VILLAGL STORY

Ravi had just returned to Qis village from the college he attended in
the city. He.was walking with his father along & village street, telling
him about the sights he had seen in Rew Delhi. His father had never been
more than a few miles from Ris village, and he was very proud of his son.

Ravi stopped at a well in the village square. It was hot, and he was
thirsty. He begaﬁ to lower the bucket into the well to'get a d}ink of
vater.

"Get away from the well!™ Ravi's father yelled. "“That well is not
ror our caste. It is for a lTower caste!”

Ravi had been away fur five years. He had forgotten how strong the
caste system was in the vilfages. Noew Delhi had been so different. He
realized, sadly, that he would never be able to live in his village again.
The freedom of the city had changed him.

Adapted from the article “the Qutcasts

- of India,” Search. February 14, 1974,
! T
&
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ACTIVITY SET EVALUATION o
‘
1. Who would be more likaly to want to move to the city from a v:l]agp - a 4
: menber of the highest caste or an untouchable?
~ Yhy?
' . <3 . ’
¢
QZ. If.you lived in a large house an had a car in an Indian village, what
J  caste would you probably belong to? s
Why dq you think §o?
.%-'al ‘
3. +«Is the caste system stronan in the villages or in the city? _ .
Why? - :
.‘. ;
j
!
4. Ravi lives in the city. He and his family live in an apartment His ]
father works in a department store. Which caste does he belong to?
State reasons in support of your answer. .
«
4 ' ~
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NOTE T0 THE TEACHER: . -

-«

These activities are based on the assumption that the students have:béén
introduced to the Middle Cast and North=A}r}ca and that théy have a wa}king
knawledge of the geography and’culture of these ;reas. Also, it is recompended
that the activities be taught in the order in which they.appear in this activity\‘
set. . -

The-way you handle the last three activities will depend upon ghe-.ypes
of classes you have and the amount of time available to you. An‘euiiihe of the
basic ipfprmation about Tu§reg and Bedouin tribals has been provided. The ﬂ
countries through which tribes wander are listed before Activity 5 élong'with a
brief sketch of each country. You may want to g%ve this informationuté the

-

students or use this as a research unit and let theé students find their own
¢ . .

‘answers.
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. RESOURCE MATERIALS INCLUDED ., .= . A
IN THE- ACTIVITY SET - ) o
_ - B No. Per
' For the Student * Act. Set, -
AUDIO-VISUAL MATERIALS: S , - o Ty
Filmstrip {Sound)
“Part 1: The Tuareg Nomads." Nomads of the Sahara. A U T '_:
St. Paul, MN: EMC Cerporation, (Cost = $18.00). o S
Photo Aids ' ‘ ' R
A The Bedouin. Culver City, Calif.: Social Studies School | 1~ - °
| Service; (Cost = $3.95). . B DR
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. " .- MAIN PURPOSE OF THE ACTIVITY SET

1. CONCEPTS

| .

-t

I1.

 Institution

Culture .

Compromise “and_Adjus tment . : -
Loyatty/Patriotism -

0BJECTIVES SRNEIEY .

1.~

vy

~

Knowle&éa .

Students will know that each of us is ipvolved in w=any
different forms of government. -~ .

-

Students will know that rules are made by various grbups

" in society and not Just by the central government.

Students will. know that some groups of people have very
little }qyalty to a central government.

Students will know that compromise is needed in order

" - for some groups of people to get along with the central

government . a

, Skills
‘Stodents will. analyze pictures and filmstrips for evi-

dence of cultural characteristics.

Students will participate in‘implementiné'decisions
about the centralizatfon process.

Students wiil plan for lessening tribal problem§ using

" “cultural restraints.

]

valui
a g\pg

Students will analyze values about working democraticall$

within a group. :

Responsible Behavior

~
Students - will learn to cope with the consequences. of their

Activity Nurber K

-*

. 1
1,2,3,4
2,3,4

2,3

- 3,4
2,3

2,5

own actions when -they state ¢ublically some decisigns they

have made.

!

i

- Students will evidence responsible social actions by cit-

ing reasons for decisions which thg!urqye made to influ-
ence others. - ) 470 .o
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~ Activjty 1 *
B Instructional - i i
X Objective: Given the basic outline, the student will be able to 1ist the .-
‘ various governments to wﬁ1ch they are responsible. S,
Materials: Lined paper- ) x ‘ . .
Pencil | &
. Teacher ‘Activities Student Activities e - | *;
- Direct students to divide their Divide paper.
S 1ined paper into three columns | :
Down the first column, have them | List address. -
list their address. . . :
Go around the Yoom and check addres- - | , ) :
ses. Most of will just have ‘ . :
street, city, and state. Inform them : -
- that these aren't correct. ) e
Have students erase state and, skip- Do listing.
ping line, 1ist the county, state, »
nation, continent, hemisphere, and 4
Earth. (See sample). |
‘Have students label the other two Label columns. o .
columns "Type of Gov." and “How it | - : . )
Affects Me." ' ’
Discuss and fi11 in chart on types Discuss and fi11 in chart.

of government. Does the Earth
(hemisphere, continent) have a -

" central government? What type of
government does our nation (state,
county, city) have? Can a street
have a government? -

Discuss and fi11 in third colum. Discuss and i1l in colum.
A great deal of teacher guidance
should be given for 6 and 7.

Now, ask students i1f there are other Respond and f111 in.
institutions that govern them and , ' .
fill in at the bottom of the chart.
This could include: family, athletic
teams, clubs, churches, and school.

g S
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YOUR:
Name
Street .
City
County
State

Nation

Continent

~ Hemisphere

Earth

-

K

SAMPLE CHART FOR ACTIVITY 1

TYPE OF GOVERNMENT

-

HOW IT AFFECTS ME ~ -

]

el

- Clabs ,

School

Family

Wy

oot



Activity 2 ©
a o ® ot ’. * @

Instructional

>

Objective: Given the rules of the tr{bal ﬁane, the students will demon-
strate that they understand these rules by successfully play-

f‘ . ing the game.

-

Materfals: Tribal Information Sheets for tribes 4,8,C,D and E.

Teacher Activities

Student Activities

Discuss the definition of the word
tribe. A recommended definition
., . would be, "a group of related fami-
' lHes who live and work as a single
. society.”

o ?oover rules of the gamé*ahd play
t‘n ‘ o *

"A debriefing or thought question to
* be asked after completing the game
would be: ' .

What problems can you see arising
. for the tribes when they try to
come together and form a country?

Discuss the definition of tribe.

fPfay game.

- -

- Possible answer: .

Problems could arise from major
differences in dajly life and
customs,

-



*
RULES FOR PLAYING THE TRIBAL GAME

Divide class t(‘o five groups (Tribe E should be all girls if possible)
and give each group a tribal sheet. Explain that the five groups are going
to join ;ogethér and form a country. They must éécide on four laws that
- every group can agrée“upon.v The laws should caover: 1) education; 2) religion;
3),care of the elderly; and 4) form of govérnment. Each éroup should decide
‘“'what their group could accept as law in these four areas.
Each group should appoint two negotiato?§ - an offiéial one that will
work with the other four offfEial negotiators drawing up the final laws and an
unofficial one who will work behind the scenes.
\\Fhe official negotiators for each tribe uill meet after their tribes have

determined their four rules and see if any bf them have anythtng in common.
These should be noted. It might be easier to say that'an agreement between
3 of tqs 5 tribes will result in a rule being accepted. : , .
The. official negotiators should then retyrn to the groups and repnrt on
the status of their rules. Each group should discuss the compromises they
would be willing to make in their rules.to conform with the others and¢tyet
not ‘totally give up their way of life. At this time, the unofficial nego-
‘ tiators can go “"visit” other groups to see if they can arrange deals (i.e.
a vote for a type of religion 1n‘exchange for a vote for a change -in educa-
tion). | . ‘
| After two or three meetings of the‘officia1 negotiators, a list of rules
will be created or frustration will be.very evident. Whatever the outcome,

stop the game and proceed in the debriefing.

114




 TRIBAL INFORMATION--TRIBE A

A1l Tribe members must be Hindu.

-

A strict caste sysfgm 4s followed and all women musé wear veils.

Only boys are anowed to attend school and they must go between\ the ages
of 6 and 16,

Older*fpeople are considered very wise and are very respected. \

_“ H
|
\
\ ,
\
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TRIBAL INFORMATION--TRIBE B -

Tribe‘B pr&ctices complete freedom of religion.
Everyone is e.-cated and must attend school between the ages of 5 and 18.

- There are no sgecial jdeas about older people and they hold no special
' place in society \ ~ ‘




- TRIBAL INFORMATION--TRIBE C

Once you reach the age of‘40. you are put to death.

There is no organized rel

government.

_Everyone in Tribe C is under 40.

-

igion and there is no education provided by the

LR

o é"“&,

,



TRIBAL INFORMATION--TRIBE D

&

-

. No one in this tribe is allowed to practice a religion.
Only very inté]ligeﬁf and carefully selected children may be educated:

No one may rule until they reach the age of 50.




TRIBAL INFORMATION--TRIBE E

- -
.

The members of this tribe may practice any religion.

Only girls may go to school.

Women of any age may rule.

blder people are carefully taken care of by &e government.
v

g



Activity 3

Instructional .

Objective: After having viewad the filmstrip "Part 1: The Tuareg
Nomads," the student will be alle to list the character-
jstics of a tribe. ‘

Materials: Filmstrip (Sound)--“Part 1: The Tuareg Nomads"

Teacher Activities Student Activities

Begin by defining the word Nomad as Discuss the definition of Nomad.
2 person who travels from place tc
place fnstead of living in one speci-
fic location." Explain that the
filmstrip to be shown concerns the
daily life of the Tuareg tribe. Ask
the students to.note the type of
education, religion and government
~which the Tuareg have.

Show filmstrip. Watch filmstrip.
After showing the filmstrip, ask the ~ As a group, respond by listing
students to list the characteristics rharacteristics.

of the Tuareg. Be sure to include
the following points of information:

- The Tuareg practice the Moslem
religion.

- Parents are responsible for
educating their children.

- Tribal chieftans are responsiﬁle ¢

, for the local government.

After lisffng the above, ask the . Answer to the questions:
following questions:.
1. Why would these tribes feel 1. They move from one place
little loyalty to one country? to another ‘
2. What changes would they have 2. Change lifestyle and stop
to make to settle down in one being nomads
country? .
. F", ‘ ~

12:}




Activity 4 _ ' .

Instructional

Objective: After examining photo aids recarding the Bedou1n tribe,
the student will be able to i:st the characteristics of
the members of this tribe

Materials: Photo Aids--The Bedouin

LJ

Teacher Activities . Student Activities

=

~

Let each student group spend some - Study charts in groups.
time looking at the charts on Bedouin
life. Tell them that they are to
learn what they can about the
Bedouins' daily lives with special
emphasis on religion, education and °
government. N

Aftaer they have studied the charts, Relate ideas in group -setting.
call the groups together and make
the list. Be sure to include the
following:

* $

1. religion - Moslem

2. government - male ! =agds of
extended families.

3. education - done through
family, little, formal educa-
tion.
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INFORMATION ON COUNTRIES |

‘P

BEDOUINS ¢

Iraq: popufacion - 11,910,000 69 pecuple per square mile
language - Arabic
relggion ~ Moslem ¢

" government - Socfalist
education - nut required by governm?nt
Israel: population - 3,610,000 420 people per square mile
language -~ Hebrew '
religion = Jewish
government - democracy’
education - required by government

LY - -

Jordan: Population - 2,780,000 . ¥ 74 people per uquare mile
' language - Arabic
religion - Moslenm
government — kingdom’ \
cducaticn -~ not rgaedired by governmént
f—_— N
Saudi Arabia: population - 9,520,000 \ 10 people per square mile
language - Arabic
religion ~ Moslenm
government - kingdom
- educatfon ~ not required by povernment

A ]

Syria: population - 7,840,000 109 people per square mile
language - Arabic -
religion - Moslem
government - republic \\\\\‘ .

. education - required by government ~‘\S&\

"TUAREG

Algerié: population - 17,910,000 ,)YQ people per square mile

. language - Arabic R :

religion - Moslem .
government - Socialist >
education - not required by government ~.
* Libya: population =~ 2,630,006p 3 people per square mile
language - Arabic \\ ;
government - military ) ‘ 4
education - not required by government
religion - Moslenm

Mali: population, - 5,990,000 . S . peopic ver square mile
‘\\ : language ~ French :
religion - Moslem
governmé¢nt - republic
4 education -~ not required by government




OUNTRIES cont.

F—————————- e ¢ st

Niger:

population ~ 4,860,000
language - French
religfon -~ Moslem

‘govermment - republic

education ~ not government supported

’

. 12

*
\J
10 people n- -
o
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ACTIVITY SET EV@&H‘TION

Diréétions'

Please write as complete an answer as possible to the following

. questions.
!

Qe

-In recent class séssi'ons. we have learned much about the cultural traits
of two tribes, namely the Tuaregs and the Bedouins.

For the purpose'of this duestion.-let us assume that both of these

. tribes must relocate and that they are given the opportunity to select a
new country to which they can migrate.

Which country do you think the Turegs would select for their new home-

‘land? State three reasons why you think the Turegs would select the country
- you suggest.

Similarly, which coung;y-de'ydu think the Bedouins would select for ‘

their new homeland? Once again, list three reasons why the Bedouins would
probably select the country of your choice.

S By}

..
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HOW DEMOCRACY IN ANCIENT GREECE.
IS REFLECTED IN OUR LIVES TODAY

Grade 6

LiTlian Duer James

Wake Forest-Rolesville Middle School
Wake County Schools-
Wake Forest, N. C.

A PRODUCT OF:

Project ACE

Eden City Schools
P. 0. Box 70
Eden, NC 27288
(919) 623-3428

Ms. Barbara Smey
Project Director

125

Lx .
. P y e
n 41141‘1'):1 RNV 7 R G

T



'NOTE TO THE TEACHER:

< |
This activity set discusses democracy today and compares it to the

democracy of ancient Greece. Students will see the changes in democracy

that take place and will learn the causes of these changes.
In order for the student to have a complete understanding of democracy,

it is important that the students study Greece and its history before they '

start this activity set.
. It is important for the teacher to have a good understanding of the
word ”demogracy." Included in this kit is a thornugh’definition of the word.

12¢
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" RESOURCE MATERIALS INCLUPED
IN THE ACTIVITY SET
‘ For the Students
AUDID-VISUAL MATERIALS:
Filmstrip (Silent)
"Athens and Its Heritace." Seeing Greece - Ancient and

Modern. Chicago, I11.T Coronet The Multimedia
Company, (Cost = $22.00).

Filmstrip (Sound)

The Power of People. (Published by The Associated
Press and Prentice-Hall Media) Culver City,
Calif: Social Studies School Service.

(Cost = $52.00).

Transparencies

“Definition of Democracy"
*The Pledge of Allegiance”

WORKSHEETS AND/OR HANDOUTS:

Activity Set Evaluation

Cancellation of Previous Registration

Greece From The 1950's To The Present
Platforms--Political Offices Trade-Off Situation
Questions Regarding "The Power of the People”
Registration Oath

Wake County Registration Transfer Certificate

No. Per
Act. Set

b et

35

35
35
35
35

T
S ‘:':Jii.é



BbOK:

RESOURCE MATERIALS ALSO .
RECOMMENDED

o For the Students

) Bartlett, John. Bartlett's Fami]far Quotatfuns; Boston:

Little, Brown and Company, 1971. (or some other
resource containing famous quotations).

e g
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MAIN PURPOSE OF THE ACTIVITY SET

CONCEPTS

Democracy
Active Political Participation
People Power Groups

“‘
OBJECTIVES
1. Knowledge

Students will kriow that every number of the American
democratic society and the ancient Greek society has
rights and responsipilities of citizenship in many
different groups in a society.

Students will know fﬁat the history and problems of the
American and Greek societies influence and shape alterna-
tive solutions to present-day problems.

Students will know that the American democratic govern-
ment is structured to meet needs of its citizens.

Students will know many effective ways in which the

American citizens may get involved in the decision-
making process.

Skills

Students will think about the democracy of the ancient
Greek government and the American government rationally,
creatively, and independently.

Students will make decisions concerning problems in
local governments. ‘

Students will participate in carry1ng out decisions in
our community.

9

Valufng
Students wil] analyze their values about effective citizen

" participation in a democratic society.

Students will ana]yze values concerning democratic pro- .
cesses in decision-making.

129

Activity Number

1,2,3,4

1,2,3

1,2,3

1,4

1,2,3

1,2,3



1.

OBJECTIVES (Continued)

4.

ReSponiible Behavior N
Students yill evidence good c%tizenship by practicing
democratic ways in the classroom, in schools, and in
their communities. 4

Students will deal with the consequences of decision-
making that take place in our democratic- society.

AN

L

* Activity Number
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Activity 1

-

~ Instructional

.Objective: After examining the definition of democracy, students will
be able to define democracy as a government by the people.

After viewing the filmstrip, students'should be able to
v scribe in detail the nature of people power groups.

Materials: Transparency--"Definition of Democracy"
Filmstrip--"The Power of People”

[

Teacher Activities

Worksheet--Questions Regarding “The Power of the People”

Student Activ‘t‘es

*

Ask students to explain what they
think democracy is. .

Use the transparency with the

~ definition of democracy for stu-

- dents to see. List any additional
ideas students may have on the '
meaning of democracy.

In introducing the film, “The
Power of People," encourage stu-
dents to look for more ideas of
democracy as they watch the. film.
Also tell them that people power'
groups are groups of people who
work together to accomplish some
political end.

" Specific examples of people power
groups are as fq)lows:

1. Common Cause--national organi-
) zation of citizens who monitor
government officials and

policies.

2. Nader.Raiders~-group of pri-
- vate citizens concerned with’
consumer rights and safety.

3. Carolina Action (not in film)--
a group of citizens who work
to keep the public informed on

- {ssues and to influence public
policies. N

List on board as- students share
thoughts.

List on. board additional ideas of
democracy.



Activity 1 (Continued)

Teacher Activixies

~
E

-

<

& St'adeagt‘ Activities
At

s
-

Also explain the meaning of these
words before showing the film-
strip:

- Apathy (indifference)

- - Lobbying "(encouraging Congress-
man or Senator to vote yes or no
.on a certain issue)

Distribute Questions Regarding

"The Power of the People® to stu-

dents.
Show film, "The Power of People."

Go over Questions Regarding "The
Power of the People.” Y
Ask if students know of any people
power groups in their home commu-
nity. -

Ask students how citizens in the
U.S. directly practice democracy
in their everyday lives.

Ask students how citizens in the
U.S. indirectly practice
democracy. .

Tell students: that individuals or{/

groups of individuals have been
able to change policies in the
. U.S. (for example--Ralph Nader;
meat boycotts)

Ask students 1f they are aware of
any changes that have been made
in the community as a result of
group action.

K
L] - P
-~ .

Students will read-over questions. -

1

1

Students respond.

An‘exampie'might be Carolina Action.

List on board as students share
their thoughts.
- referendum--vote on an issue

({.e., liquor by the drink)

- campaf?ning for a candidate pr

i.e., ERA)
List on board students’

issue

democracy.
- elect representatives who act for
them

|

List responges students make.

ideas as to
how the citizens indirectly practice

£

‘.



Activity 1 (Continued) ©

Teacher Activities

Student Activities“

HWould it be possible for citizens
in the U.5. to influence problems?
(e.q., the gas shortage, unemploy-
ment, inflation)

Relate answers to ipformation pre-
sented in the filmstrip. °

¢

Gifted Learner

Students will use Bartlett's
Familiar (iotations or other
resources containing famous

_ quotdtions having to do with
democracy. (poetry, books, news-
papers, T.V., radio)

Slow Learner

"

Student will use poster board and
magic markers and make signs of
the freedoms that we possess.

List freedoms to be sure that stu-
dents realize what they are.

Students will }kist these quotations
and their author (on poster board

i{ preferred) to be shared vith the
class. ,

Freedom to work at any joh,
Freedom of the press

Freedom of assembly

Freedom to worship God
Freedom to criticize
Freedom to vote

The right to petition

The candidate you think best
The right to a fair trial
To.vote in secret

I D U TEE T DU T N B |

Students will discuss their work

with the class.



- Questions Regarding .
“The Power of the People"

- . .

. ~\

1. What groups of people have banded together to form people power
groups?

*

-

2. ¥hat are the ways in which people power groups have attempted to
be effective?

»

3. How can individual citizens attempt to influence government and
governmental policies? *

4. Cite examples of people power groups or 1nd1v1duals who have been
- successful in influencrng government .

In the Film In North Carolina
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Students will reassemble and report

"y

Activity 2 - -

~

Instructiona]

Objective: At the conclusion of this activity, students will be ablé to
list the qualities of candidates they would desire in a can-

. ~ didate.

.

. W

Materials: Transparency--“"Pledge of Allegiance"
Handout--Platforms - Political Offices Trade-Off Situation-

"Special Directions

to the Teachery:

‘ Y

¥

‘As a part of this activity , you may wish to invite a speaker

from the Board of Elections to speak td your classes.

Teacher Activities

Student Activities_.'

-~ @

Have the students to recite the
Pledge of Allegiance to the flag.
(Use transparency with the pledge), .

Studénts will form in groups and dis-
cuss the meaning of the words in the
nledge.

their findings.

Teacher says, "Those of us who have
these freedoms accept them gladly.”
Discuss .$he types of problems which
might prevent people from beiny free.

£ - -

-

Teacher poses question, “What can we
do to actively participate in our
government7

M1 pledge allegiance to the flag
"of the United States of Amertea
and to the Republic ¥or which 1t
“stands, one nation under God,
jndivisible, with liberty and jus—
tice for all.”

-

étudents will form groups and dis-

.cuss the meaning of “pledge .......

with liberty and justice for all.”

Students will report outcome of
"buzz" session.

Students will discuss these pro-

blems:

Possible

[ I T |

‘pdverty§ .

poor health care
unemp loyment

lack of education
prejudice

Angwers:

run for political office

campaign for thescandi-
date of our choice

write letters

petititon

Tobby

encourage others to vote

»



- 1
Activity 2 (Continyed)

*

Teacher Activities
e ‘ oW

H

Student Activities ‘ .

(3

Students will list the qualities that '

they would prefer in a candidate.

Students who wish to run for offices

(president, vice-president, secretary

or treastrer of class) will write

platforms that will be presented to
.~ the class.

-

Option: A speaker from the Board of

Elections may be contacted
~ to speak to students on the
3 importance of voting.

Teacher will explain platform,’
JExample of platform:
hoose only platform from under
~ ‘category A or B. Add your own
platform if desired.
—

126

-

-

Candidates should:

- Be horiest
.4 - Be intelligent

- Work for the interest.of e

the majority
- Provide leadership
- Possess speaking ability

Students who wish to run for .
offices will write up § platform
and should prepare themselves .to
présent this platform to the class
at a later time. Students who are
not seeking offices may help can-
didate with platforms.

Students will listen to speaker

frofi the Board of Elections.

L 8



PLATFORMS - POLITICAL OFFICES
TRADE-OFF SITUATION

Directions:-. Students rumning for a political office should prepare a
‘ ) “platform to be presented to his or her classmates. The
S o following are examples of platforms which might be selected
- - by a prospective candidate. For each of the numbers 1
o ~ "“through 5, a candidate may select an {tem from either
s . ¢olumn A or column B but he or she cannot combine components
- - from colunws A and B. So, for example, in situation number 1
oo . below, a candidate may not say he-is in favor of improving
ES : “ schodbls (from column A) and decreasing taxes (from column 8)
P since this combination of events seems to be very unlikely
e .*  given the economic system in the real world.
et A B .
N . A B
3. - * Cheice 1 ) Choice 2
-.\ C
A 1. " Improve schools and or -Decrease taxes and main-
3 increasé taxes. - tain schools as they are.

_— 2. Increpgse industrialization or Decrease pollution and
e and increate pollution. decrease industrialization.

- A .
3. Start {p the draft system or Eliminate the draft and
* and improve the defense weaken the defense of our

system of the U.S. country.
4. Decrease inflation and or Decrease unemployment and
. increase unemployment. increase inflation.
. 5. Increase the number of or  Decrease number of school
school days per year and days per year and decrease .
. increase knowledge of sfu- knowledge of students. ™
. dents.
H
- - ¢
\

- Ldz
W



Activity 3

Instructional

Objective: After completing the worksheets, students will be able to
describe the type of background information required in
order for a citizen to register to vote.

Materials:

Worksheets--"Carcellation of Previous Registration”
"Registration Oath"

"Wake County Registratfon Transfer Certificate”

Paper for Ballots

. Teacher Activities

Student Acti*fties

Begin this activity by asking students
to fmagine that they are responsible
for making up a voter registration
form., Their task is.as follow:

1) HWrite down all the types of
information with you think
should be or would be inclu-
ded on a voter registration
form. .

2) Make up your own voter regis-
tration form arranging the
information you have listed
in some logical order.

After each group has developed a voter
registration form, have a spokesperson
from each group describe their type of
form developed by the group.

Distribute the "Cancellation of
Previous Registration Form”, the
“"Registration Oath" and the "Wake
County Registration Transfer Certifi-
cate."

" Ask students to list the type of
information required on these forms.

Compare the type of information
required on the official forms with
the type of information students
thought should be included.

129

\\
\
\

\

!

Students break up into small
groups and 1ist the type of infor-

mation they think would be required. .

X

Students develop an example of a
voter registration form.

Students describe their forms to
the class as a whole and they dis-
cuss the similarities/differences
between and among the forms devel-
oped by the various groups.

-
&

Students examine forms and generate
a complete list of information
required on the form.

Students compare the lists and note
where differences in types of
required information occur.

- '4. »
. 1:”%«]&;1‘»',1. e 2 e



Activity 3 (Continued)

| .
) ~ Teacher ;;¥¥ui;1$§

Student Activities

Ask, what items did the real forms
require which your imaginary forms
did not require? .

Why do you think the state officiqld
requesteéd these items?

What information did you

require on your imaginary forms

bat which was not actually required
by the state? : ‘

Why do you think this information
was not required by governmen
officials. . o

Individuals running for class office
present their platforms prepared
during a previous class period.

Class elections take place.

1t is suggested that the slow
learners be responsible for listing
candidates' names and offices on
the ballots. These students should
also distribute,.collect, and tally
the ballots. .

Students cite examples.

Students use inductive reasoning

skills to respond to this ques-
tion.-

_Students cite examples.

-

Students cite appropriate reasons.

“

Students listen to speeches from
their classmates.

Students cast their secret ballots

voting for the candidates of their

choice.

Students vote and receive election
results.

o i‘a“ﬁ‘ :
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CANCELLATION OF PREVIOUS REGISTRATION

| am now registered as an elector in
Précinct, Wake County, North Catoling a

previous registration in thg/City of ...._J....].. i
County of A fate of _____ . . .
" my last regist%ation ’ il
i !
Date of birth: // v ‘?
Signature of Voter o ' Present Address
Printed signature of Voter ’,r
, »
f“ ‘
A/
. .
\ o '

_1 40



A('le} ﬁl m

. READ BEFORE SIGNING

REGISTRATION OATH

You swear (or affirm) that the statements and information you shall give me with respect to your ideatity and qual:ﬁcauons to register
to vote shall be the truth, the whole truth, andnolhmghntthetruhsolgyau.(iod. v

'Camhna not inconsistent thercvnh that 1 have been

tm'SOdaysbythedatcofuvnex:pnmrymchl senafa) Aleolid (thatlamaresédcn:of (municipal ~ -

corpoation); that I am at Jeast 18 years of) age or .datedmcncngcnemlclemmmdmntlhmmmgm:o
vote in any other precinct, county, or state,| nor n any other precinct, county, or state, so help me, God. .
Signature of Appficant
, | St Addren
. - (
r ] P
. Gy
Y .
£
- 4 .
' 112
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Scuool Disrmicy . HCATE MUNICIFALITY N NANE CHANGE: INDICATE R REQETRATION NAMK.

: WHICH VOTER RESOES.
Cast Nang 3 — Finsy NaME ] MIooLE Name OR IniTiIAL
e, 4
Mre.
Miss

REMOIWNCE GTRERT ON ROAD / -» AGOREAS & I CODR DaTE OF ST CoLon ~

DATRE OF APPLIGATION OF TRANSFER

—

Iherebyeerhfyttmton ‘ . | moved my residence from
Strest; Town of : , Precinct # Township, County
«mmmmmmmmnmmbmwmmv&em " municipality.

‘ mmmmmymwmymiﬁmmmmmmmﬂsmmanntmlrawsmamm

 OATH mommm

mm .ﬂ-m mmm
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Activity 4

Instructional = . |
_Objective: After viewing the filmstrip "Athens and Its Heritage," students
\ will be &ble to compare and contrast ancient and, modern Greece.

)

Materials: Filmstrip--“Athens and Its Heritage"
Handout--Greece From The 1950's To The Pre§ent

Teacher Activities * Student Activities

Introduce the filmstrip “Athens and Students prepare to view filmstrip on
Its Heritage" by telling students ancient and modern Greece. -
that they will be seeing a film on .
life 1n ancient and modern greece.

Direct students to note the ways in /
which people lived during both
periods of history.

Following the viewing of the
filmstrip, ask students to respond

to the questions below. .
What §s the name of an important ‘- Students respond that Athens is an
city of ancient times and the important ancient city and the current
capital of Greece today? Where is capital of Greece. They locate this
this city located on the map? city on the map. >
Describe the Acropolis? What The Acropolis is o fortified hill in
activities occurred on the Acropoli§ ~ the center of Athens with the Parthenon
during ancient times? What activi- and other beautiful temples. During
ties occur there today? o ancient times, religious celebrations
' occured on the Acropolis.
\\‘ o Today, the Acropolis is a major tourist
- attraction.
What kind of Gods did the ancient The ancient Greeks worshipped many
Greeks worship? Gods. Most Greeks believed their Gods .
' were superhuman beings who were friendly
to mankind.
. What is the major religion of More than 95% of Greece's people belong
modern Greece? = . to the Greek Orthodox Church. Greek

Orthodoxy is the nation's official reli-
glon. It is taught in public schools
and the Greek Orthodox Church is sup-
ported largely by government funds.

Full Tt Provided by ERIC. ‘ ~
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Activity 4 (Continued) - \

Yeacher Activities

(LY

Student Activities

. T~
What {s the agora?

Describe the system of government in
ancient Athens. -

Who were Athens citizens?

\

What were the shopping areas like in
both ancient and modern Greece?

Cite examples of entertainment in
ancient Greece and describe ®ach.

In what areas have the ancient Greeks

made contributions to the modern
world?

Distribute handout, "Greece From The
1950's To The Present.”

Ask students to describe the political
events in Greece since 1950.

Conclude lesson by asking: From the
information presented in this handout,

do you think the political system in
Greece is democratic in nature? Why or

why not? '<l~1(;

The agora, or market place, was
Athens' civfc center. It included

(i;;shops and meeting places, a theater,

and government buildings.

The government of ancient Athensg .
was in democratic form. ATl citi-
zens were rs of the assembly
nd each year were chosen to
hake up the council. The council

tizens were men ages 18 and
ose fathers were Athentans.

Homen.:SIaves. and men from other.
city-states were not citizens.

The shopping areas consist of
booths or small shops..

Theatre-- .\‘ ‘
actors wore masks; comedies were
popular; tragedies showed another
side of Greece life. .

Sports and games--
Men participated in a variety of
sports and exercises; Olympic
games were help every four years

In the areas of art, architecture,
drama, philosophy and politigal‘

1deas,_ .

Students.read and analyze informa-
tion presented in the handout.

{ ] . )
Students discuss information des-
cribed in the handout.

Gfeecé has exprienced political
unrest and as a result, democracy
has suffered. :



GREECE FROM THE 1950'S TO THE PRESENT

| During the 1950's, a serious dispute developed between Gresce and '
‘Turkey over ciprus. a British colony off Turkey. (Locate Cyprus on a -
. ™ map.) Greeks made up 80% of the island's population, and the rest were
) \\h. - Turks. The Greeks of Cyprus demanded union with Greece and organized a
' revolutionary movement. The Greek government supported this demand, buf
the Turkish government and Turkish Cypriots opposed it. After severe
- tensfons, an agreement between the two countries led to independence for
| Cyprus in.1960. ° |
| George Papandreou became prime minister of Greece in November, 1963,
“but he could not form a majority in Parliament without Communist support.
Papandreou refused this support and resigned in December, 1963. The
elections of 1964 gave his party a clear majority, and he again became
prime ﬁinister. King Paul died later that year, and his son came to the
throne as Constantine 1I. Constantine clashed with Papandreou over the
king's ﬁolitical powers and control of the armed forcés. Constantine
. dismissed Papandreou in 1965. T
Political confusion developed, and the government remained shaky.
In an effor to achieve a stable government, Parliament was dissolved
on Aﬁrii‘lé. 1967, and new e]ections were called for May 28. But fhese
- elections never took place.

On April 21, 1967, Greek army units equipped with tanks and armored
cars‘;eized the royal palace. government offices and leaders. and radfio
stations. Three army officers then took the power of a military dicta-
torship. \

These men suspended important individual liberties quaranteed by
the constitution. It prphibited all political activity, and made mass
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arrest®s. 'it replaced the leader of the Greek Orthodox Church, imposed
harsh controls on newspapers, and dissolved hundreds of private organi-
« zations of which it disapproved. Late ‘in 1967, these men retired froh
tﬁe army and ruled as civilians and had a new constitution drawn up.
The new constitution provided for a stable gov~rnment, but at the
expense of the democracy. It greatly increased the power of the prime
minister, and reduced that. of Parliament and the king. The constitution
alsg suspended many basic freedoms, with the prime minister to decide
when to put them into effect. These included important individual
rights, freedom of the press, and the election of Parliament.
On November 25, 1973, military officers querthrew the gévernment.
The conflict between Greeéé and Turkey over Cyprus was renewed in
July, 1974, when Greek officers-led Cypriot troops in overthrowing the
government of Cyprus. Turkey claimed that Greece had violated the ,)
independgnce of Cygg:s. and Turkish.troops invgded‘the island. After
several days of wi§§5pread fighting on Cyprus, a cease-fire was signed
in an attempt to prevent full-scale war between Greece and Turkey.
e After the cease-fire was siqned, Grevce's military government re-~
signed and called for a return to civilian rule In Puris, Caramanlis
- | had ékpressed strong opposxtton to Greece S mr]xtary government. On

July 24, 1974, Caramanlis returned to Greece and became head of the

& , o
country's neWfivilian government.

“ (‘ /2
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‘ ACTIVITY SET EVALUATION -
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-

! oo
1. Below is a list of democratic processes which may or may not be part of

the U.S. political system. Put a circle around those characteristics
which you think are a part of our politital system. ‘

7

Freedom:of speech.

Freedom to criticize the government.

[N

y, Freedom to explore feelings.

’\ " Freedom to support ﬁrograms to 1ift the standard of living.
: h\

Freedom to have the right to change.
\
Freedom to exprdss friendliness toward people of other lands.

Freedom fo disagree with his ne f8hbor. ,

Using the same lisf of democratic characteristics, put a box around

the characteristics that were found in angient Greece..

b

Put a circle around words not found in modern Greece.

-

Once a democracy--hdt always. -What cpn we do to keep our'bolitical
system a democratic one. ' )

o ’ . : &
List ways you can hglp preserve the democratic system in the U.S.

kY

Ny
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THE NATIONAL GOVERNMENT OF ITALY:

of Parliament. He). in turn, appoints a premier who forms the government.

-t

NOTE TO THE TEACHER:
)

L)

The government of Italy has a president, a cabinet headed by a premier,
and a Parliament

Jhe president of Italy is elected to a seven-year term by both houses

_ The president has power tp dissolve Parliment and call new elections. The

premier determines national policy and is the most important man in the Italian
government. ‘ | -
fThe Italian Parlimﬁent consists of two legislative bodies known as the
Chamber of Deputies and the Senate. The Premier must be selected from among
the Chamber of Deputies members and ﬂe or she must be approved by both houses
of Parliament. |
1taly has a complicated system of election to Parliament based on propor-
tional representation. This system of choosing members of Parliament encour-
ages small. parites to put up candidates. It 81so tends to prevent any part
from uinn'h;g a majority of either bouse. The system has resulted in a large
number of parﬂes in Parliament and has led to many frequently changing coali-
Atinns (unions} among parties. )
In the elections for the Chamber of Deputies, the country s divided
into 32 constituencies {voter districts). The number of deputies to be elected
from each cons*tituency is determined by the population; All the political
parties--often as many as 15--precent candidates for the office of deputy.
Each party wins a number of seats based on the percent of the total vote.
The senators are chosen in much the same way except that they are chosen from

20 regions.

In electing members to the parliament, each citizen must cast all his

f'El{llC votes for ope party, but he or she may select individual candidates of the party.

IToxt Provided by ERI
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OVERVIEW OF THE SIMULATION GAME:

The simulation game included in this activity set takes many of the
elements of the national electorial processes of Italy and blends them with
elements of the American electorial processes--the political gystem which sixth‘;
grade students understand the best. ‘Perhaps the campaigning and selection |
processes outlined in the game are most similar to the those which the Italian
people might go through 1n order to elect members to Par]iament. However.
it is also true that members of Parliament must, in turn, form coalitions and

lobby in order to elect a president. - |

| As far as the game ftself is concerned, there are six candidates of dif-
férent po]itica‘l ideologies who compete to form céalitions of interest groups.
Each Italian citizen tries to elect a candidate most responsive to his needs
and concermns. After thelcandidates campaign, students participate in three
rounds of trying to elect an Italian leader. No majority is achieved in the
first two elections. In the final election, there maybe a winner but only
after pay-offs have been given.

This situation could possibly happen in any countny which has a aulti-
party system of government, since it is difficult for anyone to get elected

unless he or she is willing to form coalitions or give citizens special favors.

- How To Select Candidates:

Choose six students (three boys and three girls) who will really want to
be involved and who will work hard to follow the instructions you give them..
Students who lack sélf—confidence probably would not enjoy being a candidate.

Activity Set Evaluation:

This evaluation instrument may be administered both before beginn¥ng the

activity set aﬁﬂ after completion of the activity set.
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“ABlacklsFired
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. REOIMMA
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- Will the settlerment survive?

{ e ve anly traded once kind of so-
! fation for another.” grumblcs a
white merchant in Satishury  “Whateser
the cross is tetween Rhodesa and Zim-
hatwme. thatswhere weare ™ -«

The transition from the Rhodesia of

]

. the past o the Zimbabwe of the future ;

- has now heen under way for almost (wo
manths. but Je durability of Salisbury’s
~internal setilement” reminns m doubt
The biggest challenge facing the ruling
taccutive Counall. compased of Prime

-

Miunister Ian Smith and three blach mod-

erates. is how 1o bring the guerridia ar-
mies of the Patriotic Front into the elec-
toral process. and thereby end the
. continuing civil war. But in the meantime.

* within its own ranks

1 The difficulty began three wecks ago.

.-

- when_ the new black co-munister of jus-
i uce and law-and-order. Lawyer Byron
Hove. 38. gave an interview flovesacol-
icague of Bishop Ahel Murorewa's. the
. most influenual black memier of the
council, who had brought him hame from
+ London Lo serve in the new gosernment

Nating ihat there were few blacks i the |

higher ranks of the present police force.
tet alone in the judiclary. Hove dechired
“§ don't think there is a single Affican in
the upper cchelons of my mimistry © The
reason. he said. was that the previous

white gavernment had wanted toheep oot

anly politicat power but the bost jobs i
the hands of ity own people

ove's comments were hath true and
reassnahic but they rubbed some
whites the wrong way. Hoves white co-

_ minister of justice, Hilury Squires. angni-
ty attacked Hove and was sxn puned by
the army and police corfimanders. both .

white. The vouncil thereupon reprunand-

fice force threatened W sifke in protest
fired him.

That set off an uproar among blucks
particularly in Muzwewa's party  The
tishop. cvrdently surprised at the depth of
the black response. claimed thai he had

_ nog been presens when the council soted
w oust Hove The dismityed Hove flew
tack to London. and the Patoetie T ront’s
co-leader. Joshua Nkomao.

- from his base in Zambis ~ The councid

" members only have powers Lo sack cuch

ather.” They will soon realize. he sad.
~that they have been taken fora ride
Perhaps But so far the government
has nt fallen apart. Last week the coun-
ol snanounced a3 unilateral cease-tire
under which guernillas are guarantced the
nght of safe return and of participation

in electms  The plan stopped well short
. of what the guerrilias are demanding.

O  wever. ltcontained no provision, for in-

e~ ———— - v m———

BESTCOPY AVAILABLE
World

C e e m—————

ed Hove unanimously and. after the po- |

announced”

,,‘

'y (o e—— — ———— - —_———

" stunce. for absorbing any returaimg guer-
ritlas into the Rhadesian armed forces
, The council dlso rescinded the dec-
! ade-old laws hanning the guernitla puir-
tres political wings that are based inside
. Rhodesia. Both wings have been operat-
| ing there muore or less openly under dif-
" ferent names anyway. and the radicals
svorpfully regected the ceuncil's offer. The
gesture of legalining the parties’ status.
v ssud Josiah Chinamano. the leader _of
NKOmo's group. was “a wasteof time

t terested 1n seeking power through dem-

ocratie means thin it has in the past But
. the Carter Adminitration still hupes that
SSmith and his black colleagues will sit

L ALY

P - - em .

Jdown ai an all-parties pea.c conference
with the front and agree (o the US-
British plan for internationaily supersvised
transition ;0 muiwrity rule thiough fice
clecuons  Some  Washington  officials
thought the fHove atfasr, by undercutting
the credibility of the inteinal settiement.
might encourage Smith and his chlleagnes
to join such a conference It could abso
spur the Sahisbur: government 10 vl
similar embarrassments i the future dnd

" o broaden its populir support Last week

The Patrustie | ront secems nomore in- -

the Rev. Ndatummy Sithole. another
black council member. sand tlath that the
fevt two months would probably tell the
story ad\whether the mtaraal settiement
1s going o werk or not ]

. Again the Fear: “Moro Killed?”

D mn o et

3
. Agrim Red Brigades’ communiqué continues the terror
" the council has been having problems |

5 “Wc thercfire conclude the hattle
' begun an March 16 by carrying
out the verdict 1o which Aldo Mono was
condemnped

the Red Brigadey’ “Communique No 97

I
{
i
i hit Rome hike a thunderclap Prenmiser

" of the kidnaped pobtician. whete bleo-

the latest news. The Pressdent of tie Sen-
ate. Amintore Fanfant drive tothe hvnie

_ nora Moro has beea Ining i cutud se-

That chitling statement at the end of ¢

C Cadlio Andreotts interrupied 2 meeung

, with gorernament economic evperts o
canfer with Internr Minister | rancesco

I Cossiga Bemgnao Zaccagnini, secrctary of -

. the Chasuan Deomuwcratic Party. defayed
' projected campaign tap for the May 14

Lnal elections and nushied to the party
. headquarters i the Plazza del Gesu 1o
the Senate. whete a debate on a hilf (o le-
i galize abortion had just ended. Scnators

milled around in the corndors asking for

SORN

. Genoa mewsman, who insisted his face not be

i Mmmmu&&\ Deputics

- e et v msmma cre

clusion since her hustund's abdin.wm
The afieraoon paper. Pacw Sera tushed
out an eatra edition wab the black ban-
ner keadline MOROKI L'

But there was no immediaie answ
to that gueston The Red Brigades’ mes-
sage. retneved by seportars from trash
tashets 1 four cites adicr wlephong valls
was found only a few hours after Tty »
Natsenal Security Coundf tegested o pro-
posal by Socialist 1 eader Betuno Cran

o Ry grat ATUNESIY LY SUIC MR IO (AN

PrSONErs as i concensien 0 Mot s cap-
tony The wrronsts’ tambhing. (wo-page

© communique argued that by 1erating the

evchinge of 13 of thoe S - agues 10 pris-
on. the Chnstian Dennwesats had feft them
with no alternative but 1o carry ous thet
death sentence on Mato

Written as it was 1 the present tenw
the terrorsts e condlinhimg statement
abuut Ccarrng.out the serdict sovied
open (o different interpretations Hand thw

.. Red Brigades really hilled Afde Moo I

* wr, where had 1he vaecution Gihen phice

and what had they donc with his bady”
Communigue No 9 gase nodetals Mam
poditictans shared the vies of Justice Muae
ister Paolo Bonifaciy 1 consider the Wi

© romst communigire authentic Bag § dond

B beliese the final seatence | ihinh o men

protuihie that ity o twertonst gambit (o
heighten the tesiston a the Jountry e
deed. three secks bofore. . message. bier

. disavoned by the Roed Brogades bt stdl

believed (o be authentic. ~satd that Meoere
had been hifled amd his Indy dunmygwd i

- amountam fake 1L proved (o e lalwe

The weeh began with the recam of
no less than cight new handwiitien det-
tees from the former Promiter They weie
addressed 0 ftaly's top wlitwal tiguies.
including Andreatti. | antuns Crans. Pres-
went Giovanni Leone and Chamber of
President Pictio tngrae The

SINRL. MY H duT




Aizzard of Moro appeals prompily rased -
sew mystery: was his family. hike those -
»many ltalian kidnap victims. secret-
; 0 ouch with the kidnapers? Spokes-
ren sasd 110, But the letters. like some in
he past® were delivered n as yet undss-
fosed fashion to the family and mem-
ersof Moro's staff. who then passed them
n 10 the addressees. Moro's three closest
jides were called in for questioning.
. In the letters. Moro appealed to cach
gciprent 10 back an exchange of polu-
sal prisoners. “Believe me. there 1s not a

BEST COPY AVAILABLE
orid

g

bitter public denunciatm of the pariy by
his family. who 1ssued a statement saying

. the party leadership’s “immobiluy and re-

fusal of all initiatives raufy the death sen-

tence To avoid a long seas@n of sorrow
and death it is useless to deny the nard re-
ality: one must instead confront it with
clear courage ”

Said the Christian Democratic dady
H Popolo of the party's dilemma ~A ds-

- abolical blade has been inserted at a pomnt

where affections and responsibility meet
and become intertwinced  But. added the

whoerer s eapressing st - Moro's famuls

insists. however. that he s aot dcting un- |
der coercion. or at least dies not show

the mental dehilitation that some hase

claimed.

After consultationy with s pohital
partners. the party somewhat softened its
stand 10 midweek. Chrsuan Democrate
leaders suggested that in the event of
Moso's release. the goverament would
“tind some form of generosity and clem-
ency ~ That said. they tossed the hall w
the government. which once again an-

inglc minute to lose.” said a letter 10 i paper. “for adesire 10 be futhentc 1t needs |
-raxi Moro's pleas were followed by a . as an essential condition the freedom of

[ S, —

nountced its intention (o stand firm And
then came Commumque No Y ]
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Thteﬂetl.ifeoftheRich

ltuasmeof(hme rare umwhen fife and an not only con-

verged but paused to entwine and intermingle. For the -

fovely and the loaded in Italy, La Dolee Vita of Federico Fel-
lini's 1959 cinema masterpicce really did exist. It was served
up in 1.001 nights of frenetic café hopping along Rome's
Via Veneto, swathed in the smart fashions of Florence and
-Rome and recorded by swarms of flash-hanpy paparazzi.
~“The era was dominated by mcmbers of Rome’'s-“black ar-
istocracy™ (families that received their noble utles by papai
decree) and by an international coterie of movie stars. They
_ came to the Eternal City both to play and 1o work at the
thriving Cinecitta. the nearby studio complex where so many
US films were produced that it was nicknamed “Holly-
wood on the Tiber ™
Today Cinecitta stands half darkened. and la vira, even
for the increasing few who can afford indulgences. is mea-
sugably less doice. There is no dearth of luxunious living at
many of the traditional haunts of wealth—from the shim-
mering playgrounds of Sardinia’s Costa Smeraida to Rome's
exclusive men's club. Circolo delia Caccia. where Iast week
as usual the prefuncheon aperitifs were

dealers sell m—p‘awd cars. mostly unobtrusive sedans.

~ as fast as they arrive from the factory. Shops that specialize:

in converung existing cars into four-wheeled fortresses have
a backlog of service orders (cost: $7.00Q for a compact Fiat
127. $30.000 for a Rolis-Royce}). Some 400 firms have as-
scmbled a private army of 20.000 security men and women
who hire out as bodyguards to wealthy clients for $115 w
$230 a day each. Even having a guard dog requires a major
investment: a trained German shepherd sells for $5.740. and
last year Italians bought $7 million worth of them. Though
kidnaping insurance 1s banned by law, many industnialists
carry K" risk policies wrnitten in Britain and West Gey-
many (premiem. $40.000 a year for $1 million coverage).
Largely because of the kidnaping threat. more and more
wealthy {talians have decided to leave altogether or at least
set up a residence somewhere outside the country They
choose places as fur away as Caracas or as close as Lugano.
iust across the border in Switzerland For many. the ques-
e is not s0 much the destination as it ts how to get out of

_haly with the means of supporting themselves in the man-

ner 10 which the: would like (0 become reaccustomed Muost
suceeed in spite of the law forbidding ltalian residents o
take more than 3580 in lire out of the country. But author-

cae . esnswecce ilies have started cracking down Last

being served by waiters dressed in white
stockings. bluc knee breeches and silver-
buttoned coats. .

The epidemic of kidnapings and oth-
er violence directed against ltaly's rich
has had its eflfect. Since the beginning of
last year, there have been 90 kidnapings.
with ransoms of $1 million or more being

" paid on at least two occasions. The flam-
boyance of the moneyed life-styke has ail
n disappeared. So have & good many of
the rich. Said US.-born Countess Con-
siselo Crespi before moving 10 New York
Cay in 1976. "1n ltaly now you want to
feel rich and look poor ~ Sales of Rolls-
Royces have fallen off 10 nearly haif their
level of a year ago ' The miles of mghtciub
neon that wsed to light up the Roman
nighis have dimmed to a mere two styl-
ish spots. Jackie-O's on week nights and
The First on weekends “Rich people
now only entertain at home. and they
don't want us.” complains Photographer

. Umberto Pizzi. Says Designer Principes-
sa Helietta Caracciolo: “Actually, the
rich are in hiding.”

Hiding-—-and the various securitly de-

manth Actress
husband. Producer Carlo Ponti. were
charged with having illegally transferred
several million dollars abroad.

. For those who stay. the weal hfe-
siyle has undergone a kind of genteel
greening. There is a new concern about
ccology. with Susanna Agnelli (ssster of
Fiat President Gianng) continuing to fcad

Porio Santo Stefano. the Tuscan coast-
al town that she serves as mavor Rome
Art Dealer Derna Querel recatls mect-
ing several young members of the | res-
cobaldi and Antinori wine fanulies who
boasted of having joined in a grape har-
vest. including barefoot tramphing of the
fruit. In Rome last Christmas. 4 Bnan-
cially strapped family of the nobility
threw a picnic in their pafazzo o which
guests were mvited o bring their own
liquer. “They were very casual about 1t
- people were wearing jeans and pearls.
and everyone had a greal ime.” sdays
Querel. “The rich miss the old days.
| but they learn w live without them
| They disappear and wan for umes o

vices that make it possible—has become
@ major growth industry. Automohie

L

change.” Perhaps that is what makes
them different from everyone else.

ia Lorefl and her,

1]

a campaign to preserve the wildlife of.
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“Alde Moro kas been pinlessls and
Rorrifyingly slain The beuast who treed 1o
cover the kidraping with a polincal and
ideological clouk failed 1o liven 10 the cry
1 from the whole of mankad that this man
be spared. With kis deark. barharin scems
o want (o Al not a man. hur thinkhing
and intelligence and libergy/ Yt winle this
_ death appalls and dissgfhs. 1t will aever
. succeed in defean that way. a trag-

wretched hetrs of the most baiharous as-
sassins that mankind has htiown ™
~ Ciovaanm | edne. President of
Twaly. on television fust week

- he cnd scemed aftmant inevitable
but still i came as a swkenng
shick Two months afier he had

fmment and his five tdypuards slamn.
Aldo Mara, 61, president of the Chustian
Demucratk Party and ftaly's most enn-
nent stalesman. was brufally assassinated
his body icft in the hack of a stolen car
parked in the histonic center of Rome The
; cruel ordcal was over. but the gricf and an:
! ger over his murder had only begun

Pope Paul with Mora's sister st state service

fc error has been commutted by theswe

been kidnaped-an his was o par- -

A spontancous autpouring of sorrow
suddenly supplanted the cynwnm with
which many ftahans had come to regard
the Kidnapng [ lags fell to half-staff. Rath
chambers of marhament clmed to hold
memonal sesstans Crowds poured igto
the prazzas of the cities o sent therr an-
gussh and thar frustration Most support-

ed the government's refusal (0 negotiate '

. with the Rcd Brigades tertovisty for
Moro's life. Seme did not One small band
of progesterns marched outsde the head-
quarters of the Chastian Peowwrats,
shouting “Ht 15 you whao have kifted um*

The nent day Moro was bunied. fol-
towing a private funeral attended by only

his famuly and fiicnds, I a cemeten at

the siflage of Toreita Tiberina. 30 mules
morth of Reme. where the Moros had a
cauntry home On Saturday the gmern-

ment feld o telessed state funeral n ;
Rome s Cathoedral of St John § ateran o

honor the man who had beea Haly's Pre-
mer five Bmes While hundieds of fral-
n feaders. nchndmg Commumst Party
Boss Dnrco Borthnguer. and reproswenta-
tives of [N counties stood i hushed se-
fence Pope Paul VI devided o specaal
praser s persadat fricad. Aldo More
The Pontddl ashad  that owe beart may
be able ta fivpave the umust and mosal
outrage inflicted on this dearest ouin
CACTOfS the vontvinent . revudsion over
< Mooy s assissienation was arnplod with re-
fief that Ftaly had withstood such a tagwe

tost. But at the same time, o becanie clear”

that haly's long bt with political vio-
< fence was far from over Guoonren from
| the Red Brigades and membyrs of ofher
Braips in dudly s cromded arena of mul-
flamt radwal factons shot and wounded
seven viclims in ds many Jays

i The Brigute Rosse had Kept Haly on g

crue! seesaw of suspense simve Moty gh.

f duction on Macch 16 They had spurncd -

; pleas for mecy from the Vatan. from

tthe Pope el (1 beg you on my |
. knees ') and from the United Nations as |

; they dangled thar vicum fike a pohiical
. puppet. The cnd came when they excout-
r od More with cleven shats fired from a
; Crech-made Skarpron 7 65-ma pistol and
. a sl unidentificd 9 -cal handgun §ight

; shts were centered around fis heant The .

| hatchback Renault in which the hody.had

; heen placed was left on a4 narroane. |

. hlack stredt. Via Michetangelo Caclans,
atmuost equiistant from the ncurby head.
squarters of the Christian Demncrits and
the Communiits The lovatim was & con-
tomptuanss taunt at both of the partses that

W,

A statesman dies, while _kis -tvré.z':@b{cfd reb}}blib survives—and griéxés‘f

+ Mora, more than anyone else. had sarked
to bring closer topether i epohitical ag-
commadation amed ot heepmg laby s

* gnerament functunty,

‘ f rom the first. therc was nodoubhs thag
the goal of the Red Brgades attack

. agamst what they called “the heart of the

© state” was the destruct 1 of that accom-

madation and the fomenung of chaos tha
| would lead o cnvil war Moro was seized
~on the same Jay that the governing agree-
ment he had suvcecded in ohLaunng,
bringang the Comnuitti~ts into the parta-
ARALANY MAJONIES . way o e vated on in
parhament In 4 scites of hagaoeung
“communiques.” the hidnapers pointedis

liveal godfather” swhile attaching the'
CChristan Democras o “antiproletasan
Conmmnals” and the Communsts an so
many “ourges sevis wists . The at.
tend faled. both pattics sensed the Jdan-
" ger to the poditical provose and the gov-
crnmant refised i lasgoan for Motestfe

he murder Tollowed by five dass
Jhe secempt of the nnth and Las
SOMMUTIGUS 1oty e Adnapens
10 stated that ey were carniving
aul Mooy Jeath sonterce hamded dewn
after o people s tnal T n the e of the
goverament's sefisal e acgotuue the -
fease of 1Y of then coboagues 1 sy
CShortdy after Dallowad oo letict of saasing
. from Moro o s s Doar Neva
Moro wroie to s wile of 33 sveus $1
b eonawra. “sown thes wit elt me The
¢ frends could have <ave 1 me bt Jud s
I by you G the Lest 11 e Ross thwe Jlud
decis for me Lo g swoowes of Lite-oneht
phonc calls 1o mariy kadors Mg Qo
onve mete g Jhanee e the
faly’s stand g e otigtieas Bt the
- goserament held finm
Shorthy hefoie 1 pm Last Tucsday an
dmons mous man telephooed the Chrstan
Doemavratne Beddagiaarto ey Cav 1o Vg
Cactam, ™ he sid A 1ed Rouait Y.om
will find another mow ¢ 7 Pobiue quak
2 iy spoited the musoon Renauit §-1 ad
it g'lm sontents AR autopw showad
Maote had been shiot corhier that meen.
mg. then diessed 1 the same navy sunt
vt he warg when he was hidaaped
* There was also a parly heated  tallet
watimd 1n hiy battock.  apparentls an-
curred 0 the abduciam
Abthat muvmcnt Chostian Fheamias G-
w leadors were moctieas e discussy the
C Moto siiuatey When vand came Paity
i Secretary Bemgne Zawagnin stowd Y

o o s ae

T i -

TINGE MY 20 INTs

tndicied ther victim a~ s party'v g
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MMQMM tekmstrcamm; | manesque Church of St Thomas the

jown his face. Muny politicians rushed
vt soene. CGikrgio Napolitano. a prom-
wumt Communist feader. spotted Iaterios
Minister Francesco Cossiga. rushed up
snd kissed him ensotionally. Claudw Fon-

Mhrdymmm his anger: “This is
Se ultimate mackery that they shoutd re-
mhhmﬂ‘ﬁhuymmmmcdmr
mﬂmyw .

nicrness vver the pumicm the par-
ty wok was punfully bared by

swiﬁsmfowcmtdm “We
ask

“ As the private funcral pro-

the capital
M wrrentin min. fe
“Hrwd that Muto was making Ris
3-8t when i hatied at a stop light., a
ok driver jomped down, ran over and
S the hearse. Noar another cross-
sads. wome S0 pitple. standing silently
Ml‘ umbrellas. Wnssed white fydrangea

Amsoms ¢l frum a nearby bush at the | mdmdcarmmnuuuhvmrdw :
linMIhhwmeo- ’

B e e -

Y sl .
-
.

’dasthe life and desth of-

by re- |
i last jour- -

|
|

¢

‘brother Aldo ends

Apostle in the smaft hill town, Don Agus-
tino Mancini, the parish priest since
1930. conducted the funeral Mass
blessed the casket. “The )
here.”

cewa de Paolis, who wsed
the home-made doughnuis
marked “He was modest, and so we

it

no one present from the Christian Dem-
ocratic leadership.

Countiess Romans. meanwhile. paid
homage at the spt where the body was
found. Fixed 10 a corrugaied iroti fence
was a somber portrait of Moro with the
CAaption Af DO MORO HAS BELN ASSASM-
NATED. HIS FAITH IN HBERTY LIVES IN
OUR 11 ARTS. Below werg candies and a
rapidly growing pile of carnations. roses,
hilies and gladioli. One mother waiched
as her two sons. 8 and 10. cach lawd a sin- |

. gle rose at the memorial. “They must

f

* our only hope.”

l

fearn something from this,” she said “It's
A young waoman. sand to
be uone of Moro's daughtery. lefl a bou- !

“Anna’ ltmd Father teacher, thnk

—————-
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fectne agunst terrortm Lirgely bogatwe
the varnes police s gamizationy ospectal-
Iv the 658 000-man nationa! pubhie secu-
oty forve.and the 99000-man sramid-
gary carabmen. ach coordinaton In g
cauntry that o st uneasy about ans thinp
that smacks of guthoritanan rule. that -
viston was dehiberate as a presumeaed suae
antee agamnst potential coups Disclosuies
in recent years of politcal plottng i §i-
~al¥'s two secter services fed to i funda-
memtal reorganizsien of the inteiirence
agencies. w hich some officials charge has
n wm handwapped them in the wae
aganst terrorisn
The problem of dealing with the
threat posed by the Red Brigados o o if
*t ficult one Exen though the Arrvasicer swar
o i against [tahan sovicty goes bach mwie
[ R i - ¢ - \ ihan a decade. hitlc s knnown abuvat the
. 1 Antiterroriat demonstrators rally cutside the Colosseum in Rome young. shadowy ferronsts who operate
under the vague revoelutionarnsy motte o
you for having educated me with your . agreement that formally bshered the  wlumo tutio e subuto (W ¢ want esersthing
strongmind i Communists mnte the parlameniary ma-  and nowt " Estimates of therr steensth
fanky. stooped and _with an incon-  jorty for the first ume in 3 sears. o range up o 500 hard-core reciuns viga-

]

gruous shock of white in hus-dark harr. ~ was Mora who persuaded them to go ared intasmalt cetls. or “eotumns

.

Moro was the antithests of the-political -~ along ‘
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emaotionalism that had branded the Fus- In the st shovkh of emation after ounder Renato Curcney 36 and 180
cist years Soft-spoken und self-effacimg. - Moro's death  fovmer Hablan Pressdent other Areaenndr are currentis o Lad
; he was a proiege of Alcide de Gaspert  Giuseppe Satagat lamented that “along. o o tal o numictous Crames
t Haly's finst pesstwar Premacr In political side the body of Moro Dies the bady of W muders W hdiapangs ten
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} used to Clouak disagreement One of hiy  edy Ialy mught beon for g bout of venge- hem When Curde. then i sectelogs stu-
I most famous was “parallel convergences.”  ful palitica! Overtcactiaag skirnishing be- dent formed the pooup m 1969 1s ag-
; which he used w0 describe the center-  tween the far opht and the frimge feft o tivetres were Larechy fanaed (e thetone
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' election. when the Commusust Party vote  the Aravariney Tndenor Munsicr Cossipat sandabism aad aesaaninie o nen teld Rad-
2 spurted to 34 of the toal ~close be- resigned the dav afier Soros Iads was anagungs of plent muaagcns and miiton o
tund the Chrstian Demaocrats 390 found Many Haban fegisbators nom con- contfives who were sy freed anier add
; —Moro promated the gradual process  tend thad the seed s Grompdement podice anttmg cames at el s tls
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RESOURCE MATERIALS INCLUDED .
IN THE ACTIVITY SET

&

No. Per

For the Student Act. Set

UDIO-VISUAL MATERIALS:
: Filmstrip (Sound) ‘ H
Parties and Politics. (Published by the New York Times) | 1

Culver City, Calif.: Social Studies School Service,
(Cost = $20.00).

* Leech, Michael. Italy. Morristown, N.J.: Silver Burdett 1
Company, 1976, iCost = $5.00).

”»

¢

L
WORKSHEETS AND/OR HANDOUTS:

Ballot for lst Election
Ballot for 2nd Election
Ballot for 3rd Election
List of Political Parties
Rules for Good Campaigning
Activity Set Evaluation

L

—aBRRY

OTHER:

Campaign Ads - Christian Democrats
Campaign Ads - Communist Party
Caspaign Ads - Republican Party
Campaign Ads - Socfalist Party
Campafign -Buttons - “Vote for Celestina”
. Campafgn Buttons - "Vote for Luisa"
Campafgn Buttons - "Vote for Peter”
Campaign Buttons - "Vote for Philip"
Money for Candidates Use"
Name Tags for Candidates
Name Tags "Hello! My Name Is ..."
Newspapers Published in Italy
Role Description Cards for Citizens
Rules for Givi-.g Pay-offs to Citizens by Candidates
Speeches for Candidates

coins

N
’i’

B HaslEReRRss

ERIC ‘ | 15y

Aruitoxt provided by Eic:



No. Per

o . ﬁkt. Set
For the Teacher As . .
Background Information
EXCERPTS FROM MAGAZINES:
“Again The Fear: Moro Killed?" Time. May 15, 1978, 1

PpP. 48, 53. '
“Most Barbarous Assassins.” Time. May 22, 1978, pp. 30-32 1

. t
OTHER: -
'_ The National Government of Italy ‘ 1

ERIC

Aruitoxt provided by Eic:
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, " WAIN PURPOSE OF THE ACTIVITY SET °

1. CONCEPTS

Group Interaction
Electoral Process

I1. OBJECTIVES ' Activity Number
1. Knowledge

_ Students will know that the decisfons a citizen makes 1,2,3,5
. - when electing officials is an attempt to solve the

; demands of that society.

Students will know that citizens must work together 2,3

during an election to see that someone responsive (o

citizens' needs is elected.

y participate in the 2,.3.4
tions by jointpg a

Students will know
decision-making process of el

palitical party, campaigning, a

Students will know that the large number of Italian 1.3.4,5
political parties has influenced their solutions ‘
te the present-day problems of maintaining law and

- order.
2. Skills
Students will acquire needed information through 1,2,3,4,5
discussion, reading, writing, and simulat1on tech-
niques. _
Students will think about information on Italian | 2,3,4

elections using a simulation.

Students will make decisfon on best Italian candidate 2,3
to elect through group interaction. _

Students will participate in implementing decision 3,4
of election by joining an Italian political party and
voting at election times.

i i

3. Valuing i

Students will be able to accept the difficulty in 1,4,5 '
. , electing a political leader in Italy and compare it
’ to the election of a leader in the U. S.

Aruitoxt provided by Eic:

| ERIC Lo : :



11. OBJECTIVES .(Continued)

3.

Valuing (Continued)

Students will grow toward recognition and respect

for valid authority by seeing the problems in Italian
leadership due to the lack of majority support from
the citizens of Italy.

Responsible Behavior

Students will cope with consequénces of decision-
making .by voting in the Italian election. .
Students will evidence good citizenship in the class-
room by participating in the simulation.

Students will actively participate in responsible
social action when they write to an Italian newspaper
expreSsing their own views on a solution to the prob-
lems in Italy.

F

a®

16}

Activity Number

5,7



Activity 1 (

~.

Instructional

Objective: As a result of this lesson, the students will be able to identify
the different parts of a political election.

) Materials: Filmstrip--Parties and Politics -

Book~-Italy

Teacher Activities Student Activities
Teacher says: Students this film- Students will watch filmstrip and
strip is about the political parties respond to questions listed in
in the U.S. You will see a campaign, teacher's guide.
political parties, and citizens who
are working in political campaigns. .
It is hoped that you will use this ;
information to help you understand
the activity set on electing a ‘ -

national leader for Italy.

Q ‘ 1 Qo
C -



Activity 2 - s

Instructional ' ‘ "

Objective: As a result of this lesson, the student will be able to
differentiate between candidates and vote for one candi-
date. :

-

Materials: Handouts--Ballots for First Election
: " List of-Political Parties
Other--Name Tags "Hello! My Name Is ...
Role Description Cards for Citizens

L

Teache; Activities Student Activities
Present the following situation to Students listen to teacher explain
students. Say - {taly has many the problem of this simulation.

problems today that only its
government can solve. Their pro-
blems are getting worse now because
~Italy is having difficulty electing
a leader. One reason is that there
are too many political parties.
Each party has different ways of
solving the country's problems;

- therefore, when the citizens go to
vote, they find it very difficult
to choose one person to be their
national leader.

.-

Today, we as a class are going to
see what it is like to try to elect. %
‘a leader for Italy. There will

be six candidates wh~ will repre-
sent some of the po tical parties
in Italy today. The remainder of
us will be Italian citizens.

-

B R X .

Give each citizen a name tag and a Students are to pin name tags on
matching role description card. ; themselves. They are to begin read-
ing their role description cards
silently until you can explain the
remdinder of the act*uxt;

Teacher will choose six candidates - Six stucdents come to teacher \lo

to represent political- parties of receive name tags onlv. They stand
Italy. See Note To The Teacher cn in front of class with rame ta3s
how to choose them. i (which include the names of their

political party!.

1 ();;



Activity 2 (Continued)

Teacher Activities

Student Activities

Teacher then tells citizens of Italy
ta introduce themselves to the class
by reading their role description
card aloud.

NOTE: Allow at least 15 min. for
- this activity.

Teacher then distributes the hand-
out, “List of Political Parties."

Qe

NOTE: The List of!Political Parties
handout also includes a plat+
form which is a statement of
a political party.

Teacher tells students that candi-
dates will introduce themselves.
NOTE: Tell cendidates to read
names and only their party's
platforms.
Teacher says: Citizens of [taly!
You've seen our six candidates and
heard their promises. We are now
going to try to vote and elect or»
leader for our country. Look at
your role description card. It will
tell you to support & particular
party. Now look at your list of
political parties and find the name
of the party *hat is described on
your role card.

NOTE: Here 1s an example teacher
can share with class if they
seem a little puzzled.

Say to class: [ am a citizen ramed

Juliet. [ make blouses in a factoryy
I enjoy my job, but [ hdven't nad . |
rFaise in three years. o wiuid 2up

port the Republican nparty Ze.lause
they want to 3ive factory woresers
higher wages.

1

4
t

Students read their role card aloud.

]

Students are given this list and
look at it as this activity continues.

Definition of platform may need to
be given to students if they need it..

Candidates wear name tags and tell
their Italian name, Italian party
name, and read their party's plat-
form aloud. (They read platforms
from the “List of Political Parties")

-

Students will listen gnd“ﬁ%e the

List of Politi farties
name of party7 name of candidate and
write dowf this voting informaticn |

on a ballot. :

§

N i

¥

2
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Activity 2 (Continued) Y

* YTeacher Activities

Student Activities

[ ]

Ask students to vote by secret bal-
iot. They then bring their com- -
pleted form to you.

Teacher counts ballots aloud for
class to hear results.

After all votes are counted,
teacher will tell class that no one
has been elected because no one got
a majority of votes.

NOTE: A majority means that one
candidate or party must get
more than half the total
nurcer of votes. The simu-
lation is set up this way on
pUrposy .

This is the end of‘Round QOne.

Students may either keep role cards
or you may take them up now. They
should not be lost, SO use your
judgpent.

Teacher tells class that two pol:-
tical parties got so few votes

that they must drop out of race and
Join one party and support that
party. The tv:- parties that get
the fewest votes are the Liberal
and Monarchist parties.

Tell the Liberals to join or form
a coalition (a temporary union of
parties} with the Christian Demg-
crats and the Monarchist to join up
with the Communist Party.

L

(=

Students each get a hapdout of the
ballot and fill it in. The candidates
also vote and of course will vote for
themselves.

Candidates are told to write party
name on board and mark the number of
votes his party gets as the teacher
reads the ballots.

Students are quiet and watch votes
go on the board.

Students may need an explanation of
what a majority means.

Students will understand that no one
was elected in this first round.

Two candidates must know to join
two designated political parties.



BALLOT FOR IST ELECTION

As a layal Italian you are being asked to make an important .
decisfon. Your political party has given you some help in deciding
who to vote for. You are the one who has to mark this ballot and
put one candidate in office. Who will best rep_cesent your ideas
and your party's as as President of [taly?

Candidate’s Name

Political Party Name

-

Your Italian Wame

. Date

PLEASE FOLD AND HAND -INTO THE TEACHER.

Aruitoxt provided by Eic:

" ERIC



Aruitoxt provided by Eic:

| [Kc
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LIST OF POLITICAL PARTIES

Christian Democrats -
1. support the Catholic Church and the Pope of Rome. - !

2. give all sports players a yearly bonus of $100. 00 because every-
one loves to watch Italian sport games.

Communist Party - -
1. want to help poor people 1f they will join the Commmist Party.
2. give shipbuilders free engines for théir boats.

Socialist Party - - - « ,
1. want to build better schools by giving them air-ednditioning with

color T.V. in each classroon.

2. wants strict rules for pollution control.

Republican -

1. help each gondola guide by putting an automatic steering system
in each gondola.

2. want to give facto'ry workers higher wages.

l.it;eral. Party -
1. wants to reduce the price of gas so everyone can afford to buy it.
2. would buy bright red mopeds for police.

Monarchist -

1. wants restaurant owners to get free spaghetti noodles to make deli-
cious Italian spaghetti.

2. would give every citizen who wanted to work a job.



ERIC

Activity 3

-

Instructional T . )
Objective: As a result of this lesson, the students will be able to compare
candidates qualifications and will vote for their choice. ’

Materials: Handouts--Ballots for 2nd Election

Rules of Good Campaigning
Other--Speeches for Candidates
Campaign materials for candidates

r

Special Directions ]

to the Teacher: '
This is Round Two of the situatfon. Another vote will take
place in this round, but again, no one will be elected
because no one will get a majority vote.

Teacher Activities Student Activities

Teacher has to escalate the problem Students will listen and realize that
here by saying: Citizens of Italy! there is a problem that needs solv-
A breakdown in our country will ing. _ )

take place unless we elect a lea-
der. Problems have already started
fn Italy. There is general unrest
throughout Italy. There are
strikes beginning now. Food is
becoming scarce. Gas prices are at
$15.00 a gallon. Some people are
stealing from store owners because
inflation is so high. Bank rob-
beries are occurring everyday now.
People need some help from their
govermment and in ogrder for this

to stop, we‘ve got to elect a
leader so he can restore law,
order, and prosperity in Italy.

Teacher says: Before ote this:
time, our candidates are going to
give you their campaign speech.
They are going to try influence
you to vote for them. °‘In this
election you may vote for anyone

you wish., Before the candidates Teacher may want to give students
begin talking, I want you to get their ballots back so that the
with other members of your politi- students will know which political
cal party. Remember that in the party group to go to.

1cy



Activity 3 (Continued)

Teacher Activities Student Activities

first election, if you voted for a " Students move to correct political
Liberal, you now must join the party groups to listen to each
- Chrjstian Democrats. If you were candidates speech.
L a Monarchist in the first election,

you must join the Communist Party

now. All of the other parties are
the same. So go to the .political

party group that you voted for in

the first election.

pe Teacher tells candidates to look “at Candidates take role card speeches,

their role card speeches, read over 1ist of suggestions, and campaign
them carefully, ask each candidate materials. They read speeches to
to read his speech to each politi- each group and influence citizens
cal party and use the list of sug- by giving-out campaign materials.
gestions to try to influence the

voters. Give each candidate his Candidates circulate among groups
campaigning materials, These mate- and follow earlier directions.

rials should include: ads, cam- Citizens listen and receive campaign
paign buttons, and list of ways to materials for purpose of being

influence the voters. Remind each influenced.
candidate to campaign to each :
group and not to interrupt another
candidates speech.

NOTE TO TEACHER: The distance
between each -
group should be
as far apart as
possidble, so that
when the candi-
date§ circulate
to give their
speeches the \\\j
noise level won't
be too great.

When you see that the candidates Citizens and candidates return to
have spoken to each group and have their regular seats.

given out their materials, ask the
citizens to return to their seats
and the candidates to sit in front
of their classroom. .

Say to students: Citizens we are
going to make a second attempt to

RN e 1¢g
b ]
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Aruitoxt provided by Eic:

Activity 3 (Continued)

Teacher Activities

Student Activities

t

- -

elect.'a' national leader for Italy.
When you get your ballot, remember
you can vote for anyone you wish.

Teacher counts votes silently. If
by mistake anyone is elected by
mjority vote, please "fix" the
numbers so that no one wins a major-
fty. Announce "fixed" results to
class (sorry) and tell them that
again a leader was not elected
because no candidate won a majority.
This is the end of Round 2.

Students get ballots and vote in the
second election.

Student will make their decision and
vote for ahy candidate.

~ Students hear nésuIts and realize

again that no leader was elected



'BALLOT FOR 2ND ELECTION

.As a loyal Italian you are being asked to vote again for a natfonal
leader. You have heard the campaign speeches. You are the one who has
to maik this ballot and put a candidate in office. You may vote for any-
one you wish. - ,

Candidate’s Name

-~
PoTitical Party Name

~ Your Italian Name

Date

PLEASE FOLD AND HAND INTO THE TEACHER.

/

17]
ERIC

Aruitoxt provided by Eic:
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RULES OF GOOD CAMPAIGNING

As an Italian candidate who really wants to be leader, you
should meet each citizen and do the following:

1.
2.
3.
4.

‘ ERlp‘

Full Tt Provided by ERIC.

Shake hands with each citizen.

Smile at everyone.

Give each citizen a campaign ad.
Give e;ch citizen a campaign button.

Give your speech to each group of students--act 1ike you

- mean f{t.

Try to relax, have fun, and enjoy yourself.



Activity 4
)

Instructional |

Objective: As a result of this lesson, the student will be aware
that pay-offs can change the outcome of an election.
They will vote again in an attempt to elect a national
leader.

Materials: Handouts--Ballots for 3rd £lection
Rules for Giving Pay-offs To Citizens By Candidates
Other--Name Tags for Candidates
Money for Candidate's Use

Special Directions

to the Teacher:
Teacher will escalate the crisis. Candidates will be allowed
to give payoffs. A third election will then be held. It is
possible to either have a winner or again it may be that no
one candidate receives a majority.

Teacher Activities Student Activities‘
Tdacher says: Italy is faliihg Students listen and understand that
apart. Almost everyone is rioting |  a third vote is necessary.
or striking or very angry. Infla-
A tion is now up 25 percent, gas

pr.ces are $30.00 a gallon and
: rising. Banks are quickly giving
out of money. This country is
facing a disaster unless we try -
to vote one more time to elect a:

>

leader.

Call the candidates to the front Candidates move to front of room.
of room, ask them to sit down. Citizens learn that pay-offs are
(Everyone should be wearing a name necessary in this election.

tag). Tell citizens that candi-
dates are desperate for their vote
so pay-offs or giving away money
will be happening in this third
attempt to get elected. \

Candidates are given money and Citizens get into two groups for the
rules of ways that money should be purpose of receiving pay-offs from
given to citizens. candidates.

Divide the class into two groups. Y.

Let people on one side of room move T
to far corner. Let peoplie on other L
side of room move to another far
corner.




Activity 4 (Continued)

-

Teacher Activities

Student Activities

—

At this time, candidates can give
mogey out starting with any group
they wish.

Tepacher now sends all students back
to thelir seats. Teacher will now
give ballots out for voting.

Teacher will now tally the votes as
they come in. (Students could
tally votes in this round if you
want them to.)

The count could turn out with or
without a winner, depending on the
students reaction to the students.

This is the end of Round 3.

174

Candidates will give out the pay-
offs to the citizens of their
choice.

Some students will not get pay-offs.
They will realize how unfair this
{s. Students will now vote for the
candidate of their choice.

Students hear the results of .the
election.



BALLOT FOR 3RD ELECTION

Your country really needs a national leader. As a loyal Italian
you are again being asked to vote on one candidate. Choose the candi-
date that you think should be this leader.

-

Candidate's Name

Political Party Name

Your Italian Name

Date

PLEASE FOLD AND HAND INTO THE TEACHER.

Ay -

Y )



RULES TOR GIVING PAY-OFFS TO CITIZENS
BY CANDIDATES

- This is fake money that you will use to influence the voter.
( .
1. Each of you will get four pieces of money.
» ' 2. You may give this money to‘anyone of your choice.

3. Tell tﬁe citizens that this money can be used to make them richer.

4. Give this money only to those citizens who you feel really want
to vote for you.

5. Give all the money out that you have.

6. Try to be as polite as possible so that you don‘t hurt someone's
feelings. - -

Aruitoxt provided by Eic:

ERIC
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Instructional N :
Objective: As a result of this lesson, students will be able to discuss
¢ their feelings about the results of the election.

Special Directions
to the Teacher: N
. This activity is called the debriéfing section of the simu- "
lation. The teacher asks the students open-ended questions

in which there is no right or wrong answer. The teacher's

role is tc discuss all aspects of the simulation and to help

the students understand the problem in ftaly today. TYeacher

» asks questions to see what they have learned about ltST?an
. elections. .
Teacher Activities ‘ Student Activities

Teacher will ask these questions: T
We say that no one was elected 1in 1. loo many parties to start with,
Rounds 1 and 2. uWhat caused this 2. Ko party had enocugh similari-
prablem? : ties to any other party. They

- - a1l had differcat programs for

helping people.

NOTE: If there was no winner after:
Round 3, ask this question: i
How could this election be won? 1. Qecrease the nunder of parties.
2. Several parties could join
together and become one group.
3. If there are orly two parties,
the chance of a majority 1$
4 LI certain,
< 4. C(Certain parties give pay-offs.

NOTE: If there was a winner in .
Round 3, ask this gquestion
instead of the previous

question: Y
. ¥Why do you think there was a winner 1. Pay-offs were given. |
v in Round 37 2. (itizens realized that they had

to elect someone.
o 3. The candidate's programs would
. ' help more people than any.of the
other platforms,

o . « i) -

A



Activity § (Continued)

Teacher Activities

—

sc.udent'nccigmes

T

What .should [taly do before the
next election? List all answers
gn the board as they gnve them to

you.

How did you decide who %o vote for
in the first and second rounds?

»

Why did wi have to vole three times?

.(4

How did ycu feel as a citizen of
Ttaly when the candidates tried to
influence you?

What did you like or disitke about
being a candidats i this election?

,m‘”’z

What happened 1n the country while
electing national leaders? .

-

Ask - tudents to write a letter to

3.
4.

t
A
]

2.

3..
4.
5.

the editor of an Italian newspaper
explaining what Italy should do to
elect mational leaders. (Addresses!
of 1talian newspapers are attached)f

17y

.

Decrease the number of parties to
twd.

Party platforms could serve the
needs of the people bdetter.
Campalgning could be improved.

The candidate I voted for would
help improve my lifestyle.

1 liked the looks of my candi
and what he said sounded convin~
cing.

Ng candidate could ever get a
rmajority. .
As citizens, we realized the d
for electing a Imader, so W

kept trying. !K‘,f* K
- £

1 was upset becaus€ | didn‘t get \
3 pay-off. o '
No one couid influence me, because .

I already had my mind made up.

[ didn't like fogr the candidates g
to pressure me into vatin%for .
them, :

1 enjoyed trying to influence the
votlers. N

J tiked giving money,

1 didn’t think gtvrﬂg mOney was
fair,

] didn’t like having to join
a?other party to support someone -
else.

1. \ Has prices tncreased.

Hany workers went on strike
because of low wages.

Bank robberies.

Shoplifting was increasing.
Any other respo;ses wo.;1d be
acceptabile.

Students in groups of two,
compose letters to the editor.
They choose the particular news-
paper they will write to.



The International Daily News
Rome, Italy 00187

’ 4
The Daily American *%
.. Vii OUE Machelli 23 9
. Rome, Italy 00187
i &
<‘
K ) ey
| ‘ ‘ [~q -
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Activity 6

Instructional

~ Objective: As a result of this lesson, the student will be able to

. list examples from the newspaper about the problems of

the I1talian government.

Materfals: Newspapers Published in Italy

" Teacher Agﬁjvities

Student Activities

 of the problems with Italian elec-

Ask questipn to class--Is there any-
thing happening in Italy today that
shows that the government is not as
effective as it should be because

tjons? Look through some news-
papers with a partner and try to
find some proof.

Have students present their find- .
ings orally to class.

151

Students usenewspapers to find exam-
ples of political problems in modemn
Italy. Students should write down
all sentences they find.

“tudents read or put in own words
the problers of [taly's government.



ACTIVITY SER EVALUATION 7

Directions: Read the following questions carefully and answer them 1n
corplete sentences.

]
]

1. uhy s a leader needed to run the government?

2. Why do you think a candidate has to campaign in an election?

-

3. How does a3 ciiizen decide which candidate is the best choice?

4. What 1s 2 coalition?

e

5. Why do you think 1t is necessary for a candidate to win by 2
plurality of votes?

L
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NOTE TO THE TEACHER:

This set is designed to be used as an introduction to a unit on Africa.
Part 1 introduces the tdeas involved in stereotyping. It may be editeqi\< .
or eliminated according to the individual teacher's and class's needs. Part |
IT assumes some familiarity with the ideaof stereotyping. In addition, Part
I1 attempts to make students aware of their preconceived ideas about Africa %
and the source of the 4deas.
Jhe teacher needs to familiarize himself or herself with common stereo-
s.\i7eir historic origins. and the degree of accura;y of such stereo-
types. Some recommended reading materials for the teacher are fncludec in
this activity set.
it 1s also assumed that the teacher will re-enforce the ideas taught in
T this set throughout the unit. for example, before looking into geagraphy,
you night ask_g;d discuss “What do you expect the land of Africa to be 1ike?”
Then, examine the gengraphical! facts and discuss the reasons for a discrepancy

between expectations and reality.

. i n g o 9 ISP A A g
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RESCURCE MATERIALS INCLUDED
IN THE ACTIVITY SET

For the Student ‘ -

AUDIO-VISUAL MATERIALS:

Simulations--Rafa' Rafa‘': A Cross Culture Simulatinn.
s y Simile ulver City Calif.:
socfal Studies School Service, (Cost = $15.00).

B800KS:
Smith, Cary R., and Otero, George G. Teaching About Cultural

Awareness. Denver, Colo.: Center for leaching Interna-
tional Studies, University of Denver, 1977, (Cost = $7.00).

WORKSHEETS AND/OR HANDOUTS:

Activity Set Evaluation

Newspaper Worksheet

Rafa®' Rafa‘': Alpha Worksheet

Rafa' Rafa': Beta Worksheet

Scavenger Hunt List

Terms You May or May ot Associate With Africa
OTHER:

Newspaper orinted in Africa

< €

1<y

No. Per
Act. Set

35

35
35



RESOURCE MATERIALS ALSO RECOMMENDED

For the Teacher As .
Background Information

\

Beyer, Barry. Africa South of the Sahara. New York: Thomas Y.
Crowell, 1969.

. Bohannon, Paul, and Philip, Curtin. Africa and Africans. Garden
City, N.Y.: The Natural History Press, 1971.

Murphy, E. Jefferson, and Stein, Harry. Teaching Africa Today.
New York: Citation Press, 1973.

. ERlp‘

Full Tt Provided by ERIC.



MAIN PURPOSE OF THE ACTIVITY SET

I. CONCEPTS

Diversity
Perception
© Stereotypes

II. OBJECTIVES | Activity Number
- 1. Knowledge

Students vill hnderstand that Africa is a diverse conti- 4,5,6,7
nent.

Students will know that attitudes toward Africa affect 4,5
how we perceive information about Africa.

[42]

Students will know that the media constitutes our source
of information on Africa.

"~ Students will know that a stereotype is a mental picture 1.2,4,5
produced over and over which has a partial truth to it,
but which distorts reality by generalizing.

Students will know that stereotypes encourage us to empha- 1,2.,4,5

size ways in which people are different rather than ways
in which they are similar. .

" 2. Skills

Students will be able to identify sources of information 5

about Africa.

Students will be able to evaluate the accuracy of these 1.2,4,5,6

sources.

Students will be able to locate materials about Africa. 5.6

Students will be able to identify stereotypes. 1.2,4,5
3. Valuing

Students will analyze their valves about people who are 2,6,7

different from them.

L€y




gbjectwes (Continued)
q. Responsible Behavior
Students will assume their responsibility to the world
community by being accurately informed about another
region of the world.
Students will demonstrate that they are good citizens

by accepting their responsibility to form personal
views based on ‘accurate information,

»

a | 1<

Activity Number

2,5,7

1131415:6|7
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Activity 1

Instructional
Objective: Havinug completed the series of exercises, students will be
able to give an example ot a stereotype. -

Materials: Book--Smith and Otero, Teaching About Cultural Awareness.
Chalkboard, overhead, paper, pencils

Special Directions

to the Teacher' .
Time elements as well as procedures and suggested questions
for discussion are well covered in the yellow section of
Teaching About Cultural Awareness.

. The above activities are suggested but the number and detail
" of activities used will depend on how familiar students are
with sterecotypes. Page numders below refer te the book,
Teaching About Cultural Awareness.

Teacher Activities Student Activities

Read the introduction of Teaching ' .
About Cultural Awareness. p . 1. J .

Behind Qur Eyes - p. 13-15. Students hypothesize about why--
. what we see is not always what is
there. (pp. 13-15)

The Woman - p. 16-17. Students discuss what influences
perception. (pp. 16-17)

The Rumor Clinic - p. 18-19, Students discuss selectivity.
(pp. 18-19) . )ff

You Kids Are All Alike - p. 20. Students identify stereotypes. A
(p. 20)

L&y
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Activity 2
Instructional .
.Objective: After participation in simulation game Rafa' Rafa", students

will be able to identify potentials for stereotyping. .

Materials: Simslation--Rafa’' Rafa': A Cross Culture Simulation.
Worksheets--Rafa' Rafa': Alpha Worksheet
Rafa® Rafa': Beta Worksheet

-~

Special Directions

to the Teacher: _ s

Since this sinulation requires training two groups separately,
there is a management problem. It would seem easiest to
secure the co-operation of another member of the faculty, for
exanple, a teacher with or without a class, a librarian, an.
aide, or an administrator.

- The preparation for the game can be time consuming so you
might want to assign. the learning of cultural rules for home-
work. However, the need for secrecy might then be compromised.

\\

Yeacher Activities Student Activities

Read "Teacher Overview and Administra-
tive Datails” in Teacher's Guide.

Follow directions in Guide for pre- Learn and practice cultural rules.
senting cultural rules.

Direct game. Play game.

Give(out worksheets according to Write answers to questions.

culture and ask students tn respond. !

Make two columns on board: Alpha and Respond orally.
Beta. Ask students for their answers
- to questions 5 on sheet. List then.

Have members of each cuiture explain Respond orally.
it. ‘
Based on above explanations. check off Respond orally.

the accurate descriptions in chart.

I¢q
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Aruitoxt provided by Eic:

Activity 2 (Contfnued)

Teacher Activities

L
-
———

Student Activities

As a class, ask students to make
stereotyped statements about each
culture. ‘List them.

Ask the students to imagine possible
effects of these stereotyped views
if Alphas and Betas were: neighbors.

o Ly

Respond orally.
e.g. Betas are unfriendly
Alphas are crazy.

Possible effects:
war
misunderstanding
lack of trade
fear
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Rafa’ Rafa®: ALPHA'S HORKSHEET

i 1. Based on your experience in this game, explain the Beta culture.
- 2. How did the Beta people appear to you?
| (
3. 1f you were an observer, how d1d you feel when you visited the Beta
culture? - -
- 2

* o«

4. In which culture, Beta or Alpha, would you prefer to live? Wny?

¢ f
: “ T~
. © 5.7 -tegk over your answers to the above questions and then complete these
' statements: ‘
too " Be%a peonie are | ) .
Beta people like " .
g . Beta people have ‘ .
’ -

-

19;
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‘§. Look over your answers to the above questions and then complete iheée
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Rafa' Fiterf BETA’S WORKSHEET | P

1. Based on your experience in this game, explain the Alpha culture.

e C -

T -
»

——— -

e G S, :

et » 2~ .
M L N
M r - RPN 2

2. How did the Alpha people appear to you?

’ -
) ‘ T ‘.
3. If you were an observer, how did you feel when you visited the Alpha - | .
culture? _ " . B

/

»

-

4. 1In which culture, Beta or Alpha, would you prefer to live? Why? \

| 2

-

-

statements: y

Alpha people are - - -,

Alpha people like =~ . l‘. .

Alpha people have — . -

- i .

~ 19,



Activity 3

G-

" Use cards to make bulletin board dis-

Ins tructional .

Objective: Given the phrase "To me, Africa is . . students will
create a drau1ng representative of thetr ideas about Africa.
- f

Naterialgz Index Cards (557), Pencil, Crayons

Special Directions )

to the Teacher: &
You might want to clarify this assignment by asking students
to draw what they think an imaginary movie about Africa would
depict or what they think a spsaker from Africa would say or do..

The time needed to complete this assignment would vary accord- 5
ing to the size and elaborateness of the drawing.
-

e
o,

Teacher Activities Studept.Aciivities /

L9

.

Give out index cards. Make crayons ;
avaflable. | ' |

{

‘Ask studeuts to draw their response Draw ideas of Africa.

to “To me, Africa is . ...

As you collect the cards, ask dif- Explain drawings.
ferent students to exp.ain their | .
drawings. )

play for YAfrican Stereotypes“ or
"To me, Africa is . . . .
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- Activity 4

Instructional \a
- Objective: Givenla list of terms, students will select those they associate
with Africa and will explain how these terms might constitute
a stereqtype

‘' N

Materials: Handout--Terms You or May Not Associate With Africa
' Paper, péncils, chalkboard

Special .Directions _

to the Teacher: Before doing this activity, it might be helpful for the
teachetr to read Africa and Africans, pp. 3-15. Please
note that the terms "no history”™ or "tigers" do not
relate to Africa.-

~x

Teacher Activities §tudent Activities

:

. - r. . . .

Distribute handout, "Terms You May of List words. : "
May Rot Associate With Africa."” | '
Instruct students to list on their .
paper, only those words that they
associate with Africa. If they .do not

know.the meaning of a word, instruct - ,
the student to skip the word. : ) _ o
Ask one student to call out his/her Student calls out words.

1ist, one word at-a time. Poll the ' cs

class on each word. List on the Class votes. .

“board only those terms that a majority
of the.students agree upon.

Ask the class what these words suggest Oral response.
about their ideas about Africa. Com-
pare these ideds with thbse repre-
sented in the drawings.

Tell students that actually only two Students call out answers and
words or phrases on the list have eventually determine that no his-

~ nothing to do with Africa. , Challenge tory and tigers are not relevant
the students to guess which:-terms - to Africa.

these are. Refute each wrong answer
by saying no. there are some

in Africa."

Ask students why they think they chose Answers will vafy.

the words they did. "Have you ever il

been to Africa?" "Where did you get Telovision, magazines, and other .
your jdeas about Africa?" forms of thé media.

ERIC . | - 194
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Department Store
Strange

Palm trees
Daktari

Gold

Enemy

Snakes

Brave

Art .
Mineral Wealth
Houses

Mean

Huts
Automobiles
Missionaries
Civilized

Hot

Farms :
Industry
Naked

-

Churches

No history

Terms You May or May Not
Associate With Africa_

Overpopuliated

Trade
Forests
Deserts
Hindu

Superstition
Dictatorship

Cowardly

Wild Animals

Folk song

Plantations -

Tiger
Christian
White

Glorijous past

Spears
Democracy
Beautiful
Black
-Lakes

S

4

Capitalism

Jungles

Race Problems ’

Under-developed

Freedom Temples
Friend - Villages
Tribes . Disease
I1iterate ~Peace
Diamonds Mountains
Poison darts . Pygmies
Cities Sculpture
0il Peer
Drums * @rasslands
Moslems Witch doctors
Weak Television
Railroad Dance
Savages Malnutrition
Schools Powerful
Dirty Religion.
Cold Cannibals
Backward Rich
¥ell-educated Primitive
Natives Cattle
Elephants Neutrality
Snow

Buddhist



Activity 5

Instructional

Objective: After collecting items or articles associated with Africa.
students will be able to identify sources of information
and misinformation ~2Jout Africa.

Materials: Handoutf—Sca§enger Hunt List ‘ | :

\ Special Directions

! to the Teacher: -
The Scavenger Hunt has been popu]ar with students It may
present some management problems to the teachev, however.
Some suggestions for avoiding inadequate attentipn to materials
wnuld include: '

- Make a bulletin board of printed materials.
- Prepare a display of larger objects.
- Schedule presentation of any audio-visual materials.

Teacher Activities Student Activities
Ask students to recall where they get Oral response. -
their ideas about Africa. ' :
Ask how many have ever participated in Oral response. .
a scavenger hunt. Ask them to des-

cribe what it is. N _

Tell students they are going on a
scavenger hunt about Africa. They
will have - (3 to 5) days to
find things connected with Africa.
i Hand out "Scavenger Hunt List" and
exglain each item with suggestions. .
Tell students they may participate in
the assignment’either individually or

in groups.

On assigned day, collect, organize and Bring materials.
display mater1als

Discuss appropriate items for their Class discussion.
accuracy.
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hSéavéhger Hunt List

Comic books - ex: Tarzan - does not have to be an accurate picture of Africa
Stﬁnybﬁoks - fromhAfrfca, about Aféica or with an African theme

Folk tales - same as above |

Fairy tales - set in-Africa or with African characters

Céloring books ~ about Africa or with pictures of Africa or African scenes
Maps“of Africa - population, poﬁitical,-geographic. etc.

TV listing - of a show about Africa (or;mévie)

Movie listing - same as above

Story, article, or example of African arts and crafts - baskets, jewelry,
carving

Interview - an African or someone who has been to Africa
~ Newspaper articles - about Africa or Africans
Magazfne articles - about Africa or Africans
Publications prinfeq in Africa - government publications
- Travel Brochures for Africa - from travel agencies )

Postcards and/or stamps - from Africa

Pictures - of any aspect of African life (food, clothing, home. transportation,
land animals, etc.)

} Some%hing made in Africa - must have tag (clothing, jewe]ry, pottery, baskets,
etc .

Music from Africa - record or tape ~ -
Famous Africons - pictures or descriptions |
Cartoon - about Africa or with Africa as a theme
.Recipe for.an African dish

Ad - from magazine for products from Africa or travel in Africa |
i;ﬁ?cghuice (5) - things not listed but that students find connected with N

A



Activity 6

Instructional

Objective: Given a section of an Afrftan newspaper, students will be able
to identify similarities and differences between American and
African newspapers.

L]

~

Materials: Other--Newspaper -printed in Africa ’
Worksheet--Newspaper Worksheet

Teacher Activities : Student Activities

Separate the newspaper into sections. Read newspapers.
Assign students to groups and give
each group a section. Allow some time
for students to look over their sec-
tion.

Give out worksheét. Tell students to | Complete worksheet.
complete their worksheet based on the
section they have.

Go over worksheet emphasfzing the ~ Oral respdhse.
similarities and differences. List - - o
& these on board in two columns.




Newspaper Worksheet

L]

. Name:

1. HName of newspaper:

2. Place published:

. 3. Date:

4. Things that are the same as things you would\Fee_in'an American news-
paper: : iy

5. Things that you would not see in an American newspaper:




Activity 7

Instructional ]

Cbjective:. Given the opportunity to interview a person who has lived or /
traveled in Africa, students «will think of questions which
would increase their knowledge of African culture.

Materials: Visitor
Chalkboard, Paper and Pencil

Special Directions -

to the Teacher:
Since students very often become stage-struct when faced with

questioning a stranger, you might have them copy all or a

. _selection of the questions the class suggests. . -
Teacher Activities ' Student Activities
Tell the students that there will be Students suggest and copy questions:

a visitor to speal®about Africa. Ask
them what they would want to know from
or about someone who has been to
Africa. List questions on board to
be used when the speaker arrives.

Remind students to havetquestions ' Get questions out.
handy. . |
Introduce speaker. . Listen.

Monftor question and answer session. Question. .

200



Name:

. ACTIVITY SET EVALUATION

-

1. Give an example of a stereotype.

adsine

2. Imagine you are going to visit an African country. thich of the

Cirecle your answers,

Modern airports
small huts

jungles

colleées

cars |

Christian churches
a museum of history
black people

naked people

people dressed like Aqeriéans
apartments
department stores

gold mines

stupermarkets

raflroads

buses

farms

tigers

elephants

schools

white people

factories

televisions =
modern buildings

deserts

- taxis
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| NOTE TO THE TEACHER:

-

In teaching about the Soviet Union, it is often easy to promote "post-
Sputnik" era dogma produced hy fear that the Russians would ovérpower fﬁe
world. During the fifties snd early sixties, it was frequently espoused
that Soviet education was far superior to the American educgtioh system in
both method and content. Also, the ideas that the U.S.5.R. totally dictated
the lives and emotions of its people and that they wf?lingly accepted this |
dictatorship were promoted here. , However, currently the U.S.A. and U.S.S.R.
are involved in a policy of detente, and our student; in the sixth grade are
not familiar with the meaning of the ideas‘of “Iron Curtain™ and "Cold War."

Because of this new policy, we are becoming much more aware of realities in
»

*

the Soviet Union.

Inside Soviet Schools is a book authored by Susan Jacoby, who spent a lengthy

amount of time in the Soviet Unfon and visited numercus schools. In this

book, she portrays the typical school program and future probrams in the

Soviet Union. Also, Ms. Jacoby attempts to view Soviet education pdlicies .
without A »rican propagandized vision. Many conceptions of lack of input by
Soviet individuals gnd lack of r&qunsibﬂity for decision and policy making
promoted by the “Red Scare” of the }ast-decadé are revealed to be in error.
This is not to say that Soviet officials and policies are open to criticism,
but that appéals #br change are voiced {albeit tactfuliy) and sumetimes imple-
mented This relatively short book is required readtng to form a basis for

the teaching of this activity set. '

The other teacher resource book. The Russians, by Hedrick Smith also is

aﬁ excellent source of background mhteria]: Since the book is indexed, it 1s
~«  easy to find specific references pertaining to the activity set. This book

.y 263
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is enjoyable to read in its entirety, however, selected readings provide
needed information. Considering that teacher Ioads often limit the amount 2
of time available for outside reading, these books. more so than other books
on the resource list. will be worth the time Spent reading them. -
There {s another set, “Sovijel Youth Organizations. which is of
superior quality and which should prbbably be used before teaching this
activity set. “Soviet Youth Organwzations“ estab]ishes much background |
needed for the students to realize the type of atm05phere that exists far ;
students in the Soviet Union. :

Also 1dc1uded in this activity set is an agtivity set evaluation instru-

ment. If is to be administered prior to beginning the activity set and then

upon completion of the final activity. A “comparison of the pre test and

X &

post test results should be done by both the teachier and the students to con-

clude the study and to determine what has becn learned.

-

Y .
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\ RESOURCE MATERIALS INCLUDED
- IN THE ACTIVITY SET
‘ _ No. Per
For the Student Act. Set
AUDIO-VISUAL MATERIALS:
Filmstrip (Sound) ’
"Cducation.” The Sov1et Union Today, Set II. (Puhlished 1
by Filmstrip House, Inc.) Culver City, Calif: Social
Studies School Service, (Cost'= $15.00).
Slides
Soviet and American Schools ' ‘ 20
WORKSHEETS AND/CR HANDQUTS
~ .
' Activity Set Evaluation 35
" Blank Gameboards K )
Game--Getting To The Top in Soviet Education . 35
OTHER:
L]
- De 5
Gameboards on Large Cardboard 5
Play Money (one set) 5
Play Pieces 35
Rural Cards (9 cards per deck) . : 5
Urban Cards (9 cards per deck) 5
’ For the Teacher As
v Background Information
" BOOKS: .
‘;Jacoby. Susan. Inside Soviet Schools New York: Schocken ]
Books, 1975, (Cost 33"?5) .
| 7 Smich, Hedrick. The Russians. New York; Quadrangle, - 1
DR " The New Yprk Times Book Company, 1977, {Cost = $2.50).
. T ) . . } s
: . ; e h - ¢ " ) ¢ .
WORKSREETS AND/OR HANDOUTS < o “ . _
' I& for Revising Rural Cards * : . 1.
ldeas fdr Révising Urban Cards ’ " o |

'.;
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’ _ RESOURCE MATERIALS ALSO
- RECOMMENDED

for the Teacher As
Background Information
. 2

e
——

BOOKS:

Bronfenbrenner, Urie. Twoe Horlds of Childhood: US and USSR. New York:
Pocket Books, 1973, '

Davies, R.W., ed. The Soviet Unfon. London: George Allen & Unwin, 1978.

Jacoby, Susan. Inside Soviet Schools. New York: Schncke: Books, 1975.

Kassof, Allen. The Soviet Youth Program. Cambridge, Mass.: Harvard
University Press, 1965.

McDowell, Bart. Journey Across Russia. Washington, D.C.: National
Geographic Society, 1977.

Morton, Henry W. and Tokes; Rudolf L., ed. Soviet Politics and Society .
in the 1970's. New York: The Free Press, 1974,

Salisbury, Harrison E., ed. The Soviet Union: The Fifty Years. New
York: Harcourt, Brace & Horld, Inc., 1967.

Shulman, Colette, ed. We The Russians. New York: Praeger Publishers,
1971..

Solzhenitsyn Alexander. One Day in the Life of Ivan Denisovich. New
York: ,Praeger Publishers, 1963.
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Activity 1

Instructional

Objective: Given picutures of Soviet and American children and a sound °
. filmstrip .on Soviet Education, the students will be able to
list similarities and difterences in Soviet~and American

schools..

Materials: Filmstrip--“Education"

-

Slides——Sov1et and American Schools

Teacher Activities

*

Student Activities

A

Show pictures of students in both
American and Soviet schools without
telling the students they are of

* students in two different countries.

Ask the class what they see in the
pictures. Ask if they can tell which
picture s from with country.* Follow-
~up by listing the similarites and dif-
ferences students sge in pictures
from the two different countries.

Tell the children which pictures are
from the U.S. and which are from the
Soviet Union.

Continue discussion by askxng students
to imagine things taught in Sov1et
schools.

Briefly explain to the students that
there is a filmstrip on Soviet school.

-+ Show film.

Return to the discussion of similar-
ities and differences between Soviet
schools and American schools.

Students should respond that they
see children, desks, school setting,
etc.

Students observe similarities and
differences fqr a board list.

' Discussion of why things are similar

or different. .

Students should respond with subjects, -
athletics, perhaps conceptions of
communism, etc.

Watch film.

-~ Revise the previous list of similar-

ities and differences if necessary.



Activity 2

Instructional ; .. _ : '

Objective: After playing the game, "Getting to the Top in Soviet Education,"”

‘ the student will be able to summarize that there are a number ‘
of barriers to receiving a higher education and that certain
ethnic and religious backgrounds do make life more difficult in.
the "classless" society of the Soviet Union. .

)

Materials: Handout--Game--Getting to the Top in Soviet Education
Other--Die -
Gameboards on Large Cardboard .
Play Money ‘
Play Pieces - ¢ 3
Rural and Urban Cards .

Special Directions
to the Teacher: :
Prior to playing the game, a discussion of the American system
. of choices, scholarships, varieties of schooling (technical
schools, private colleges, universities, community colleges,
- trade schools, etc.) should be completed.

. Teacher Activities | Student Activities -

% .Discuss the American system of educa- .List the things the students 1jke |
" tion (i.e., nursery school, kinder- about the U.S. system. Chart choices
" garten, primary, elementary, secon- they have in school, such as dress
dary, technical schools, universities, styles, courses, etc. and also those
comnunity colleges, etc.) ' things they have no choice about, |
| such as compulsory school, ages, etc.
Ask the students who determines what | Example of responses: the :Board of
will be taught to U.S. schools and . Education, Scholastic Achievement
how the subjects are chosen. Tests, curriculum writers, parents,

 teachers, the students themselves, etc.

Establish climate for the game by
reminding the students that -they are ‘ .
to be Soviet children subject to the | .
~ dictates of the Soviet Ministry of :
Education. These dictates are also :
affected by existing prejudices . -
against certain select groups (ethnic, ’ /
religious, financial, etc.). Play: Five groups of five to six students
game, "Getting to the Top in play the game. o
. et Education." See the rules on L
e handout to start the game. Limit N
playing time to about 15 minutes. , co ;
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' . o
Activity 2 (Continued)

Student Activities

-

Teacher Activities

Discuss how they felt. Write about

Share reactions to the game:
their feelings when forced to follow

- Who won ? the urban/rural route and race bar-
- How much responsibility did each riers. :
individual have for successfully
reaching "Higher Education?”
- How did the cards for the Urban -
and Rural citizens affect pro- o

gress?

Answer to questions should include
the following points:

Return attention to choices and lack
of choices involved in Soviet Educa-
tion and American Education. Ask
questions such fs:

- Why is it more difficult to get - Youth group participation,
a higher education in the USSR - physical location (urban/rural),
.than in the USA? religion, cultural background

N

.~ What are some reasons making
higher education desirable in
the Soviet Union and in the
United States? ~'

- How does the Soviet scholar dif-
fer from the American in the
pursuit of educational interest?

(3

»
-

Saen "‘\
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politics. .

USSR - more money, mobility -
physical and social.

USA - more money, status, attain- -
ing goals, self satisfaction.

USSR - apptitude tests indicate
areas of proficiency and avail-
able/training is based on this;
physical location makes aspira-
tions more difficult to achieve
through lack of facilities.

USA - may elect to be college
bound or not, may enter colleges
as special students, even if the

student does not meet enirance

requirements, may go.-to school,
quit, work and return to school
at conveniences; scholarships,
grant-in-aid, etc.



GAME--GETTING ' TO THE TOP IN SOVIET EDUCATION

¥

Materials: Dice, Uroan and Rural cards, play money, playing men, )
~ gameboard.

Object: To reach "Higher Education" and receive 100 rubles as a bonus
for good qprk. .

o Rules: 1. Each piayer rolls the dice. The playeé with the highest
roll goes first.

-

I

2. Each player must land exactly on the decision blocks (the
hexaqgonal flgu:es) or wait untll you roll an exact number
to get there.

. y v 3. The first player to reach the Urban or Rural decision block
- ' - moves in the path for Urban citizens. Each player after-
wards alternates Rural and Urban paths.

4, Once a player has landed on a decision block, an even roll
\ of the dice determines the player will progress toward
"Higher Edacation.” An odd roll of the dice determines the
player will proareSs toward "The Farm" or "The Factory."

5. As you land on "U" or "R" ihstruction blocks, you must - « «
follow directions. Place each card at the bottem of the
appropriate pile once dirtctions have been followed.

6. If you land direcily on "The Farm,” you may take another
roll. If you roll a 3, you have made it to “The Factory."

7. Play continues until a student has reached "Higher Education®
and received his bonus of 100 rubles.

] 21N )




Activity 3

Instructional

Objective: After discussing the game, "Getting to the Top in Soviet Education,”
the student will be able to cite evidence to support the generaliza-
tion that more unlimited choices exist in the United States educa-
tional system than in the Soviet Union educational system.

Materials: Han&outs—-Blank gameboards

Teacher Activities

o

Student Activities

Referring to yesterday's game, ask
the following questions

- How could we change the game-
board to reflect our system of
education?

- After examining the Rurai and
Urban cards, how should we changd
them to reflect controls and
choices in our education?

e

Y

- What different types of choices
did you come up with for chang-
ing the board and cards?

Complete blank gameboards, compose
new rules if required, make new cards
and play new games in small groups.

Attached are some suggestions for
Tards which may hg used by the stu-
dents. However, these should be
used as guidelires to establish the
tone of the type of cards to be

created by the students.

Students discuss the question posed
by the teacher.

\
Y

In the U.S. students who have limited
financial resources can-often attend
schools of higher education by win-
ning scholarships, by bortowing money
or by opting to attend state supported
schools. Generally speaking, oppor-

.tunities for post-secondary education

in rural areas are often confined to
technical or trade schools, but p
opportunltxes in urban centers are
quite extensive and include a variety
of universities, colleges and spe~
cialty schools.

Sugges ted changes - written down.

Blank gaméboards, rules, and cards.
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Ideas for Revising Rurai Cards
(Activity 3)

You must help your family to harvest crops in the fall and plant theh in
the spring. and as a result, you missed\ so much school that you failed
your grades. You lose one turn.

ool. You have been

Your family is poor, but you have ¢
~any] will attend a university.

named to receive a scholarship in/agricultire
Move farward 2 spaces. ) -

help out. You will only be able to attend a local tdchAnical school at

Your father was injured in a farming accident. Y;:\‘hwt stay home to
night. You lose 3 turns. *;\\

N\

The local community coliege does not require that you finlh high school.
You dropped out of school at age 16. Now you are 21 and wakt to finish
schoelvby at’ nding classes at the community college. Go forgard 1 space.

You are from a wealthy family that Tives in the country. You hawe
well at the local rural school. You are being sent to a private school for

. special tutoriny. Go forward 3 spaces.

Your family members have never finished high school and do not have the
money for you to go to college. They really do not understand why you
are not satisfied whith what they had. You have received a grant-in-aid
scholarship and will be working your way through school. Go forward 3
spaces.

You have a natural talent for music. Your family is very poor and ther»
is no place for you to receive special musical training in your area. You
lose 2 turns and may get to study music later.

A1l of the young ﬁeople in your area are moving to town because there is
nothing to do in ycur area. You get a job in town and move also. Move
forward 2 spaces.

‘ou went to work in a mill three years ago after you finished high school
Now you would like a job in management but lack the educational back-
ground. You have saved your money and are going to a small college to
study business. Go forward 3 spaces.

-
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Jdeas for Revising lUrban Cards
(Activity 3)

You cannot decide whether to join the Scouts, the YMCA, or Little League.
Your parents are worried that your school work will suffer if you do too
many othgr activities after school. You lose one turn while you decide
what to do. . A

Your parents both teach at the local university. Instead of watching
television and going to the movies, you-have visits to the local museums,
and classical music concerts. Your education is being improved at home.
You may go forward 3 spaces.

Your father is being sent to Europe for a two week trip to work. Your
parents have decided you should go also. You must do special work while
yuu are away to make up for what you miss at school. You get an extra
roll of the die.
Your cousin who lives in a very small town is excited about the new student
teacher from the university in your town. You are tired of having student
teachers every year and you lose one turn for not taking advantage of that
educational opportunity. _

{
The college of your choice is seeking students from your large high school
to receive a scholar-hip. You try very hard during your interview to con-
vince the person that your grades and interest make you the best choice for
receiving the scholarship. You lose one turn while they consider candidates.

Your family ddes nét have much money. You can walk to the School of Data
Processing and still live at home. You can go forward 3 spaces.

Your family is tired of city life. They have bought a small farm outside
of town. Because the school is so small, you cannot continued with your
advanced math because there is not an advanced class at the school. Go

,back 2 spaces.

You do not like your science teacher. Yesterday, you left school and went
to McDonald's. Today you were caught. You lose 2 tums.

2 ]
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ACTIVITY SET EVALUATION ‘ .

~ The following multiple choi'e statements relate to the educational systems in th
v United States and the Soviet Uni®n. Circle your best answer. ' .

1.

2.

3.

0.

i

a o

.In this country, the student must pass a competéhcy test in order to continue
towards a higher education. °

a. u.s- ha UQSQS&Ra - C. both - da néither

In this country, all students receive the{r entire education }ree of charge.
a. -U.S. " b. U.S.S.R. . c. both d. ,neither

In this country, you must take training im the area for which you show
special aptitude. L ‘ .

a. U.S. b. U.S.S.R. c¢. both d. neither

In this country, you may apply as a special std&ent to gain admission to a

college whose entrance grades you did not meet ‘
d. neither

a. U.Ss. b. U.S.S.ER. ¢c. both

.In this country, if you are of the Jewish faith, you may be refused an

opportunity to continue your education in a field for which you have shown
a high aptitude. A

a. U.s. b. U.S.S.R. c. both d. neither P
Tn this country,’your relatives in a major city ave more likely to receive

a better education than you recause the government provides better teachers,
materials and facilities at that location.

]
L 4

a. UL.S. b. U.S.S.R. c. both d. ncither’

In this country, the govermment determines the number of people that will be
trained for specific jobs. .

a. U.s. b. U.S.S.R.- c. both d. rteither-

In this.country, you are¢ able to receive instruction on subjects of special
interest <o you just because you desire to learn more about a particular
subject.

a. U.S, b. U.S.S.R. c. both d. neither .

In this country, if you were disrespectful of some adults, you might be

publically criticized and punished by your fellow students and your parents
might bé treated similiarly.

a. U.S. .  b. U.5.8.R. . €. both d. neither

-

In this country, you may run for public office or work in a capacity to
change the subjects.studied in schools.

a. U.s. b. U.S.S.R. c. both d. neither

t



